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ABSTRACT 



The purpose of the I^s€itute was to provide for 
improving the quality of vocationajr teacher preparation by developing . 
the skill of selected teacher educators and other decisionmakers to 
^adapt ^^^jurtTilize, an^ evaluate performance* based vocational teacher 
educarfion (PBTE) curricula. The Institute consisted* of a series of 
instructional components including a national workshop for leadership 
./personnel, 10 institutional workshops for training i^esource persons 
/ at each of the participatilig institutions, and followup technical 
assistance visits at each institution to facilitate the 
'impleientation and evaluation of the PBTE concepts and currfcular 
materials, A comprehensive PB^E state*of*the-art report, a guide t^ 
the implementation of perf ormance*based teacher education, and %yio 
workshop modules were prepared to support the training and 
implementation efforts. This report is comprised of 11 chapters. 
Following an introduction outlining the Institute's m^jor objectives 
and the performance objectives of the Institute participants, chapter 
'2 describes how each of the Institute's objectives was accomplished. 
Chapters 1 throu^ 6 discuss major activities and events, prDblem^, 
ai!^4-^ui>licity and dissemination activities. Data collection and 
evaluation findings^, summary and .conclusions, and participant 
characteristics are presented xn the remaining chapters; Twelve 
appendixes are also included ana comprise the ma^or porti^l of the 
document, the two major appendixes cover description of the PBTE 
curricula^ ma'^erials used in th€( institute ai^ final reports of the 
10 cooperating institutions of h^Lgher education. (SH) Education. 
CSH) ' \ ^ 
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THE CENTER MISSION'STATEMENT 



The Center for Vocational Educatiois's missbn is to in-' 
crease the ability of diverse ageifc^, institutions, and . 
organizations to solve educational iH^>blems relating to 
indivMual car^ idanning, preparation, and progr^ion. 
The Center fulfills its mis^n by : 

e Generating knowledge through r^arch 

e Developing educa^nal prc^ams and products 

/ e Evaluating^ ndividual program needs and outcomes 
e Installing ^u^tional programs and products 

^ * Operating informatbh systems and s^vices 

e Conductii^ leadership development and training 
• programs * ^ 



FOREWORD 

I 

\ 

yhis final report document's ivnd dascribes ±He planning, 
workshop, -technical assistance, and evaluation activities that 
were a part of The Center's 1975-1976 National Tn$titute for 
Performance-Based Teacher Education (PBTE) . The need for a 
nrati.onal institute- on PBTE was evidenced m.many viays. Many 
teacher education programs concerned primarily witih meeting 
cour'^e and certification requirements, had been over-emphasizmg 
the irnportance of knowledge of tc-achmg versus preparation in the 
bisic competencj o5 critical to ^successful vocational teaching. \ 
Througn progran Df intensive research and** development , The . 
Ce.nter for Vocational Education prepared a comprehensive set of 
perfgrnance-based voca tionaTVieacher education curricula . Thi^. 
comprehensive set net^ded fui\J;er testing m a variety of teacher 
education .:^etti HQS. In iddition, there was a lack'of vocational 
tea-her ed^jcator.^ m-i other 1 e .id-_>rship personnel who were ade- 
quately triinod to .^ucc^^vsf ul 1 y implement per f ormance^based 
teache-r education programs even tliouqh a number of individuals ' 
and institutions had indicated a -strong desire to improve their 
teacher preparation proerans through the use of PBTE concepts and 
materials. * 

This report describes hov/ The Center's PBTE Institute con- 
tributed toward tne goal of^ meeting these need?;,^ by developing ' 
the skill of selected teacher educators and decision-makers to 
adapt, utilUze, and evaluate performance-based teacher education 
curricula^. \A series of xnstructional components w^re provided 
including a national workshop for leacJership teams, on-site 
workshops at each of the ten p^art icipating higher education 
institutions, and follow-up technical assistance visits to each ; 
site. In addition, a comprehensive state-of-the-art report, a 
guide to the implementation of performance-based teacher educa- 
tion programs, and other workshop materials were prepared as 
resources ^or orienting and training the personnel involvtfd. It' 
is hoped that this report will be* useful to .others who wish to 
improve their presei^vice and/or inservice te'acher education or 
staff development programs through*' the use of PBTE curricula and 
the Implem.entation of truly parf ormancerbased teacher education^* 
prog, ams . 

/ 

The report entitled Performance-Based Teacher Education : / 
T he State of the Art -.General Education and Vocational Education 
by Norton, Harrington, and Gill is considered a part of this / 
final report by reference only. In the same manner, the Guidjb to 
the ImplefTtentation of Performance-Based Teacher Education by 
Fatdig^, Norton,^ and Hamilton is considered a, part of this fi*^al 
report* * . / 

* > / 
/ 
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Period Covered : Prom JGly 1, 1975 to August 31, 1976 

* A • * 

The purpose of this Institute was to provide for improving , 
the quality of vocational teacher preparation -by leveloping the - 
skill of selected teacher educators and other decision-makers' to 
adapts utilize, and evaluate performance-based vocational teacher 
education (PBTE) curricula. The Institute consisted of a series 
of instrr^tional components including a national workshop for 
leadership personnel', ten institutional workshops for training 
resource persons at each of the participating institutions, and 
follow-up technical assistance visits at each institution to 
facilitate the implementation and evaluation of the PBTE concepts 
and curricular materials. In addition tb the workshops conducted, 
a comprehensive PBTE state-of-the-art report, a. guide to the imple^ 
mentation of performance-t?ased teacher education, and^ two workshop 
modules were prepared to support the training and implementation 
efforts. 

Ten ilistitutions, one from each of the USOE geographic 
regions, were selected to participate in the Institute from the 
39 institutions nominated and the 29 institutions that submitted 
Applications. Two-hundred and fourteen persons from these insti- 
tutions and their .respective state departments of education wer# 
trained as slte*leaders and resource persons in the national and 
Institutional workshops. Approximately 444 additional persons 
received a shorter period of PBTE awareness training. Teacher 
educators from all vocational service areas, vocational guidance, 
and industrial arts teacher^ _educatlon participated. 

Tite nationa^ -and instxl^utlonal vibrkshops were planned and 
conducteasjisiim/specialiy' designed* performance-based teacher 
education mtJdtlies (X-lOl and X-102) as the medium of instruction; 
The use of these modules enabled the Institute staff to model the 
type of instruction that participants were in turn expected to 
utilize with their students. A variety of strategies were used 
including small- and large-group presentations and ^discussions , 
individual activities, team activities, case studies, sinjulations, 
role-playing, arid hajids-on activities. * ^ 
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; The PBTE materials that were used and evaluated by the 
resource -persons trained through the Institute were the 100 
performance-based teacher education modules' developed by The 
Center for, Vocational Education. These modules which emphasize 
the teachers' ability to perform in the teaching role were devel- 
oped on the basis of Center research that. identified the compe- 
tencies critical t-o successful vocational teaching. In addition 
to the apprpximately 2 30 rejsource persons v^ho participated in the 
field testing, approximately ' 1680 teachers^ preservice a:nd inser- 
vice/ secondary, post-secondary, and adult levels, Also utilized 
the materials and provided evaluative feedback.' the reactions of 
both the resource persons and the teachers were overwhelmi-ngly 
positive. All of the pa2:ticipating insti tutions reportqd pl^ns 
to continue using the PBTE materials, in a wide variety of preser- 
-vice and inservice settings, ^ost of the institutions also 
indicated plans to further institutionalize PfeTE through the 
training of additional resource persons and by converting more 
courses, seminars^ and workshops 1:o the PBTE modularized approach 

Feedback on the national PBTE workshop for site coordinators 
and state department ropreseritatives was very favorable. Parti- 
cipants reported significant gains in their own knowledge and 
ability to util'ize, adapt, and evaluate PB12 concepts and. mate* 
rials. Very positive feedback was also received from most of the 
participants in the ten on-site institutional workshops. Parti- 
cipants we're particularly complimentary about the use of a Module 
as the basis for their training' and ^bout the quality of the 
writtpcn materials used. ' B ^ 

It is reasonable to conclude that the Institute was very 
successful in accomplishing its objectives. The PBTE curricular 
materials were extensively evaluated, a large .number of persons 
received resource person and awareness training, and implementa- 
tion has begun at each of the involved institutions. While a 
good staj;;^has been* made, it must also be said that if PBTE is 'to 
reach i/€s full, potential for improving the quality of vocational 
teacher preparation, much more remains to be don^. More insti- 
tutions need to become involved, many more teacher educators need 
to be- trained in PBTE concepts and materials, some implementation 
questions and problems must still be resolved, and installation 
efforts must "continue. 
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-.^ CHAPTErt I: 

' -INTRODUCTION 



Background - * *. . * • 

In 1S7-5 there were very few vocational teacher educatJl^ and 
other vocation^il educators in .leadership positions v;ho were both^ j 
knowledg^abT^ -and capable of successfully implem^n'ting perf ormance- 
Jbased teacher education (PBTE) programs, Thei;e'was also a genferai 
laq^c o^f knowledge about the concepts and principles of PBTE the 
research that ha'd been conducted r the performance-based materials 
that had bee^ developed, and the role of the teacher educator in 
ad^ting, utilizing, and evaluating PBTE curricula. Further, the 
^profession lacked a comprehensive state-of-the-art report on i'BTE 
developments and concepts, and a guidfe useful to state and insti- 
tutional personnel who want to implement preservic^ and inservice 
PBTE programs. 

In order to help meet these needs to upgrade the quality of 
vocational education .personnel preparation, the National Insti- 
tut ^ for Performance-Based Teacher Education described herein was 
conducted. The Institute was designed to develop, the skill of 
selected teacher educators and decision-makers to adapt, utilize, 
and evaluate performance-based teacher educati^' (PBTE) curricula. 
High quality, field tested instructional modules,* developed 
through, earlier tes-earch' (5ee Appendix A for a description of the 
PBTE curricula materials used in the Institute) that iden^^ied 
competencies important to ^successful vocational teaching, were 
the bashes of instruction. Other materials needed foj: orienting 

■ ' ■ - ':' \< • ■ 

Institute participants to the state of- the art in PBTS, to the . ' » 



cvyricular materials to be used, and to alt-ernative, iraplemeAta- 

tion strategies y;e^:e doveLeped and utilized, 

. Goals ^nd- Objectives 

»^ • The major objectives of the Institute were to: 

1. Refine plans for conducting the overall Institute^ 

»2 . Pjrepare a comprehensive 'state-of-the-art report on PBTE 
in general, and on . performance-based vocational teachet 
^education speci f ical ly • ^ 

3. Plan and conduct a. national workshop on PBTE concepts, 
curricular materials, and implementation procedures. 

.4. Assist injjlanning and conducting on-site orientation 
/ Workshops jph PBTE concepts, curricular materials, and 
. ifajjlementation procedures. 

5. Provide individualizeJ on-site* technical assistance* for 
adapting and implementing. PBTE 'programs. 

• - • 

^ 6. Prepare a comprehensive Institute final report useful 
to others developing PBTE programs. . 

Each of the ma jor, ot> jectives specified reflected processes. 

♦ * 'I 

or activities required to achieve the ^overall aim of the Insti- 
tute: ,to upgrade the skills of vocational teacher educators and 

other individuals in leadership roles to adapt, utilize, and 

# * 

evaluate PBTET instructional materials. The ultimate, objective of 

the Institute was to help improve the quality o.f vdcation-al edu- 

.cation personnel preparation.- - ^ ^ , ^ ' 

The following represent specific performance objectives that 

were exf?ected to be achieved by Institute participants as a 

result of completing all planned trainina activities. , Each par- 

ticipant will be able to: ' 

1. Identify the need for improving and providing- alterna^ i 
^ / tive approaches to personnel development in vocational 

• / education. 
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2* Describe the concepts arid rationale underlying the PBTE 
. approach to teacher education. ^ 

3* ^Describe the nature and use of modularized performapce- 
based professional teacher education curricula. 

4., Compare^^nd explain the differences between PBTE pro- 
grams atra traditional program^ of teacher e<Jijcation, 

5. Explain alternative approaches for implementing ^r* • ^- 
vice an^ inservice performance-based teacher . 
programs and materials. o 

6. Assess individual student needs and select appropriate 

\ curricular materials for meeting the professional prep-- 
aratlon needs of present and prospective vocational 
te^chens. 

7. Design and make operational an appropriate teaching-, 
learning design for implementing PBTE curricula com- 
ponents in a specific settiotf. 

8. Serve ^effectively in the -teacher educator role as 
'7 — ^ ifesource person, advisor, and evaluatui . ^ i 



9. Orient prospect irV^ and inservice teachers to their role 
and responsibilities in using performance-basfd curricu 
lar materials. : i 



10. Evaluate >the qyality and effectiveness of performance- 
based materials in developing specif ^.ed professional 

<*acher competencies. 

11. *.ore objectively assess^a teacher's' ability to perform 
specified competencies in actual classroom situations. 

12. Assist with the training of other vocational teacher 
educators and administrators who desire to adapt, 
utxlize^ and evaluate PBTE^ curricula* — — _ _ 

*' The accon^lishments and significant findings resulting from 

the coi^letion of e^^h objective are explained in the remaining , 



seeiTlons of ""this 



report. Inspfar as possible, the report follows 



\hB Outline for ffrogram Performance Reports for Adult Vocational 
Sdtkcation Professions Deveiopment Act (EPDA) Programs. 

■ / 



'CHAPTER M: 
ACCOMPLISHMENTS 



On Ma ch 26, 197^, a proposal for funding a National Insti- 
tute for Perform* r:ed Teacher Education was transmitted to 

the U,S. Office of Education 'in response to an EPDA Part^ F (Sec- 

o 

tion -$53) request for proposals. On June 30, 1975, official 
-notification was received from the Division of Vocational Educa- 
tion, Ohio Department of Education, that The Center for Voca- 
tional Education would participate in phi^>* s EPDA grant in part 
through the funding of the National Institute for Performances- 
Based^ Teacher Education. 

Object We 1< S^efine plans for conducting the overall Institute . 

In order to achieve. ^thfe frrst major objective of refining 
plans for conducting the overall Institute, a National Planning 
Group was selected and convened on July 3&-31, 1975* The func- 



tion -^f the Planning Group was to advise the In.=titute staff 
during^critical planning and decision-making periods, Speci fis- 
cally, their advice was sought and used with regard^ to, the: 
Ml) selection of Institute participants; (2) specific training 
Strategies to be used at the national workshop and at the on-site 

orientation workshops; (3) sequencing of scheduled activities; 

" - — \ - _ _ * __ _ ' ^ 

(4) pro'cedures to be used in providing on-site, individualized 
technical assistance; t5) nature and use of tho state-of-the--ar*t 
report; (6\ type of orientation materials needed by teacher 
educators arid students; and (7) the format and contents of the 
implementation procedures guide. See Appendix B for a copy of 
the agenda for the National Planning Groi^p meeting* Tho Plarining 



Group was composed of one person from each of the ten USOE geo- 



graphic regions and included: 



Region 1 - 

Region 2 - 

Region 3 - 

Region 4 

Region* 5 - 

Region 6 * 

Region 7 - 
t 

Region- 8 - 



Dr. Arthur Berry, Cl^airman 
Department of Industrial Education and Technology 
University of Maine a\ Portland-feorham 
Gorham, Maine 04038 \ 

Dr. James Collins 

Associate Dean of Teacher Education . 
Syracuse University 
Fayetteville, New York 13066 

Dr. Betty Schantz, Member 
AACTE' Board of Directoi^S' 
Temple University 
Philadelphia, Pennsylvania 19119 

Dr. Charles Law 

State Director for Vocational Education 
State Department of Education 
Raleigh, |36rth Carolina 27611 ^ 

Dr. Daryl Nichols k 
USOE Regional EPDA Program Officer- 
Chicago, Illinois 60606 

Mrs, Caroline E. Hughes, Member " . 

N.ational Advisory Council for Vocational Education 
pushing, Oklahoma 74023 

Mr- Latham Mortensen - , ' 

Instructor, Weeding* Technology " 
Central' Technical Community College 
Hastings, Nebraska 68901 ^ 

Dr. Mary Helen Haas, Professor 
Home Economics 'Treacher Education 
Colorado State University 
Fort Collins, Colorado 80523 



Region 9 - Dr.. Ken Baker 

Supervisor of Teacher Education 
~ — . - — Universdt_y of California-Davis 
Datvis, California "95616 



Region 10 - 



Dr. Art Binnie 
State* Director 

Coordinating Council for Occupational Education 
Olyni^ia-^ Washington 98501 



Ex-Offijcio Members ' 

1 

1. Dr. HoWard M. Fortney — _ 

\' EPDA Prioject Coordinator 

Departmjent of Education, Division of Vo-Ed. 
MontgomlBry, Alabama 16104 

2. Dr. Dartell Parks ' 
State E^DA Coordinator 

State Department of Education \ 
ColiimbuM, Ohio 43215 \ 

3. Dr. Duanfe Nielsen, Chief 

Bureau of Occupational and Adult Education, USOE 
Washingtdn, D:C. 20202 

4^ Ms. Muriel Tapman, Coordinator 

aureau of Occupational and Adult Education, USOE 
Washington, B.C. 20202 , * ' 

Nominations for participation in the Institute were nought 

by letter from each of ^he 56 state and territorial EPDA coordi-- 

natori. Sent along with the letter to the EPDA coordinators was 

a nomination form and Institute brochure which described the 

<_ 

Institute's major objectives, activities, and selection criteria 
for participating institutions. See ApfSendix C for copies of the 
letter, nominatron form, and brochui^j and Appendix D for'a list 
of -the 39 different institutions nominated. 

When tHiB dea'dli^. date for receipt of nominations passed, a 
letter, application form, and related explanatory materials were 
sent' to the contact piersons at each of the 39 institutions.- See 
Appendix E for a copy of the application letter and related 
materials. By the deadline date for receipt of applications, 29 
had be^ received from various institutions representing^ each of 
the ten USOE geographic regions. Criteria for the selection of 
teacher educators which were reviewed and approved by the Plan- 
ning Group were as follows: 



1. Degree of personal commitment to PBTE efforts. 

2. Potential ability to implement th€ curricula within 
t^eir institution in a performance-based mode. 



Criteria for the selection of cooperating institutions included: 

1. The administration and staff of the vocational depart- 
ment approve of and support the concept of performance- 
based teacher education, 

2, A history of cooperation between professional personnel 
in the state department o5 education and the vocational 
teacher education faculty existed. 

. 3. Evidence existed of the ability of the teacher education 
institution/agency to. commit resources {facilities, . 
adequate number of students, and professional i?ersonnel) 
to the implementation of a PBTE program. 

4. The institution/agency had demonstrated leadership in 
the preparation of vocational teachers. 

5. The institution/agency is anxious to work cooperatively 
with The Center in training personnel to use and evaluate 
PBTE materials. 

'# 

6. Preliminary plans had beer/ 'formulated by the voisati^al 
department for the implementation *of performance-ba^d 
teacher education. , - 

7. Although those institutions/agencies that prepared 
teachers in 'a single vocational service area were con- 
sidered, preference would be given to .those that pro- 
vided preservice and inservice teacher preparation in a 
number of vocational areas. 

'Fi^ the 29 completed application^ received by the deadline 
date of July 31, 1975, ten institutions, -one from each USOE geo- 
graphic region, wexe selected jointly by the T4ational Planning ' 
Grouj) and Institute s^ta^. The institutions which were selected, 
their respective site coordinators, the- assistant; site coordina- 
tors, and the state department of education representatives are 
listed on the following page. ' 



Re gion 1 - 



ion 2 - 



Region 3 - 



Region 4 - 



Region ^ - 



Region 6 - 



Region 7 * - 



Region 8 - 



Region 9 - 



Region. 10 - 



University of Vermont 

Gerald R. Fuller, Site Coordinator 

Richard A. Jensen, Assistant Site Coordinator 

Joseph P. Kisko, State Representative 

l5taT^b^versi1:y--^iiege-a^B«^#^ __.„ 

N. John Pbpovich, Site Coordinator 
June Clarke, Assis^W^t Site Coordinator 
James McCann, State Representative 

University of Pittsburgh 

RuthM. Lungstrum, Site Coordinator 

Jojin G. Lipps, Assistant Site Coordinator - 

Kenneth Swatt, State Representative 

University of Tennessee 

John J. Stallard, Site Coordinator 
David CraijQf, Assistant Si4:e Coordinator 

• Robert Claxton, State -Representative 

University of Minnesota-twin Cities 
.David J. Pucel, Site Coordinator 
Milo Stilenticr Assistant Site Coordinator 
Jane Preston, State Representative 

Oklahoma State University 

Wayne N. Lockwood, Jr* , Site Coordinator 

Beulah M. Hirschlein, Assistant Site Coordinator. 

Zed DeVaughan, State Representative 

University of Nebraska-Lincoln 
Hazel Grain, Site Coordinator 
James L. Burrow, Assistant Site Coordinator 
Carl Blank, State Representative 

Utah State University- 

Neill C. Slack, Site Coordinator 

E. Charles Parker, Assistant .Site Coordinator 

David Gailey, State Representative 

University of Arizona 

Richard A. Kidwell, Site Coordinator 

Doris E. Manliing, Assistant Site~Ccordinator , 

Robert Kerwood, State Representative 



Central Washington State College ------ 

C. Duane Patton, Site Coordinator 

Owen Shadle, Assistant Site Coordinator 

Jim Blue, State Representative 



The second stage of participant selection involved selecting 
tire additional 214 Institute participants (an average of 21 
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additional teacher educators and/or supervising teachers at each 
of the ten participating institutions) who participated in the 
on-site orientation workshops for adapting, utilizing, and evalu- 
srtlng^-tbe PBTE ciirrijCia la r_ materia Is^^ This high number of on-site 
workshop participants (214) resulted from a higher-J:han-originally- 
expected degree of interest and represented a considerable increase 
over the 120 persons originally planned for. 

The additionSil participants were selected by the ten site 
coordinators using the following selection criteria as a guide :> 

1. Each individual participant must have had re'^sponsibii ity 
for preservice and/or inservice professional prepara- 

* tion of secondary and/or post-secondary vocational 

teachers. 

s 

2. Each individual had to agree to participate in the 
orientation workshop and 'in the adaptation, use, and 
evaluation of the PBTE curricular matter ials. 

i . 

3. Participants frofli each site will represent as many dif- 
ferent vocational service areas as possible. 

Objective 2: Prepare a comprehensive state^of *the-art report on 
PBTE m.^^neral, and on performance-based vocationar teacher 
educatj^n specifically . 

Within the period July 1-August IZ, 1976 a comprehensive 

report describing the state of the art for PBTE was developed. 

This report was the result of^ (1) a literature search to deter- 

miiie the existing state of the art of pfeTE in both vocational and 

general education; and (2) a search fpr existing PBTE programs 

and. materials. ; - 

" Using .such Sources as ERIC, Abstracts of Instructional and 

Research Nfaterials in Vocational and Technical Education tAIM/ARM) , 

The Ohio* Staftr University 's^Mechanized* Information Center (MIC), 

The Center for Vocational Education's library, and personal 
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contacts made by Center staff in the field, a comprehensive 

search of the literature was conducted. ^ Relevant documents were 

identified through the search and a systematic analysis of each 

document was carried out. This analysis provided descriptions of 

^ t 

the state of the art of RBTE to date. 

Concurrent with the literature search an effort was also 
made to* identify existing PBTE programs and materials. The 
relevant cur^-icular materials and program descriptions identified 
were described in the state-of--^he-art report. 

With the general goal of providing a comprehensive analysis 
of performance-based teacher education efforts to date, the 
state-of-the-art report: * ^ - ' 

1. Describes antecedents of the PBTE movement^ 

2. Summarizes the key. concepts and terminology associated 
with the movement. 

- 3. Presents the essential and desirable characteristics of 
PBTE programs. 

^ 4. Summarizes the mejor advantages, limitations, and cri- 
ticisms of PBTE. 

5. Describes magor current PBTE efforts, models, and pro- 
jects from both vocational and general ' education. 

6. Presents recommendations with regard tD further PBTE 
research and development needed, and v/ith regard to pro 
cedures that will help ensure the successful implemen- 
tation of new PBTE programs. 

7. Contains an extensive bibliography categorized into 
several _^areas of concern. 

,8. Contains three extensive appendices describing current 
activitigs in competency-based education, PBTE programs 
in vocational education, and sources of additional 
information about |*BTE. 



Appendix F of this report contains a copy of the title page 
anrf contents page of Performance-Based Teacher Education; The 

S tate of the Art — General ^ducation and Vocational Education > 

/ 

Since the report has been /published^ as a separate document^ it is 

included as part of this Institute fin^l. report by reference only. 

Objective 3; Plan and conduct a. national workshop on "TBTE^corr ^^ 
cepts, curricular materials, and implementation procedures > 

A major task of preparing for conducting the national ^or-c-- 
shop involved planning the specific workshop activities and the 
preparation of the necessary supportive materials/ In carr;, ing 
out this activity, the recommendations of the National Planning 
Group were carefully reviewed '^nd considered. The Planning Group 
critiqued s^eral outlines for materials to l^e developed and made 
many useful suggestions for their improvement. The Planning Group 
also reviewed tentative agenda's for both .the national and on-site 
workshops and advised Institute staff with regard to evaluation 
procedures and plans for providirig^-on-site technical assistance. 
^ * Two major ideas of Institute staD^-^XTfere reinforced and sub- 
sequently acted upon as a result of the National Planning Group's 
input. One was the need to model, insofar a# possible, in the 
national and on-site workshops, the method of instruction that the 
participants in turn were expected to use in their own teacher * 
education ir4Structional programs. To fulfill this need, Module 
X-101 and Module X*'102 entitled "Adapt, Utilize, and Evaluate 
Performance-Based Vocational Teacher Education iTurricula" were 
developed apd used as the basis for structuring the national work*- 
shop and on-site workshops, respectively. The second idea was 
the need for a comprehensive guide to the implementation of PBTE 
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programs that could be used as a resource by the leadership per- 
sons for planning their own institutional programs. .Both of these 
ideas were implemented via the workshop activities and materials 
' that were developed. For a list of the additional printed and 
media materials used in "the national and'' on-site workshops, see 

Appendix G. ' * 

— — — — - - _ - 

I The first major training event connected witli the Institute - 

was a four and one-half day national workshop held at The Center 
on August 25-29, 1975, The major purpose of the workshop war to 
prepare the carefujly selected 20 teacher educators (two from ^''^ 



i 



each of the ten participating institutions) and ten state edT^h-^'^^ 
tion agency personnel (one from each of the ten USOE regions) 'for ' 
their leadership roles. A copy of the national workshop agenda 
is contained in Appendix . ' • 

The workshop's objectives were achieved using Module X-iOl 



and by involving the participants in a variety of individual, ; 
small gro.up, and large group activities. An assortment of printed 
materials as well as media (transparencies and slide/tapes) were 
, utilized. Participants were introduced to the PBTE modules to be 
used as a 'basis for instruction by giving, them a large^roup 
hands-on walk-thru experience as well as a small group hands-on 
module review experience.- A major emphasis of the workshop was 
on thoroughly acquainting all participants with the variety of \ 
learning options, feedback devices, informatidn sheets, case 
studies, checklists, and other activities that were contained in 
the PBTE materials to be used. 
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Much time and attention was given to the role of the resource 
person (instructor) in PBTE and the various ways in which the 
materials can be adapted for use in a variety of institutional 
settin<|5. Each participant was given the opportunity to experi- 
ence both the role of a student taking a module and the role of a 
teacher educator advising and evaluating a student *s progress 
through a module. After the role^-playing experiences, partici- 
pants were asked to share theif^-#eeling& as they experienced the 
different roles in a discussion led by Institute staff. 

~~ Cdhsideration duririg^^the na^tional workshop was given to 
planning and condycting-the on--site orientation sessions for 
additional teachei!- education staff and deciding upon the ^best 
^otroat and {:)rocedures for developing tentative state and institu- 
tional plan? of action. This task was aided through the develop- 
ment of th^ implementation 'guide entitled Guide to the Implementa - 
t ion of Rferformance-Based Vocational Teacher Education . This 
guide c(/vers such topi<^ as PBTE program patterns, selection of 
teacher competencies, development and management of the program, 
giiadG4^and record keeping, and the like^ Since the guide has 
beer! published as a separate document, it is included as part of 
this Institute final report by reference only. See^ Apt>endix I of 
this report for a copy of the title page .-a^^d-^Colvtents page of the 
guide. _ ^ ' - 

Another major goal of the workshop was to acquaint the par- 
ticipants with guidelines and instruments for evaluating the cur- ^ 
ricular materials in question. In addition to using the Teacher 
Perfdrma.^ce Assessment Form which is always^contained in the 
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final learning experience of each module, three other types of 
instruments were also used. 

• The first in^i:rument, called the Estimate of Performance , . 
was^complet^ by bach student on both a pretest and post- test 
basis and was designed to obtain from the students a frank esti- 
mate of his/her' ability to perform the specific competency in 
question in ar)f actual school situation. 

The second instrument, called the Teacher Trainee's Feedback 
^ ^Ook^letr , -wa^ completed ^by each student on a post^test only basis. 
It was designed to ascertain the student's general and specific 
reactions to each module. 

iThe third instrument examined during the workshop was called 
the Resource ^Persun's Feedback Booklet . Designed for completipn - 
by the teacher educator (or other person) who advises one or more 
students on a given module, it was ybsed to assess resource person 
reactions to thq module and to request suggestions for the module 
impro\^m^nt. 

During the nationa!^ workshop itself, careful attention was * 
also giveh to obtaining feedback with regard to the ^J/^arning 
activities. Three sets "^of instruments were used for workshop 
evaluation purposes as follqsss;^ (1) Estimate of Performance, 
(2) Daily Program Survey, and f3) Final Evaluation. 

The Estimate of Performance was administered on a pretest 
and post-test basis. This instrument used the same design and • 
format as the Estimate of Perfc -mance instruments that were used 
with the PBTE modules. It consisted of several ' items relating to 



the participants current self-perceived ability to ^dapt, utilize, 

♦ 

and evaluate PBTE curricular materials. 

The Daily Program Survey instrument was designed to gather ^ 
participant's reactions daily to the specific learning activities 
in which they were involved;^ This instrument provided daily feed- 
back to the Institute staff''for making in-course "corrections or 
changes as deemed appropriate. Thi results of. this daily ' survey 
were suinmajrized and reviewed at a staff meeting held at the close 
of each day. Except for changing the learning activity titles, 
the same basic form was .used each day Monday through Thtirsday. 

. On Friday,, at the close of the workshop, the Final Evaluation 
instrument was administered. Thi#4n*^ument had two parts. 
Part A entitled "Looking Back/" and Part B entitled "Looking 
Ahead." Part A of the instrument asked piai^ticipants to give an 
overall evaluation of the workshop, workshop training materials, 
facilities, staff/participant interactions, etc. PartB asked 
them to suggest ways the workshop could be improved, the types of ^ 
additional assistanqjs needed, ideas they would like to pursue 
further, and for general comments and recommendations. Copies of 

each of the three types of workshop evaluation instruments used 

> 

are contained in Appendix dr*- A summary of the data coW^ted 
regarding the national workshop is presented in Chapter VII of 
this report. 

The plahs of "^action developed during the national workshop 
became working documents outlining the implementation procedures 
that were to be followed by each team upon return to their home 
institutions. These plans were also used as a^u^is for monitoring 

16 5^5 



activities and providing individualized technical ^assistance as^ 
sites ' carrie(i out their various plans. ' • 

Another important activity of the workshop was to tenta- 
tively plan for, and schedule, the, on-site orientation workshops^ 
for additional ^teacher educators and other appropriate decision- 
makers. Participation in this actiVity^by Institute staf f ■\^aF * 
designed to help guarantee effective orientation and facilitate 
the proper use and evaluation. of tlrss^durricular 'materials . • ^ 




Objective 4; ' AsBist in planning and c.of^ducting on-sit>e orienta - • 
tion workshops on Pb.g cdncepts, cQrricular materials, and iinple - 
mentation procedures. 

This objective was accomplished during September andfpctober 

1975 by having two members of The Center Institute st^ff visit 

each of the 'ten cooperating institutions for approxipiat.ely three 

days each. The first half day was spent working with the site 

coordinatarg and state department* of edi^fcation representative to'- 

refine and finalize the oh-sit^' orientation workshop plans which 

had tentatively been developed at the national workshop in 

Columbus. The next two day^s were spent using Module X-102 and 

working as a team to help the site leaders conduct and evaluate 

the on-site workshop. The presence and active involvement of two 

Institute staff members provided some unifornjity to the worksi^Dpa 

across all sites ^nd helped to ensure that the iDrientation of 

additional staff members was adequate. The last h^l'f day of the 

three day period was generally spent evaluating the outcqmes^f 

the just completed workshop an^ discussing further the site 

. coordinators plans for testing and implementing the PBTE mate- 

rials during'* the coming year.* 



\*' average of 21 additional persons, including .some adminis- 

trative personnel and supervising^ teachers,, were trained. at each 
of the ten sessions during the period September 8-October 11. In 
addition to the persons attending the ten .two-day on-site work- 
^ s'hops*, 'appioxiniately 100 other perscyis received from two to four 
hours^cf awareness graining by participating in the first half 
day of the workshop^. Training and evaluation procedures jsimilar 
• to those used in the national woi?}ffShop were employed; however, 

i 

the duration of the training session (approximately two*days) was 
'Shorter si*nce time-waif not needed for developing plans of action 
and^ on-site orientatioi^^lans* • * 

Field test versions of a resource person's guide and of a 
Student's guide to using performance-based teacher education 

■J ■ ' 

j^aterials that had been developed under the sponsorship of ..the 

. National Institute of Education were^ used at the workshops. In 

addition, several handouts^ two brochttres, a vocational teacher * 
-* * " • 

■ competency profile chart < listing all 100 of the PBTE modules to 

be tested) , several overhead transparencies, a slide/tape presenta- 

, on, and copies of the first 44 modules revised were available 

ar\d utili:^ed in the workshop sessions. 

# 

Objective 5;^ Provide Individualized on-site technical assistance 
for adapting and implementing PBTE programs . 

An average of two-day visits per site were made during 

^ the* period January-June, 1976 by Institute staff. In addition, 

regular, monitoring phone calls were made a^' least monthly to each 

site coordinator by Institute staff and the site coordinators^ 

. were encouraged to call The Center whenever a problem, concern, 

or^ques^tion arose. Records were kept regarding all visits and 
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phoije calls to each site. Curricular materials (e^g.^ the modules) 
an'd evaluative materials were supplied as needed. This required 
a great deal of tim^ and coordination as approximately aS, 000 
copies of the PBTE modules and the associated evaluation^ instru- 
ments were suppled to the ten cooperating institutions. In-depth 
interviews with several staff members'* and students were also 
conducted during each of the site visits. 

Individualized technical assistance was provided in several 
ways by: (1) helping with the local adaptation of the materials; 

(2) helping the site coordinators design specific implementation 

'{ 

• procedures and overcome projjlems encountered; (3) promoting an 

exdhange of ideas, problems, and solutions among sites;, and ' 

(4) by providing the necessary logistical support and iriformation 
/ 

about; activities *t *other sites. 

Memos were writtfen on an av*e|rage of two to three times per 
month by 'the Institute, Director to inform both the site' coordina- 
tdrs and a^gistant site coordinators of the availability of new 
modules for testing an3' to exchange ideas for implementation 
gained from phOne calls and visits to the various sites/ in \ 
addition/ much correspondence was exchanged to documenf the ship- 
ment of various materia'ls to' sites, and the receipt, of various 
evaluation feedba^ from the test sites * These ietfters and memos 
combined with the regular monitoring phone calls provi.ded for 
effective and frequent communication between Institute staff &nd 
site personnel. 
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Ob jective 6; Prepare a comprehensive Institute final report 
useful to others developing PBTE programs > 

This objective has been accomplished through the preparation, 
publication, and aissemination of this report and the two associ- 
ated documents developed under this gr^nt, namely Performance - 
- Based Teacher Education: The State of the Art — General and Voca - 
tional Education and the Guide to the Implementation of Performance - 
Based Teacher Education * An effort has been made to include in 

t 

this report concise descriptions of all relevant activities and 
findings that would be informative and hajiefuiry useful to a wide 
assortment of potential readers. " • 

Each of the ten PBTE site coordinators was asked to prepare 
and submit to the Institute. fiirector both monthly reports and. a ^ - 
, final si1:e report. The^ifionthly reports were very useful to project 
Staff in monitoring .^ite activities and detecting needs for tech* 
nical assistanc^^"^ The final reports^ summarize the major activi- 

ties and accermplisbments carried out at each site, methods and 

. / 

[ways in which the modules were used, problems and successes 

/ 

jnco^rftered, future PBTE plafns and activities, and provide some 
Reactions to their involvement in the 1975-1976 National PBTE 
Institute . While when combined, these reports are somewhat 
Isngthy, it is felt that the information contained and the experi- 
e ices that can be shared through them are so important that they 
a re included in almost their entirety in Appendix K. Some !4ata 
h^is been summarized across sites and is presented in Chapter VII 
of this report. A few items of a personal or sensitive nature 
ha\re also been edited out. The reader interested in the many \ 

ii9 
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different ways the ten sites were able to successfully use the 
PBTE materials is strongly urged to review these reports • It 
hoped that others interested in implementing PBTE can benefit 
from hearing about the problems* encountered, the solutions 
developed, and the successful implementation strategies used by 
these ten institutions as they began the institutionalization of 
PBTE programs in their resgective states and institutions of 
higher education. ' . * 
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CHAPTER III: 
MAJOR ACTIVITIES AND EVENTS 



The major activities and ^tr^nts of. the IttsVttute are Eure-- 

Bented here in chronological order with only brief explanations*. 

^ For more detail a'bout e&ch, the reader is referred to Chapter II, 

\ Accomplishments, and/or to an appropriate* Appendix, 

a. Convening of Institute National Planning Group, July 
30-31, 1975. This ten member committee, one from each 
USOE geographic region, served to advise, the Institute 
staff on important planning, workshop, product develop- 
ment, tjschnicaP assistance, and. evaluation activities* * 
See Chapter II for a list of members and Appendix B for 
the National Pl^anning Group meeting agenda. 

b* Selection of the 'ten participating institutions of 
^higher education, July 31, 1975. This activity was 
conducted jointly by t^e National Planning Group and 
Institute staff. See ftgipendix D for a list of the 
institutions nominated. Appendix E for the application 
form and related .naterials, and Qhapter II for a list 
of the ten institutions and the respective leadership 
teams. 

c* Conducting national PBTE worxshop for Site coordinators, 
assistant coordinators, and state departmient representa- 
tives^, August 24-29, 1975. This national Institute 
workshop was conducted at The Center for Vocational 
L^ucation at Columtbus, Ohio for che thirty leadership 
persons selected. See Appendix If for the national work- 
shop agenda. Appendix G for a list of the materials used 
Appendix J for the evaluation instruments used, and 
Chapter VII for a summary of the workshop evaluations. 

d. Conducting ten on-site orientation workshops for the 
training of adr'itional resource persons as follows: 
University, of Nebraska-Lincoln, Sept. 8--10, 1975 
Oklahoma State University, Sept. 8-lOr 1975 
University of Pittsburgh, Sept. 16-18, 1975 - 
University of Arizona, Sept. 23-25, 1975 
University of Vermont, Sept* 23-25,, 1975 
UtaJ\ State University, Sept. 36-Oct. 2, 1975 
Central Washington State College, Oct. 1-3, 1975 
University of Minnesota, Oct. 6-8, 1975 
University of Tennessee, Oct. 8-10, 1975 
State University qf New York -College at Buffalo, 
Oct. 9-11, 1975 
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These wor^cshops wer.e conducted jointly by the site * 
leadership team and two Center Institute staff members. 
A total of 210 additional persons received two jdays of 
intensive resource person training and approximately 
100 others received from two to four hours of awareness 
training. For a copy of the suggested on^-site worJtshop 
agenda and some <Sf the supportive'' training materials 
used ,t§ee Appendix G, arid ^or a s^unmary of the workshop 
evaluations, see Chapter. VII. 

Convening of meeting for. all sit^ coordijiators or their 
designated rep^f^ientativ^B^^tr^ tfte^ AVA Gonventi<yi in 
Anaheim, California on December 7, 1975. This meeting 
perrmitted for an exchange of, id5§ks-^^4nd exper'ienoes anK)ng 
-personnel from all ten of the coope'ratiirtg-J:est sites. A 
potent-ial* PBTE macerials publisher was also""pii&s^t to 
ask questions and hear firsthand reports about reacT 
to the inaterials* being tested. 

Makiftg technical assistance on-site visits as requested 
and/or -as deemed*^propriate, January 1976- July 1976. 
An average of two visits was m^de to each site for two 
days- each in addition to the numerous phone calls' made 
regularly. Both the visits and phone calls were docu- ' 
mented for future reference. Visits involved in-depth 
interviews with the site coordinators, with vocational 
teacher educators representing different service areas, 
with both preservice and inservice students, -and often 
with department chairpersons, deefiis, and other ieader- 
"Ship per soniKer. In^most cases, follow-up letters were 
prepared after a visit as a means of sharing findijrigs ' - 
and recommendations with the site coordinators and other 
Institute scaff ♦ * 
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CHAPTER IV: 
PROBLEMS 

4 



No major problems of any kind were encountered by the Center 
Institute staff. The necessary supportive training materials 
were prepared on time and the national workshop and on-site work- 
shops were conducted according to plan as scheduled in the origi- 
dial project plan. , — - 

While it is felt no major problems Vere experienced by the 

cooperating institutions, some problems were listed as causing 

some difficulty* Only four pi^oblems, however, were cited by four 

or more institutions • 'The four problems and the number of times 

they are cited in the site final reports are as foJLlows: / 

a. Module Availability - this' problem was listfeci by fiv^' 
sites. While 44 different modules including most of/ 
those needed for preservice programs were available to 
all participating instit^i^ns^lor Jifilxi^jtes^t^ 
— dj:atej.y. after the-Ofi^site~workshops, some resource per- 
sons wanted to test inservice modules that had not been 
revised. The pressures to supply the sites with tip' 
remaining modules before they met certain quality ^and- 
ards was vigorously resisted by Center staff. As ^oon 
as modules became available, however, review copied were 
imrtediately snipped to all sites for consideiatipn/ Tor 
testing. Since sites wpre not forced or coerced into 
testing specific modules, they would request addiiional 
copies of those modules that fit their instructional 
needs. The nature of the rigorous revision and qpality 
control process used, unfortunately meant that sojne 
modules were not available until Spring, 1976. j 

Arranging for Final Assessments this problem w4s also 
Cited by five^ institutions. The performance-bas^d 
nature of The Center's PBTE modules; requires tha^, in 
the final learning experience of each module, thfe 
teacher trainee demonstrate his or her, competen<^ in ah 
actual sphool situation . Some of the teacher ti^aining 
institutions apparently encountered much more difficulty 
than others in arranging for these final asses '^nts. 
While some site coordinators and individual re. -irce 
persons asked i^ this requirement co^ld not be . ?ved, 
the nature of the materials design, the princij^les of 
PBTE that make it different from traditional teacher 



education programs; ^and the module advanced field test- 
ing guidelines prohibited foregoing- this requirement. 
^Thi^s requirement also meant that many resource persons 
used fewer modules than they wou.ld have qtherwise. 
There is no question, however, that the Evaluation of a 
^teacher's performance in an actual scljool situation by _ 
a qualified resource person using the criterion-referenced 
, instruments contained in the final learning experience 
of each module, provides for more objective assessment 
of the teacher ' s t^^rformance. . 

c. Quantity of Data -Required as Feedback - four site coor- 
dinatbrs reported that they felt the amount of da^a 
being collected on the modules from students and 
resource persons was^somewhaK excessive. Some felt the 
quantity of data requested of students had some adverse 
effects on participants. Others felt the instrumenta- 
tion could have been better packaged for ease of ^sfri-- 
bution and collection. A' few felt the tinal assessment 
instruments in the modules were too long and detailed 
for some modules. 

^d. Lat^k'^df Adequate Released Time for Coordinators - four 
coordinators reported that they felt they did not have 
adequate released t ime fgr th eir „.rQles-^uii-coor44ft atinq — 
— ^ ^he^nBTiXution^ training, record *Tceeping, and testing 
activities.^ Some felt more time was required to help 
faculty and students adapt to the PBTE concepts and ' 
materials than tffey had expected. Others reported more 
time was^, needed to order, distribute, and collect test- 
ing materials than had been anticipated. Some site 
coordinators had a secretary or graduate assistant that 
they could assign j^ny of these chores to, while other 
coordinators had to do most of the colle-^tioni distribu- 
tion, and packaging wdrk themselves. 

The various other problems listed were more or less insti- 
tution specific but included such things as: lack of "seed" money 
to support released time for planning, establishment of amounts 
of credit, for the various modules, nedd" for new record-keeping 
systems, student motivation, and the quality of illustrations and 
videotapes. For more information on these and other specific 
issues mentioned, see the individual site reports presented in 



Appendix K. 
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CHAPTER V: 
PUBLICITY ACTIVITIES 



A large number of publicity activities were carried out 
throughout the duration of the Institute by both the Center • 
Institute staff and by members of the ten cooperating institu- 
tions • The following articles, brochures, and .releases^were pre- 
pared and published (see Appendix L for copies of 9i5j.ected items) : 

a. PBTE Institute Nfews Release, August li.ju--1^75, 

b. Natio;ial institute for PBTE brochure, August 1975, 
• # _x^bout .^iy^OOO copies distributed. 

< *- . 

c. Performance-iSased VopationaP Teachel* Education brochure, 
September 1975, about 3,000 copies distributed. ' - 

d. ^ Centergram Article, January. 1976, about 10,000 copies 

distributed. 

e. News Articles and Releases Prepared by Site Coordinators 
_ At least 15 major new articles can be accounted for that 

were prepared by the site coordinators and published in 
local newspapers^_CQllege-of education newsletters, 
statewide or regional publications* 

The University of Vermont ,Corsorti\im Newsletter, 
October 1975, i? presented in Appendix L as a sample of 
the type of articles published. 

f* Awareness Training Activities. At each of i^he ten'^sitgs 
considerable additional informal awareness training 
occurred as teacher educators, state -department person- 
nel, advisory council members, and others visited the 
various sites to learn about PBTE. According to site 
records approximately 444 persons were involved in this 
type of informal awareness type of ori^iftation. 

g. Brochures Distribution. Numerous brochures describirf^ 
the Institute have been distributed at vaarious meetings, 
workshops ^ and seminars which have been both national 
and local or regional in scope. The product awareness 
coor'dinator at The Center ^distributed many brochures 
through the mail and through Center publicity packets 
prepared for various conference participants. Many 
visitors to The Center have also received brochures 
and/or brief orientations t<r the Institute? and many 
persons requesting information about the Institute have 
been sent the brocf\ures and/or the Vocational Teacher 
Competency Profile -chart. 
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CHAPTER VI: 
DISSEMINATION ACTIVITIES 



Dissemination activities consisted of two ni^jor types of 
activities: the presentation *f formal workshops ^^papers i or 

r, 

* training activities and the distribution of various Institute 
produced products. 

According to an analysis made of the various monthly and 
final reports rGceived from the ten cooperating c'plleges/univer- 
sities, a tptal of 34 different formal sessions were conducted by 
. the site coordinators. The size Of these groups ranged from eight 
to over 50 persons. * The presentations and workshops were held 
for the tlraining of additional resoujrce persons^ training of field 
resource persons (especially cooperating teachers) , orientation 
of State education agency personnel, orientation of JLocal voca- 
tional directors*and supervisu>rs, an3~Etie ~orientation"i>f state — 
vocational education advisory council members. Other presenta- 
tions were made to several regional ,and statewide EPDA supported 
conferences and to various graduate classes. 

Additionally, most sites reported devoting all or part of 

several d^artmental faculty meetings to a discussion of PBTE con- 

» \ 

cepts, materials, and pperational procedlires. 

Members of the Institute staff were also involved in three 
major formal presentations. These included a 'presentation^ at the * 
Omaha Vocational Personnel Development Seminar in October 1975, 
and two separate presentations at the American Vocational AssOcia* 
tion Conference at Anaheim, California iji December, 1975. 
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The fcfllowing distribution was made of training m^iterials 



and modules for testing to the ten cooperating institutions: 



Item 

State of The Art Report 

Guide to Implementation 

Module X-101 

Resource Person Guide*' 

Module X-102 

Overview Slide/Tape* 

Transparency Sets 

Student Guide* 

Vocational Teacher 
Competency Pro;file 

PBTE Modules* " 

Evaluation Instruments* 



- # Copies 

.30 

30 

30 

25p 
250 

10 

10 

,500 approx. 
2,000 
15^ 000 approx* 
715,000 approx. 



Recipient Group 

• National workshop 
participants 

National workshop 
participants 

National workshop 
participants 

Resource persons 

Resource persons 

One per site 

One per site 

Teacher trainees 



Resource persons 
and students 

Resource persons 
and students 

Resource persons 
and students 



*These products were developed under the sponsorship of the 
, National Institute of Education but reproduced for use by the 
Institute sites with Institute funds. 
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CHAPTER VII: 
DATA COLLECTION AND EVALUATION FINDINGS 

This chapter on data collection and evaluation procedures and. 
findings is organized into three sections as^follows: (1) data 
pertaining to the training activities and module testing involve- 
ment at each institution, (2) data pertaining to the evaluation 
of the national workshop and the ten institutional workshops, and 
(3) data on the formative evaluation of the draft versions of the " 
PBTE state-of-the-art report and the 'guide to the implementation 
of performance-based teacher, education. 
PBTE Training and Testing Activities 

As explained in^Chapter VI, each participating institnitiion wa 
expected to conduct at least one on-site PBTE workshop for 'the 
training of additional resource persons at each of the institu- 
tions, . Resource person training for effective use of The Center's 
PBTE modules requires approximately one and one-half to two days 
of intensive workshop activity. All of the ten participating 
institutions^ planned and conducted at least one suck- resource per- 
son workshop (see Chapter III for drtes of respective workshops). 
In all cases, two members of the Institute pro jeci_^s^a##--assirsted— 
the two ^ite coordinators and state education agency representa- 
tive in conducting the workshops. In. Table 1 a summary of 4;he 
number of persons ^trained as resource persons at each institution • 
is presented. A total of 268 persons were prepared as resource 
persons' for an average of 27 persons per institution. , It should 
be noted that while most of these persons were trained at the 
initial on-site workshops (approximately 214) , several institutions 




TABLE 1 

Summary of the Number bf Persons Receiving 
PBTE Awareness and Resource Pers^^n Training i 
and Involved in Teeing *by Institution* 



Institution 

Central Washington 
* State College 

Oklahoma State 



Number of 
Resource Per- 
sons Trained 
at Site 



21 



UniiVersi 



State University 
Cojllege at Buffalo 

University of 

Arizona- 
University of 
Dinnesota 

Unilversxty of 

lebraska-Lincoln 

•^n^ve^ ity of 
Pittsburgh. 

University of ' 

Tennessee , ' * 

University of 
Vermont 

tftah State Universit 

* Totals 

Average 



27 

17 

25 

21 . 

49 

5'3 

16 

' 41 

13 • 
268** 

27' 



Approximate 
Number of 
Additional 
t>ersons 
Receiving 
Awareness 
Training 

' 30 

21 

8 

70 

9 

60 
50 
35 

137 

19 - 
444 * 
44 



Number of 
Resource Per- 
sons Involved 

in Testing 

12 - 
21 

13 * 

8 / . ' 
7 
49 
, 53 

# 

10 

41 
10 

230 
23 
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*Base4 on the data submitted to the Institute staff by the site 
coordinators. 

**214 of these persons were ^trained at the on-site workshops 
and an additional 54 persons were trained later by the- site 
coordinators. S9 
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conducted one. or moref addi*tional workshops and some site, coordi-- 
nators trained persoas on an individualized basis. Hence, the 
total number of perspns prepared^ as resdurce persons during the 
course pf the Institute reached a- total of 268. ^ " - 

In ^tddition to those persons prepared as resource persons, 
site coordinators were stroilgly encouraged to invite other persons 
to their on-site workshops for the first few hours or first half 
day for -.the purpose of what was called awareness training.^ Aware- 
ness training was intended and offered to those administrators, 
advisory council members, andf others who by virtue of their posi- 
tions would probably nct\e using the PBTE materials v/ith students 
but who were persons in decisioft-making role^ who needed to kr^ow 
gener^^y.y what PBTE was all, about. As shown in Table 1, 444 addi- 
tional ^persons received some PBTE awaarenfess training'at either 
the initial on-site workshops or at other special training ses* 
sions conducted later in the year. ' . • - 

Data in Table 1 also indicates the number of resource persons 
who were trained who actually participated in the module use and 

» ^ ^ - 

.evaluation activities. A total of 230 different persons, an aver- 
'age of 23 persons per institution, used and helped evaluate the 
modules* It should be noted that more persons were trained as 
resource persons than actually used the materials. This was 'due 
primarily . to two major reasons. Fir^t of all, the Institute staff 
took the posture that^no one who was reluctant to become involved 
in using the PBTE materials sft-uld in any way be coerced into 
participating.* Secondly, the need for assessment of the final 
learning experience df tfie *^.odules in an actual school situation 
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required by the testing guidelines made participation either 
impossible or undesirable for some persons. 

A summary of t^ie number of prel^vice and inservice :|eachers 
involved in the PBTE nradule testing during the 1975-76 academic 

ar'^a^ each of the participating" institutions is presented in 
Table 2* It should be noted that both preservice and inservice 
vc^Stional teachers wt,ce involved in the module testing activities 
at each of tl^eyten "institutions. While in some institutions many 
'p^t^senimce than inservice teachers were involved, in other 
fiti'tufcsi^ns tp^^revebae w^s true. A total of 891 preservice stu- 
dents were involved, an average of 89 teachers pur institution; 
and a total of 789 inservice te.4chers, an averag** of 79 teachers 
^r institution. Combining these totals indicates that a total 



of 1680 Ibfferent teachers, an average^^ 168 per site, were 
itivblved in the PBTE- testing activities "of the Institute* 

^ T^b'^e 2 also presents an institiJtion toy institution summary 
of thf& number of module tests actually 'ompletqd^ ^he number of 
testi complete^* ranged from a low of 249 tests to. a high of 1028 * 
tea€s. A total of ^5468 tests were ck>mTXleted for an average of 
547 tests per'i* -^titution. To a large extent the number df tests 
cqHPnpletei depended upon the number of resource persons using the 
materials and the length of time the institution participated in 

» 

the testing, ^ It should be noted that the institutions involved 
were of different sizes, that resource person and teacher ' involve-^ 
mtnt ywas voluntary , and that no pressure to test more Inatefj^^ls^ . 



waar everted at any time. Resource persons were also asked to use 

t^e modules only wh^e they logically fit the scope and sequeAce 

the particular course or workshop Involved. 
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TABLE 2 



Suiranary of the Number of Preservice and Inservice 
Teachers Involved in Testing, and the Number of 
Module Tests Completed by • Institution* 



Institution 

Central Washington 
State College 

Oklahoma State 
University - 

State University 
^ College at Buffalo 

University of 
Arizona 

University of 
Minnesota 

University of 

Nebraska- Lincoln 

University of 
Pittsburgh 

University of 
Tennessee 

University of' 
Vermont 

Utah atat^ University 



Approximate 
Number of 
Preservice 
Tt. -chers 
Involved in 
Testing 



100 

149 

60 

.50 

160 

156 

63 

75 

38 
40 



Totals 



891 
89 



Approximate 
Number of 
Inservice 
Teachers 
Involved in 
Testing 

275 



32 

55 

41 

152 

58 

61 

35 

53 
27 
789 
79 



* ^ Average 

V . ^ - \ \ ■ ^ ' ^ 

♦Based on Uie data. submitted to the Institute staff by. site 
coordinators; 



Number of 
Module Tests 
Completed 

702 

4 79 

429 

256 

873 

' 1028 " 

625 

249 

e 

444 

■ 383 j 
5468 
547 
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Site coordinators ' in their monthly and final site reports 
ere asked to indicate the vocational service areas involved and 
the various educational levels and/or special groups that were 
involved in the testing, activities. An institution by institu- 
tion summary of this data is presented in Table 3. 

An analysis of the number of institutions in which the 
various vocational service areas participated follows: 



A^^a NuAiber of Institutions 

Agricultural^ Education ' ~ ' 7 ^ 

Business and/or Office Education 9 

Distributive Education g 

Health Education g 

Home Economics Education 10 

Trade and Industrial Education 7 

Technical Education 5 

Industrial Arts Education , 3 ^ 

Vocational Guidance 1 

As will quickly be noted, all vocational service areas were 



well represented; industrial arts teachers were involved in three 
institutions; and vocational guidance personnel were trained using 
the materials by one institution - 

A similar analysis of the use of the modules by educational 
level reveals the follows: 

Educational Level Number of Institutions 

Secoi^dary Teachers 10 
Post-Secondary Teachers 7 
Adult Teachers 4 
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TABLE 3 



Suimnary of the Vocational Service Areas and the 
Levels and Special Groups involved 
in Module Use by Institution* 



Institution 

Central Washington 
State College 



Oklahoma State 
University 



State University 
College at Buffalo 



University of ' 
Arizona 



University of 
Minnesota 



Vocational Service 

Areas and Others 
Involved 

All vocational ser- 
vice areas 



Agricultural Educa- 
tion, Business and/ 
or Office Education, 
Technical Education, 
Trade and Industrial 
Education 

Distributive, Educa- 
tion, Home Economics 
Education, Industrial 
Arts Education, Tech- 
nical Education 

Business Education, 
Distributive Educa- 
tion, Health Educa- 
tion, Home Economics 
Education, Trade and 
Industrial Education 

Agricultural Educa- 
tion, Business Educa- 
tion, Distributive 
Education, Health 
Education, Home Eco- 
nomics Education, 
Trade and Industrial 
Education 



Levels and/or Special 
Groups Involved 

Indian instructors 
CETA instructors 
Secondary teachers 
Post-secondary 
teachers 

Secondary teachers 
Graduate students 



Secondary teachers 
Post-secondary 

teachers . 
Adult teachers 



Secondary teachers 
Post-secondary 
teachers 



Secondary teachers 
Post-secondary 
teachers 



University of 

Nebraska-Lincoln 



All vocational ser- 
vice areas 



Secondary teachers 
Post-secondary 

teachers 
Adult teachers 



♦Based OA data submitted to the Institute staff by the site 
coordinators. 
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TABLE 3 {continued) 



Institution 

University of 
Pittsburgh 



Utah State Uni- 
versity 



Vocational Service 
Areas and Others 
Involved 



Business and/or 
Office Education, 
Distributive Educa- 
tion, Health Educa- 
tion, Home Economics 
Education, Trade and 
Industrial Education, 
Industrial Arts Edu- 
cation 



Agricultural Educa- 
cation, Business Edu- 
cation, Industrial 
and Technical Educa- 
tion, Home Economics 
and Consumer Education 



Levels and/or Special 
Groups Involved 

Secondary teachers 
Adult teachers 



Secondary teachers 
Post-secondary 

teachers 
Adult teachers 

Middle school 

teachers 
Secondary teachers 



Secondary teachers 
Post-secondary 
teachers 



University of 
Tennessee 



All vocational ser- 
vice areas 



University of 
Vermont 



Agricultural Educa- 
tion, Business Edu- 
cation, Distributive 
Education, Coopera- 
tive Education, Home 
Economics Education, 
Vocational Guidance 



Middle school teachers and graduate students were reported' 

as involved by one institution each. As for special groups, one 
« 

institution reported the involvement of both Indian instructors 

and CETA program instructors. 

Data cn Evaluation of Training Activities 

Two experienced evaluators, Raymond D. Hinrichs and H. John 
Landis of the Ohio State Department of Education, Division of 
Planning and Evaluation, were employed as consultants to design 
the evaluation for both the national workshop and the on-site 
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workshops. They also assisted Institute staff in sununarizing thfe 
evaluation findings and prepared the report which follows on the 
national workshop. 

National Workshop Evaluation Design , — The purposes of the 
national workshop procedures were as follows: 

1. To obtain information daily for determining the extefit 
to which the program was meeting needs of the partici- 
pants so that changes could, be made in the Institute 
agenda, if necessary, . 

2. To obtain pre- and post-Institute info^Wi^tion reg^rdlTig^ 
the extent to which pa^rticipants felt they could per- 
form tasks necessary to implement a performance-based 
teacher education program, and 

3. To obtain information regarding the overall quality of 
the total workshop and to determine assistance or infor- 
mation needed by each participant prior to the on-site 
workshops at their own institutions. 

The Daily Program Survey form^waa used to obtain participant 
feedback each day. Institute staff met each day with an Insti- 
tute evaluator*- to review the results of the suryey. Based on the 
survey results, changes. When deemed agpropriate, were made in 
the subsequent day's program. A copy of a sample daily survey 
form appears in Appendix J. 

*rhe Estimate of Performance instrument was used to obtain the 
participants' feelings regarding the extent to which they could 
perform tasks related to implementing performance-based teacher 
education. The results section which follows includes a discus- 
sion of the participants' pre- and post-workshop performance esti- 
mates. A copy of the Estimate of Performance instrument appears 
in Appendix J. 

The Final Evaluation form was used to obtain overall ratings 
of the workshop and to identify participants who wanted additional 
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assistance before the on-site workshops. The resblts section 
includes discussions of the various dimensions of the Institute 
as rated by the participants. A copy of the Finkl Evaluation 
form appears in Appendix J. , ' 

National Workshop Evaluation Results . — This section presents 
only the highlights of tlie findings from the three data collec- ^ 
tion instruments used. 
1. Sum mary of Daily Program Surveys . 

MONDAY 

Generally, .the participants were very pleased with Monday's 
sessions. Participants indicated the strengths of Monday's ses- 
sion to be the modules utilized, the provision for discussion, 
and the organization of the program, ihe major weak area itoted . 
revolved around time allotted to review modules and to engage in 
discussion. The Institute staff felt that the nature of the first 
day's program, largely devoted to providing orientation informa- 
tion, could have influenced the rating; and that the remainder of 
the program would eliminate the concern. 

TUESDAY 

Tuesday's ratings represented the low point in the workshop. 
Participants reflected a clear desire to begin dealing more 
directly wifeh. their own individual on-site concerns and issues. 
The ratings and comments , supported by staff reactions at the end' 
if the day, showed a somewhat^ restless feeling among some members 
of the group. Some occurrences might help to explain this feel- 
ing. Some staff were called out of the workshop on various 

"'T' 
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duplicating machine, the participants had to wait a few minutes 
for the evaluation 'forms at the end of the day. The nature of the 
program itself may have been a factor in generating some restless- 
ness. Participants wanted to deal with their own concerns. The * 
range of experience of participants may also have occasioned^ 
varied reactions. Participants began' to complain about too much 
time to read, ^oo much sitting down, and too little practical 
application. 

--On the other hand, despite these comments, response was quite 
positive. It can accurately be said that Tuesday's general 
response was less positive^ rather than being negative. The con- 
cerns expressed on Tuesday were addressed on subs^quenfaays , 
since the workshop from Wednesday through Friday focused on these, 
concerns. 

WEDNESDAY 

Generally, the comments for Wednesday were favorable. Parti- 
cipants seemed to report that more question and answer, interac- 
tion, and local problem discussion time was provided. * 

THUpDAY 

The overall results for Th^ursday were again qui^e positive. 
Participants felt that they were actively involved and able , to 
begin applying , some of the concepts to their local situation. 
2. Estimyte of Performance Instrument Findings 

This ^instrument was given to participants prior to and after 
the ccnfe.^ence. Fourteen of the participants said they had never 
adapted,; utilized, or evaluated a performance-based teacher 
education program; six indicated they had done so 1-3 times; two 
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participants said they had. djone so 7-9 timers; and five said they 
had done so 10 6r more times. Basically, it can be said that the 
majority of participants had none or very littie experience in 
the area. This statement is substantiated by the pretest data 
presented in Table 4, which shows the participants' estimation of 
performance on a scale of poor, fair, good, or excellent for each 
of 13 tasks. The Table presents the number of persons rating 
each scale alternative, both pre and post, for i-he thirteen 
tasks. Means are presented for pre-- and post-estimate for each 
task. The means were derived by assigning a score of 1 for Poor, 
2 for FaiiT, 3 for Good, and 4 for Excellent. 

As can be seen from the results in Table 4, the overall 
group growth for each , task was from an approximate mean rating 'of 
fair to ratings between good and exceX,lent. 
3. Final Evaluation Summary 

The five major areas of the workshop rated in the "Looking 
Back" section of the Final Evaluation were The Workshop (in 
eral) , Workshop Materials, Daily Program Surveys, Facilities/ 
Accommodations, and Staff Participation. Table 5 presents the 

result's for the workshop, in general* 

/' 
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National Workshop Estimates of Performance 

4 



4^ : r 

Task 


Poor 
(1) 

Pre Post 


Fair 
(2) 

pre Post 


Good 
(3) 

Pre Post 


Excellent 
(4) 

Pre Post 


Me 

Pre 


•an 
Post 


A. At this time, how well 
can you perform (exe- 
cute) the following 
tasks? 

1. Identify the need for 

improving alternative # 
apprqaches to personnel 
development in voca- 
tional education; ^• 

*^ 


« 

1 


0 


15 


2 


10 


- 


2 


t 

9 


9 


\ 

\ 

\ 
\ 

\ 

N 

\ 

f 


2. Describe the concepts 
and rationale under- 
lying the PBTE approach 
to teacher education. 

« 


1 


0 


14 


1 


11 


10 


2 


17 


2.5 


3.6 


3. Describe the nature and 
use of modularized 
performance-based pro- 
fessional teacher edu- 
cation curricula. 


' 5 


0 




1 


6 


12 


1 


■15 


2,i 


1 
1 

3.5 


4. Compare and explain the 
differences between 
PBTE programs and tradi- 
tional prpgrams of 
teacher education. 


0 


o._ 


12 


2 


14 


9 


2 


17 


2.6 


3.5 

f 
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TABLE 4 (continued) 



Task 



Poor 
(1) 

Pre Post 



Fair 
(2) 

Pre Post' 



Good 
(3) 

Pre Post 



Excellent 
(4) 

Pre Post 



Mean 
P^e Post 



Explain alternative 
approaches for imple- 
mentifig preservice and 
inservice performance- 
based teacher education 
programs and materials. 



10 



0. 



12 



13 



13 



1.9 



6. Assess individual stu- 
dent Tieeds and select 
appropriate PBVTE cur* 
ricular materials for 
meeting the profest- • 
sional preparation 
needs of present and 
prospective vocational 
teachers. 



10 



12^ 



- 6 



15 



1.9 



7. 



Y 



Develop and make opera- 
tional an appropriate 
teaching- learning 
design for implementing 
PBVTE curricula compo- 
nents in your institu- 
tion. 



10 



13 



18 



•6 



1.8 



Serve effectively in 
the teacher educator 
role as resource per- 
son, advisor; and 
evaluator. 



11 



10 



14 



1 
12 



2.3 



TABLE 4 (continued) 



■<» 


Poor 
(1) 

Pre Post 


Fair 
(2) . 
Pife, Post 


Good 
(3) 

Pre . Post 


Excellent 
(4) 

Pre Post 


Mean 
Pre Post 


> 

9. Orient prospective and 
.inservice teachers to 
their role and responsi- 
bilities in using 
pe r f ormance-based 
currictiAar materials. 

< 


^ ■ 

8 








6 


15 


1 


10 


2.0 , 


3.4 


* 

10* 'Evaluate the quality 
.^nd ef feotivene^ss of 
performance-abased 
' materials in developing ^ 
sf^cified professional 
teacher competencies. 


( 


0 ■ 


, 16 


2 


4 


i 


0- 


3 - 


,1.9 


. 3.0' 


il. Objectively assess a 
teacher's ability to 
,^ ^ perform' specified 
competencies in an 
actual classroom situa* 
tion . 


2 


V 

0 


15 


3 


11 




« 

0 


t 

7 


A 

2. 3 


i 

3.2 


12*. Assist with the train- 
ing of other vocational 
teacher educators and 
administrators who 
desire to adapt, uti- 
lize, and evaluate "PBVTE 
curricula. 


8 


1 

1 

1 

/ 

\ 

\ 0 


14 


0 




le 


1 


15. 


2.0 


3.6 



TABLE 4 (continued) 



Task 


Poor 
(1) 

Pre Post 


Fair 
i2) 

Pre Post 


Good 

(3) : 

Pre Post 


Excellent 

(4) • 
Pre Post 


Mean 
Pre Post 


B, At this time, hoWiwell 
do you feel you could 
adapt, utilize, and 
evaluate PBVTE in an 
actual institutional 
setting? (Consider all 
of the tasks involved.) 


8 

1 


0 


13 


2 


7 


14 


0 


9 


2.0 


3.3 
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TABLE 5 

The National Workshop 
(In General) 





5 


4 


3 


2 


1 




Stimulating 


46% 
(13) 


50% 
(14) 


* 4% 
(1) 






Dull,, drab 


Useful to me 


75% 
(21) 


25% 
(7) 




- 


- 


Not useful to me 


Addressed all my 
needs as a par- 
ticipant 


18% 
(15) 


71% 
(20) 


11% 
(3) 


- 




Did.^ot address 
; my needs as a 
Dart ic ioant 


Contained an 
appropriate 
amount ,of activ- 
ities 


46% 
(13) 


46% 
(13) 


7% 
(2) 






Did not contain 
an appropria-te 
amount of activ- 
ities 


Provided ample 
opportunity to 
interact with 
others 


46% 
(13) 


36% 
(10) 


18% 
(5) 






^Provided no 
oppor tuni ty to 
interact with 

* others 


Met my expecta- 
tions 


78% 
(21) 


19% 
(5) 


3% 
(1) 






Did nc^t meet my 
expectations 



The particit^ants* ratings of the entiro workshop' were over- 
whelmingly positive. The lowest rated areas (although still Very 
positive)^ were "opportunity to interact with others*' and "addressed, 
alL my needs as a participant". 

Workshop materials, as indicated through the daily survey 
results, were also received very positively by the participants. 
Table 6 shows all "five" and '*four" rating^ for all three items 
in this area. 
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TABLE 6 
National Workshop Materials 



Well written 



Understandable 



Content appro- 
priate 



75% 
(21) 

71% 
(20) 

71% 
(20) 



25% 
(7) 

29% 
(8) 

29% 
(8) 



Poorly written 
Confusing 



Content not 
appropriate' 



The Daily Program Surveys also received positive ratings. 
'Table 7 shows that participants indicated' the surveys to be both 



necessary and useful. 

/ 
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TABLE 7 
Daily Program Surveys 



Necessary^ 



Useful to me for 
providing input 



5 


4 


3 


2 


1 


39% 


43% 


18% 




Not necessary 


(11) 


(12) 


(5) 




39% 


43% 


18% 




Not useful to 


(11) 


(12) 


(5) 




me for providing 



input 



Facilities and Accommodations (Table 8) were also rated 
favorably by participants. However, the area which received the 
highest rating was the quality of interactions between staff and 
participants (Table 9) . The perceived high quality of staff- 
participant interaction may have contributed to the expressed 
desire (as shown^ in the daily surveys and the final evaluation) 
for even more interaction. 
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TABLE 8 



Facil ities/Accommodations 





5 


4 3 2 1 






Excellent 


54% 
(15) 


4 3^ 4*=. 
(12) (1) 


V>r\r\ V- 








TABLE 9 « 








Staf f/Partici{)ant Interactions 








, , 5 


■ 4 3 2 1 






Excellent 


(24) 


14? -" • - 
(4) 


Poor . 





Participants provided a variety of responses to both Items 2 
and 3, the most valuable and least useful aspects of the workshop, 
The most valuable aspects appeared to be the interaction with 
staff and participants, discussions, the modular approach to 
instruction which was modclG4l, planning sessions, materials, and 
the organization of the Institute* The leas^ useful area seemed 
to be^the background inf orm^ition, presentations, and time spent 
in these areas* 

The "Looking Ai;ead" section of the Final Evaluation form 
asked participants to provide input on im|jrovinq the workshop, if 
held again, and also sought information about what further assis- 
tance was desired by participants prior to their on-site work-- 
shops* Participants were asked to sign this page and return it 
separately in order for staff to identify anyone who might need 
assistance and the kind of assistance desired. Suggestions on 
imprcving the workshop varied considerably, as follows. 

ERJC " 
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Cominents 6n #4 (How to improve workshop ) 

Useful suggestions pertained to- cdordination of participants' , 
time. Possibly,, the sequencing of reading time, discussion time, 
and presentation time could be rethought. Some comments seemed 
to suggest that the participanjts would have^ welcomed more hands-on . 
experiences sooner in the workshop. Considered with the general 
feelings expressed during the second day (Tuesday) , this might 
have added interest to the total program. Also, comments seem to 
suggest that more materials might be sent to people in 'advance of 
the workshop (fTie state-of ■'•the-art report was mailed to partici- 
pants prior to the workshop) . However, this could lead to other 
problems; i.e., sofne people would read the materials while Others 
would not , '"'preconceived notions might grow, etc. Other comments 
were varied \as the perceptions of the participants. 
Comments on '^S (Need for furtt\er. assistance ) 

In response to their need for further assistance, participants 
seemed to' feel fairly well prepared.. Six people did not comment* 
Others comment'ed that, as of that time, they did not .perceive a 
need for any particular assistance. Some indicated that they 
would be in a better' position to know this once they were back 
on-site and began to prepare for the workshops. Assistance * 
requested by some revolved around general planning and the desire 
for staff assistance at the w6rkshop. ^ ♦ " 
Comments on #6 (Ideas to pursue further) / 

Many respondents indicated that the evaluation area needed 
further attention. This, in general, was the area about F-BTE in 
which the participants seemed least comfortable. Other ideas 
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which might be further pursued included the implications of PBTE 
for the future of teacher education, more research data following 
implementation, pros and cons of PBTE, etc. 

Commmi^n^s on #7 (General comments ) . ^ 

The general comments to the workshop were almost entirely 

positive. Positive reactions were given to Institute planning , 

implementation, organization, staff knowledge and enthusiasm, 

materials, and the overall program, 

- _ _ » 
Conclusions 

Based on the results c^f the Estimates of Performance and the 
Final Evaluation, it can really b^seen that although ^artlci- 

pants felt from time tb time that more time was needed on certain 

\ 

\ 

topics or for more interaction, their change in mean score^ on 



the estimate of performance indicated that they showed signr\ficant 



gains on all items and that they felt confident to implement ^ch 
programs at th^ir institutions. From the trcmd of responses from 
Monday through Friday, it appears that the daily program surveys 
were utilized and participants concerIVs were remedied to a great 
extent. 

From the general comments made about the national workshop 
and the overall ratings received, it can be modestly concluded 
that the workshop was well planned and executed. A few partici- 
pants stated that the workshop was one of the best planned and 
btJnducted workshops they had ever attended. It appears that the 
participants were more than satisfied and that the workshop objec^ 
tives were successfully achieved. 
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Institutional (On-Site) Workahops , — The purpose of the 
on-site workshop evaluation procedures were basically the same 
as for the national workshop except that the daily program sur— 
veys were not used due to the shorter length of these workshops. 
An Estimate of Performance instrument was administered on a pre/ 
post basiC to determine the exter\t to which Jparticipants felt 
they could perform tasks necessary* to implement a performance- 
based teacher education program, and a Final Workshop Evaluation 
Fotro was administered at the conclusion of each workshop to 
obtain information about tl\e overall quality of the total work-, 
shop and tp determine what, if any, assistance or information was 
needed by participants prior to the on-site workshops at their 
respective institutions. Both of these instrui^nts were similar 
to the national workshop evaluation forms, copies of which are 
presented in Appendix J. 
1. Estimate of Performance Findings: On-Site Workshops | 

Because of the detail that would be involved in presenting - 
both 'pretest and post-test scores for each of the workshop objec- 
tive^ for each of the ten institutions, only general summary com- . 

ff 

mefitn are included in this report. Regarding^ the quejstion "At 
this time/ how well can you perform (execute*? the following tasks", 
most participants responded' at either the poot or' fair level of 
performance for all eight of the PBTE related tasks on the pretest. 
On the same question on the post-test at the gnd of the workshop 
most respondents felt their ability to perform these tasks had 
improved to the good to excellent level. Very few of the partici- 
» pants* had ever adapted, uti].ized, or evaluated PBTE materials in 
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an actual institutional setting before, as indicated by the 60-- 
80% of the participants who said they had no such experience to 
the second question on the Estimate of Performance. Responses to 
^ the question "At this time,_how well do you feel you could adapt, 
utilize, ana evaluate PBTE in an actual institutional setting" 
also show significant ga/ns. Pretest responses on this item were 
in the poor to fair range for the majority of respondents and on ' 
the post-test in the good _to excellent range for the majority. 
•2 . Final Workshop Evaluation Results; On-Site Workshops 

Highlights of the ten on-site workshop final evaluations are 
presented in Table 10. The reader should keep in mind that many 
• factors were operating and influencing the outcomes of the ten 
on-site workshops I Genially,* howe^^er, it can be said that par- 
ticipants were more than satisfied with most aspects of all the 
/workshops. It should be noted that for two of the workshops, the 
mean scores on a five point scale were 4.0 or higher for all 

A- 

eleven of the sub-items. The mean scores went below a mean of 
3.0 on only two items at only one df the ten workshops. The 
weighted means* across all ten of the workshops reveals that all 
items except two received a mean^ rating of 4.0 or higher. The 
highest weighted means were given to the "staff/participant inter- 
acticrns" item (4.5), the "under^andable" workshop materials item 
(4.5), the "well-written" workshop materials item (4.4) an;3 the 
"content appropriate" workshop materials item (4.4). The lowest 
weighted means were, received on the "addressed all my needs as a 
participant" item (3.3) and the "contained an appropriate amount 
of activities" item (3.9). 

*The weighted mean wiis obtained by weighting each of the imdi* 
^ vidual workshop means by the number of participants involved. 
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TABLE 10 

On-site Workshop Final Evaluation 



Institutional Workshops* 

T-r-^ 



f ^ / ^ / ^ / ^ / ^ / ^ / / ^ / ^ 

, Co Co / Cq ^ Co , ' ^ ' Co ^ Co Co / Co / CO ' ^ / 



A, *The Workshop (in general): 
5 4 3 2 1 



1. 


Stimulating 


Qull, Drab 


2. 


Useful to me 


Not useful to me 


3, 


Addressed all my 


Didn't address 




needs as a par- 


g any of my needs 




ticipant 


as a participant 


4. 


Contained an 


^^^ntained an 




appropriate 


inappropriate 




amount of 


amount of 




activities 


activities 


5. 


Provided ample 


Provided no 




opportunities 


opportunity to 




interact with 


interact with 




others 


others 


6. 


Met my expecta- 


Didn' t meet my 




tions 


expectations 



4.2 4.1' 4.4 



4.414.1 



3.6 



3.5 



4.3 3.9 3.0 



-t <L 



4 . 4 ! 4 . 5' 



3.8 



4.2 I 3.6 



4.2 3,8 
4.4 4.1 



4.1 



4.0 



3.5 



4.2 



4.1 



4.5 



4.3 



4.13.1 



4.1 2.4 



3 . 8 ; 2 . 6 



4.113.4 



4.1 
4.7 

4.2 



4 . 3 



4.0 
4.2' 

4.0 



3.5 
4.3 

4.1 



4.0 



4.8 4.4 



4.0 3. i: 4.5 



3.3 



4.3 



3.7 
3.9 

3.4 



4.3 



3.9 



4.013.5 3.9 



4.0 
4.2 

3.8 



3 .'9 



4,2 



4.0 



TABLE 10 (continued) 



Institutional Workshops^ 



E* The Workshop Materials 

5 4 3 2 

i* Well written 
2, ^derstandable 



3, Content appro* 
oViate 



C* F%^ili ties /Accommodations 
1* Excellent Poor 



0. 

* 

1. 



ESbelleiit 




Content nat 
appropriate 



taf f/'Participant Interactions 

Poor 



Results are reported as ml-an scores 
^♦Results are reported as weighted-* means 
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The followinc items reflect the general nature of the 
responses given to tho open-ended questions on the Workshop Final 
Evaluation Form. Any resporizie listed was given at least two 
times across the ten sites» 

# Responses 

2 . Most valuable aspects of the workshop : 



a. Materials 19 

>. Group intei.action , discussion 16 

c. Roie-playing 8 

d. Instruction in. PBTE 7 

e. "Doing" 7 
f* Well organized 5 
g - Information 5 

h. Participation with staff 5 

i. Getting road map for implementation ' 4 

j. Recognition of dichotomy between vocational 
education and new concepts of teacher 

education 3 

k. Explanation of on-site project 3 

1. People — friendly atmosphere 2 

m. Quality operation with simplicity 2 

n. Exchange of ideas between college ind 

high school people * 2 

3 . Least useful agpect of the workshop ; 

a. None 6 

b. Too much time on explanation and 

justification 5 

c. Role-play 4 

d. Background information ' 4 
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# Responses 

e. First general session 3 

f. Slide-tape presentation 2 

g. Review of state o^ t!ie art 2 
, , h. Review so much familiar territory 2 

4 . How can this workshop be improved ? 

a. More time g 

b. More and better visual aids 4 

c. Limit to 1/2-1 day, condense 3 

d. Move faster 3 

e. None 3 

f. Send out materials (X-102) beforehand 3 

g. More group discussion 2 

h. 'schedule when faculty is not in class 2 

i . Don • t know 2 

5. What kinds of additional information do you need ? 

- t? 

a* Don't know at this time 15 

b. None g 

c. Mere modules to review 8 

d. . My own resource person--someone to turn to 

from time to time 3 

e. More information on TPAF 2 

f. More detailed explanation of individual roles \^ T 

6* What particular ideas or issues related to the 
v^orjcshop would you like to pursue further ? 

a. Evaluation of PBTE down to secondary teachers 5 

b. Further development of modules 4 

c. How to implement (cost) practically 3 
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d. Credit or vocational clock hours 

e. Work with individual modules in the field 

f. Workshop fojr resource people 

g* Exchange of management ideas later in 
the year 

General comments and recommendations ; 
a . Good 

Thanks . ^ 

c. Excellent 

d. Well done — very good experience 

e. Staff did an excellent job 

f. Information — learned a lot ^ 

g. Well organized 

h. Worthwhile — beneficial 

i. Very well handled — professional 



# Responses 
3 
3 
2 



7 
7 
6 
6 
6 
4 
3 
3 
3 



Data on Formative Evaluation of Institute Products 

The two evaluation consultants employed to design and help 
conduct th.i national workshop evaluations were also .asked to 
design two formative evaluation instruments for use in obtaining 
feedback regarding the two major products of the Institute. Hence,' 
a Foritative Evaluation Instrumer^t for the Performance-Based ' ^ 
Teacher Education: The State of. the Art — General Education and 
Vocational Lducation and a Formative Evaluation Instrument for 
the Guide to the Implementation of Per formance-Baset^ Teacher Edu- 
cation were prepared. - ^ 
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Both of these formative evaluation instruments consisted of 
three parts designed to elicit reactions and suggestions from the 
ten site coordinators and selected resource persons that would be 
useful in revising the documents prior to final publication. 
Part I consisted of several items asking for an overall rating of 
each document. Part II asked for specific ratings and comments on 
major sections of each document, and Part III asked for 'summary 
comments. To provide the interested reader with some information 
about the feedback received'. Table 11 presents a surfiraary of the 
overall ratings (Part I) given to the state-of-the-art report and 
Table 12 presents a similar- summary of the ratings givpn to the- 
implementatioa guide. Many valuable suggestions for revision of 
these documents were received .from Parts II and III of the instru- 
ments, *These comments were utilized in preparing the final pub- 
lished version of the reports* * 
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• „ TABLE 11 

Overall Rating of the Field Test Edition 
of the State-of-^he-Art Report 



Factors Affecting Product Usefulness 


Q.-ality of Product With 
Pespect to This Factor 

• 5 4 3 2 1 


Item 
Mean 


1. The document is written in a professional 
manner. * ^ 


8 


1 '/ 
7 


1 


= 1 
« 




4.3 


2. The state of the art of P0TE .is presented 
. thoroughly enough to be useful* 


9 


9 


• 






4.5 


3. The state of the art or present conditions 
related to PBTE are adequately documented. 


6 


12 




• 




4.3 


4* The^ocument shows a total grasp of major-- 

conc&pts related to ?BTE. • - , 


8 


8 


3 






4.3 


5. The document shows a comprehensive view of ' 
Icc^ developments, in PBTE to date. 


10 


7 


1 






4.5 


6. Concepts are arranged in a logical c^der. 
The progression of ideas is easy to follow. 


9 


7 


2 

* 






4.4 


7» Concepts are presented in a clear and 
under stand'a-ble manner. 

^» ■ ■ 


10 


6 


2 






4.4 



7 ^ 



TABLE 11 (continued) _ S. 



Factors [Affecting Product Us^ulness 


Quality of Pr.oduct With > 
Respect to This Factor 

5 4 3 2 1 * 


Item 
Mean 


8." Writing style is "consistent. 


11 


'e 








4.5 


9. The document holds the reader's interest 
and attention. • 


4 


9 


4_ 






4.0 


10. PBTE is satisfactorily defined. 


7 


9 


2 


y 




4.3 


11. Materials and concepts presented will be 
useful in developing and/or implementing 
a PBTE program. 


% 


8 


4 








3.9 


12. Contents of the document are appropriate 
for persons not experienced in PBTE as 
well as those who are experienced. 


4 


9 


5 






3.9 


13. The recomnlendations made flow from and are 
supported by the materials contained in the 
document. 


6 


13 






- 


4.3 


14. The document avoids jargon and unnecessary, 
1 technical 'terminology . 


8 


8 


2 


* 




4.3 


15. Due credit is given to ideas developed by 
others. ' 


■ 13 


3 


Z 






4.6 
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TABLE 11 (continued) 



Factors Affecting Product Usefulness 


Quality of Product With 
Respect t6 This factor 

3 4 3 1 


Item 
Mean 


IG. Significant research and program development 
efforts have been identified. 


7 


7 


4 






4.2 


17, ^Signif leant research and jprogram development 
efforts have been adequately described. 


6 


10 J 








4.2 



- / 



r 



77 



78 



^ TABLE 12 

Overall Rating of the Field Test4:dition 
» of the Guide to Implementation 



Factors Affecting Product Usefulness 


Quality of Guide With 
Respect to This Factor 

5 4 3 2 1 


Item 
Mean 


♦ 

1. The topics covered in the Guide are important, 
- and are of concern to those implementing PBTE. 


6 


4 








4.6 


2. The topics are covered adequately for a 
document of this type. ' 

a : ^- ^ ^ *- 


2" 


[/— 




/ 


• 


4.2 


3. The content is organized and presented in a- 
lagi'cal sequence. 


5 


5 


* 






4.5 


4. The structure of the Guide permits ready ^ 
^ reference for continued use. 


8 


1 ^ 


1 






4.7 


5. -The infoirmation is at the correct level in 
terJns of the knowledge assumed of the 'reader. 


> 

■ 6 


4 








4.6 


* - ' « ' ^ 

- 8* The informatibn is specific and- complete *^ 
enough to be potentially usefu^^. . 


2 


8. 

^ i 




[ 




4.2 


. — ^ — , : 1^ 

7. The recommendations foe action are practj.cal 
and helpful. , , " * * 


5 


4. 


1 






4.4 



10 
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TABLE 12 (continued)^ 



Factors Affecting Product Usefuiness : 



Quality of Guide Wi a 
Respect to This Factor 



8* There is a proper balance between the general 
discussion of PETE and specific conur^nt on 
The Center's modules. 



9* Effectiv? procedures for ijnpl^enting The 
Center it modules are adequately explained. 



10, Thjb rolrs of personnel involved in impler 
is^nting PBTE are adequately presented. 



H. The ^iSfritiuQ is generally readable aad clear. 



ta. The' fundamental concepts are presented 
understandably* ^ 



13,. *c?chnicaX terms are defined and unnecessary 
lai^on avoided. 



14* Ret^etitxon and redundancy are avoided. 



CHAPTER VIII: 
OTHER ACTIVITIES 



While most of the major activities directly associated with 
the 1975-1976 Institute have already been described elsewhere in 
this report, the development and use of Joint Agreements has not. 
In addition, mention has not been made thus far of what might be 
called projects and activities related to the Institute. A good 
number of PBTE training and other teacher education staff develop 
ment activities have been planned and conducted which are, at 
least in part, outcomes of the National Institute, 
PBTE Related Projects and Activities 

An analysis of the final reports from each of the ten sites 
reveals that seven of the institutions have planned and/or con- 
ducted one or more PBTE rr^ated efforts. These projects include 
such activities as feasibility studies, research projects, aware- 
ness training projects, resource person training projects, and 
inservice education projects for teachers using PBTE materials 
and procedures. The six institutions reporting related efforts 
and a brief description of those efforts follows. 

University of Nebraska-Lincoln - Two specific efforts were 
reported with others in the development .1 stages: 

1. The University of Nebraska has worked closely with the 
State Advisory Council for Vocational Education in 
giving leadership to the development and operation of a 
statewide staff devs^lopment and certification program 
for post-seconiary instructors in Nebraska, with the 
use of a selected number c£ priority PBTE modules as 
one available option^^for preparation. 

2. A PBTE awareness workshop was piaffed and conducted in 
October 1976 for all interested vocational teacber 
educators in USOE Region VII. 



University of Vermont - Two statewide EPDA supported projects 
were reported : 



1. A statewide project was planned to assess the profes- 
sional development needs of vocational teachers. PBTE- 
competencies will. serve as the basis for identifying 
these needs. 

2. An inservice education workshop will be condgacted to . 
prepare local field resource persons throughout the 
State of Vermont for the use of PBTE materials. 

diversity of Tennessee - A state EPDA .supported inservice educa- 
tion project ^ill involve approximatjely 150 teachers and six . 
schools in Tennessee during 1976-77 with PBTE modules being 
the major medium of instruction. In addition, leadership 
personnel from another ten schools will be given an -orienta- 
tion to the project with the expectation that they will 
become involved in future training efforts. 

University of Minnesota - One specific state EPDA program activity 
Was ^reported that involved aft explanation and discussion of 
competency-based teacher education and the PBTE program at a 
statewide conference. 

, i 

University of Arizona - The home economics teacher eduqation 
department reports conducting a-^mini-i^esearch project, 
comparing two groups of teachers — one without and one with 
experifence^ with the PBTE modules — on selected variables to 
provide information for a dec/sion abottit adding a modularized 
evaluation course. 

Central Washington State College - The site coordTpator reports 
the conduct of a PBTE feasibility SLudy in cooperation with 
the State Board for Community College Education and the Com- 
mission for Vocational Education, Also reporJ:ed was the 
offering of off-campus vocational teaching methods courses. 

State University College at Buffalo - The College reported plans 
for conducting a statewide qrientation prograirt ^oster the 
development of PBTE programs ^and indicate their plans to 
utilize the modules in designing a PBTE system for the 
Vocational Division. 

;n addition to the specif ic 'activities noted, all of the 
institutions indicated that ^hey would continue use of the PBTE 
materials and that they would ' n a variety of ways continue both 
their planning for use o*" the materials and their preparation of 
others as resoufce persons. 
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Joint Agreements - , 

A Joint Agreement pr memorandum of understanding outlining 

* ♦ 

• the responsibilities of each participating institution including 
the respective^ state (department of eflucatiori and The Center, was 
prepaifed and signed by ^fficial representatives of all the par- 
ticipating^ agencies . ^Institute staff feel this businesslike^ pro- 
cedure helped to clarify the- roles an^ responi^blities of everyone 
involved and concerned. IVhile'no serious misunderstandings ever 

^ arose, 'it may well have been because the Joint Agreements were 
developed and signed. 
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CHAPTER IX: 

STAFF EMPLOYMENT, UTILIZA'TION, AND DEVELOPMENT 

^ m 

♦ "* ♦ * 

Center Inst:itute Staff 

Robert E. Norton, Institute Dj^rector and Associate Director , 
• Professional Development ir Vocational Education Program 

■» • 
James B. Hamiltqn, Research Specialist and Director, Profes- 
sional , Development in Vocational Education Program 

- Glen E. Fardig, Research and Development Specialist 

Lois G. Harrington., Program Assistant 

. Karen M. Quinn, Program Assistant 

Janet Gill, Graduate Research Associate 

Debbie Parsley, Typist 

Susan Ryckman, Secretary 

* - ~ 

Evaluation Consultants 

Raymond Hinrichs, Division of Planning and Evaluation, 
Ohio State Department of Education 

H, John landis. Division of Planning and Evaluation, Ohi^. 
State Department of Education' 

V 

Staff Development ' 

Three project staff members received considerable on-the-job 
training in conducting PBTE worJ^hops. All project staff improved 
their own knowledge and skills in PBTE by the extensive -review of 
literature and materials that involved all staff members- No 
formal inservice training sessions were necessary, and hence, none 
were conducted. 



CHAPTER X: 
PARTICIPANT CHARACTERISTigU* 



«. FO« AIjULT EDUCAHON TEACHl M fMAfNING (13.402) AfJD ALL fOUCATION PflOFI S MO^l'. orvLLOP^'lNf PROOHAMS^ 
itl416.1'i4l7, 13tf03, Ub04: 13 W5, 11 bOO. 13 0'15, and 1 3 546) Pf^O^JiOt tml rot I r>wifjr/'(>ArA^O« PARTICIPANTS 



PAfiTICiPAN TS 


AVIl Ml CAN 
INDIAN^ 


OF^NTAL 


HI Af K 


*.V 1 « ■ 




m 1 ' 1". 


TOTAl 5 . 


















1 i ~ I, 
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ADMtNISI R A TORS 

cuumr.t r couNsrt 


1 








1 




1 




15 


2 


- 20 


TEACilf W C^UNSFl OUS 
























TCaCKTR Mt DlA 5.^1 CJALfVTS 
























TrACMCK TRAINHRS 


4 


3 






5 


2 


2 


1 


80 


45 


140 ' 


TCACMfRS 


4 








3 


2 


2 


1 


15 


5 


30 


^ARAPPOrC ssionals 
























OTt^rR', (Sp"c,fyi (State 
DeDt. staff) 










4 








10 


10 


20 


SECONflARY^ 


1 


0 


0 


0 


3. 


0 ' 


i 


0 


55 


40 


100 


TOTALS r D 


10 


3 


0 


0 


12 


4 


6 


2 


175 


112 


214 



» f'ARltCiPAN'T*; FOR Vttrv/ TMl lUTAl PHOJf CT WAS PE'^GSrO 

2 rARfCl«»ANT^ WHO RiCCIVf PARI I At . SMORf TfRV, <»n T t ti VI T Ft "^T TMAfNINri 

♦These are close estimates based on the best available information. Some 
states, Minnesota for example, do not allow for the collection of racial 
nor sexual data. 
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CHAPTER XI: 
SUft^'4ARY ANb CONCLUiSIONS 

From all of the evidence available, it appears that all of 
\ the objectives of the 1975-1976 National Institute for Performance- 
Based Teacher Educatioa were successfully achieved. A large nuift- 

_ ♦ 

ber of vocational teacher educators and other decision-makers 
were" trained in the concepts of PBTE and the curricular materials 
available. The gurricular materials were field tested succesri- 
fully in a wide variety of institutional settings, with both pre- 
service and inservice teachers, with secondary, post- secondary , 
and adult teachers, and in each of the ten USOE geographic "regions. 

While all ten of the institutions involved indicate that they 
plan to ccntinue the use of PBTE concepts and materials in a 
variety cf ways, it is necessary to point out that the job of 
converting vocational teacher education programs" to PBTE has only 
begun. Even within the institutions already involved, much more 
planni^g^and implementation work needs to be done, if PBTE is to 
reach its fullest potential. It must be iremembered that the major' 
objective of zhis Institute was .o prepare teacher educators to 
adapt, utilize, and^evaluate ne^- PBTE curricular materials and 
concepts. That has been done -successfully^ a^d with very posi- 
tive reactions to both the materials and concepts. And in each 
of the ten cooperating institutions, an experienced and knowledge- 
able cadre of PBTE users exists that can and should be utilized 
to help prepare others who wish to convert their programs to PBTE. 

The teacher educators and t achers involved in the Institute 
\ have demonstrated that PBTE concepts are workable and that high 
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quality materials are available* The objective now must be to 

further institutionalize PBTE in the colleges and universities 

already involved, while at the same time we must begin to train 

and prepare large numbers of personnel from the many additional 

teacher education institutions that need to become involved in 

installation efforts. While training and implementation efforts 

continue, we must also seek the answer to many quef^tions about 

the comparative effectiveness of PBTE versu:^ traditional teacher 

education programs, the cost of PBTE program installation and 

operation, • alternative evaluation procedures and instrumentation, 

c»nd the many other PBTE related questions which need further 

research and development work. 

The following is a list of the major oul^come^ ^nd conclus^ions 

of the Institute: 

1* A cadre of * 214 vocational teacher educators in ten geo- 
graphically diverse locations Were prepared as PBTE 
resource persons to adapt, utilize, and evaluate PBTE 
concepts and materials during the national workshop ,and 
ten institutional workshops. 
» 

2. Over 440 persons concerned about teacher education were 
provided with PBTE awareness trainina. 

3. Approximately 1680 vocational teachers received some' 
professional training through the use of the PBTE mate* 
rials that were evaluated during the 1975-1976 academic 
year. . , 

' J 

4. The national and institutional workshops were planned 
and conductel using modules (X-101 and X*102) as the 
medium of instruction so as to model for the partici-. 
'pants the type of instruction that they were in turn y 
expected to utilize wdth their students. 

5. The "Evaluation feedback from both the national workshop 
and the ten -institutional workshops indicate that all 
workshop objectives were met to a high degree.' 



I 



Two products that should be of considerable value to 
other PBTE trainees and implementors , the state-of-the- 
art report and the guide to implementing PBTE, were 
developed, field tested, revised, and prepared for 
publication. 

All ten of the participating institutions indicated* 
plans for conducting ♦further resource person and/or 
awareness training programs. 

Several state (and at least one regional) level PBTE 
projects were initiated ^s a direct result of the ten 
institutions involvemeivt in the Institute. 

All of V the cooperating institutions met their training 
and PBTE materials testing obligations sa txsf actor ily , 
and have to varying degrees begun. the task of implemen- 
tation. * ' = * 

All ten of the cooperauing institutions 'have indicated 
their intention to continue using the PBTE materials , 
tested. .Many have specific plans for converting certain 
courses, workshops, and other training activities either 
totally or partially to PBTE. 
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Description of the Per formance--Based Teacher Education 
Curricular Materials Materials Used in the Institute 



Description of the Performance-Based Teacher Education 
Curricular Materials 'Used in the Institute * 



The performance-based teacher education curricular materials 
(modules) which were used as the basis for instruction in the 
Institute were developed as part of The Center's Per*formance- 
Based Curricula Program during the period August 1971 to March 
1976. This appendix describes the research base"ti?hich provided a 
solid conceptual framework for development of the modules, the 
general nature of the modularized materials, .an^ the extent of 
their field testing and revision. For a graphic overview of the 
various major steps involved in the total resear?ch and develop- 
ment effort, see the illustration on the following page. 

Research Base 

The research base- for the Performance-Based Vocational 
Teacher Education Curriculum was developed ir) two major phases, 
and involved approximately 1,100 persons at the state department, 
university, And school levels. In .Phase I , the performance 
requirements of teachers of conventional vbcfational programs, 
^namely agricultural, business and office, distributive^ health 
occupations , home economics; technical, and trade and industrial 
education, were identified. An occupational analysis (intro- 
spection, and interviewiTig of masuer teachers and vocational . 
teacher educators) of seven service area^-Xesulted in a preli mi- 
nary list of 237 ta*^sks'. I, 

The tasks were then examined and rated b'y a 21-member panel 
represent:ing each of the .seven service areas and"^^ stat-es. - Th^e^ 
panel identified, important common and unique' tasks by service 
areas. Two hundred and twenty-six of the 2 37 tasks were deemed 
important to the successful vocational teacher, and 94 percent 
werS of common importance across two or more service areas. 

Next, a national critical incident study involving 750 
teachers identified 30 additional tasks* and verified the impor- . 
tance of 2^6. existing competencies. See the illustratiori'which 
follows for a graphic illustration of' the steps and findings 
involved" in both Phase I and Phase II of the research. 

Phase^II involved/ identifying the performafice requirements 
of teacher ^-coordinators of coopera1:ive progr^s, namely >>ff-farm 
agricultural, wagef^earniwg home economicst office occuplyj:ions, 
speci*al needs, and -trade arid industrial education, A*to^al of 
385 tasks, including thoje idqntifie^ in ^hase I, were ^identified 
through introspectiofi and, .interview techniques. • t 

A 300-member national task foice of outstanding teaclxer-; 
coordinators (50 .from each of the six areas) rated thet tasks as 
to their importance to' ±he successful ceacher .coordinator ^All 
385* tasks were deemed imf^oijt'ant , and 92 percent wure of ccmmori • 
importance across two Or more ser'vice areas. * 
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The findm^is of Phases I and II v;Gre then rnc^rgod anto one ^ 
compj-ehensive list of 390 performance elements for all teachers 
of vocational ediicntion. After refinement by. project staff,- the 
' 384 performance elements remainmq were orqanized into the fol- 
lowing ten *Y^rof essional catfjgor ies :* 

A - Program Planning, Develo[menf, and Evaluation 
B - InstT actional 'Planning, 

C - Instruct 1 onal Execution * 
. T' ^ Instructional Evaluation 
r: - Inst ructional Management 

V - iiuidance , ^ 

^ - .-^ jhcol -ConuDuni ty Relations * 
H - Student A'ocational Organizations 
I - Professional Role and Do ve 1 opmen t 
J - Coordination 

Finally, a set nt performance-ori canted genera] obicctives speci- 
fying the task and the general criteria for evaluating a teacher's 
performance of the stated activitv v;as developed (Cotrell and 
others, 1972) A 

Development and Validatio n of Materials * 

Followina verification of tfho 384 performance 'elements iden- 
tified in the research, work was initiated to develop the neces- 
^sary curricular materials. The materials are especially designed 
for use in implementing performance-based vocational teacher 
education programs for all vocational service areas, at both the 
preservice and inservice levels. The curricular materials are in 
the form of individualized learning packages, or modules, each of 
which has as its base one or more of the 384 performanae elements. 
By basing the modules on the verified elements, there solid - 
assurance that the objectives of the modules actually represent 
competencies nec*Jed by vocational teachers. 

To further ensure that the*modules reflect the actual needs 
of vocational teachers and that the modules appear to the user as 
likely to deliver on the objectives, the module development pro- 
cess was sti*uctured so as to ensure maximum involvement by persons 
in real world settings. Each module was initially devel^oped in 
cooperation with persons at institutions and agencies representa- 
tive of those who will eventually use 'it. Quality control proce*- 
dures were built into all steps of this process. 



Calvin J. Cotrell and ethers. Ho do 1 C u r r i c u]_a for Vocational and 
Technical Teacher Educatj^on: Report No. V, Gen eral O b ject ives 
get II > RSiD Series No. 78 {Columbus, Ohio: ^^he^Hcenter for Voca- 
tional Educafion., The Ohio State University , *1972) • 
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.Briefly, the development process involve^ (1) development of 
" 11^ prototype modules at two university sites: The Univeri^ity of 
Missouri at Columbia, an^d Ore.gon State Un^ versi ty * at Corvallis; 
(24 review of each module's accuracy and acceptability by teams 
'of teacher educators at both sites .representing all vocational 
service are,asf (3) review of each module by Center staff (4) revi^ 
sion of prototype 'mo'dules by Center staff using all re^^ie^ 'as a 
basis for changes* made; (5) prelimi nary testing oi each rev^^ed - 
module by ten or more stu^pnts at one or more universities; 
(f>) review of each module's usability and ef f cctiyeness by.^stu- 
dents and teacher educators involved in testinu the module;*^. 
(7) review of individual m.odules and catenoric/; of modules by 
independent* consul tants and subject matter exports; (8) psycho- 
metric rt^finements of the objectives and 'assessments of each of 
the 118 rodules by -the Cal i fornia" Testing Bureau of F!cGraw-Hi 1 1; 
(9) revision of tested modiiles by Center staff and independent 
consultants usin-r all reviews as a basis for-^:iahges m.ade; 
(IG) review of each revised module by Center staff; and (11) final 
preparation of modules for advanced testing. 

Throughout this cooperative development process, inputs by 
faculty and students in actual teacher preparation situations 
have materially influenc-ad both the format and content of the 
modules, In-put received from' the consultant reviews and prelimi^ 
nary testing was placed in the revision file and used- as the 
basis tor major r^yi^^ion of the module content and format by 
Center staff and consultants, using a rigorous revision process. 
This revision by teams of teacher educators and curriculum 
developers was completed before the modules were advanced tested^ 
by the ten National Institute sites and selected other institu- 
tions. 

Based on the input received, seven major' changes were made 
in the modules. First, users and reviewc*rs indicated that better 
directions were nct?ded. For example, students should not simply 
be told to "role-play," but should be given complete directions 
for how to do it, iticluding/a role description to guide anyone 
playing a rolo outside his/her own frame of reference. Users had 
a tendeihcy to "get lost" ii^' the modules, in that directions for 
where to go next after completing an activity were someLimes 
missing or unclear. The revised modules include complete and 
clear directions for how to use the modules and how activities 
are to be accomplished. 

Second, it was felt that front- to-back seq^uencing of the 
modules would make them easier to use. Users complained about 
the constant ^'flipping back and forth" necessitated by separating 
the information sheets and feedback devices from the learning ' 
experiences in v/hich they were no be used. In thf^ revised . modules 
all activities, information sheets, and devices are sequenced in 
€he carder in which tney are to Be used* 

Thi rd , users and reviewers indicated that chc modules should 
be more s elf-contained . Some users had difficulty locating and 



obtaining outside references required for completion of the learn- 
ing experiences; Overall, i,t was felt that includiag as much of 
the necessary .information p(>ss>b*lc v/ithin the covers of the 
modules would increase its usability. Thus, with few exceptions, 
the revised modules contain information sheets covering. ♦the per- 
formance to^be achieved, and ^seldom require the student to go ^ % 
outside resources. , , ^ 

fourth, feedback indicated the necessity for. alternate activ - 
ities when learning experioncGf& require the ubo of pe^rs (e.g, , 
for role*-playing) . Some user^, particularly inservice teachers 
had difficulty locating peers i:o v;ork with. The revised modules * 
always provide an alternate^ activity (often in thQ form of case 
studios to whxch thv student rt^acts) when an activity calls for 
v^orking v/i th peers, 

P^ifth, users and reviewers called for mpro flexibility and 
individualization in* the form of optional aotivltxes . Th^ revised 
modules provide enrichment (cg^-, a suggested outside reading 
which goes into the- topic in more depth) and/or clarJ-fying (e.g., 

oi 

them. 



rDicn goes into the- topic in more depth) and/or clarJ-fying (e.g., 
viewing a videotape of a teacher*^ performing the skill discussion 
)f concepts with peers) activities for those who des'ire or need 



The sixth ma^or change was :he addition of symbols to help 
guide .the student through the mo<iuie, and illustr^itions in the 
information sheets to 'provide visual reinforcement of concepts 
and make the module more attractive. While these additions were 
not specifically asked for by users or reviewers, it was felt 
that they were consistent with otier changes made to increase 
module usability and clarity. ' . 



Finally, users and reviewers indicated a need for some 
recombination of elements ., Po^ oj^ample, it was felt that some 
modules within the student vocational organization category 
covered skills which were^ too minute to warrant separate modules? 
in this^ase, the number of modules in that category was reduced 
from 16 to 6* As a result of reconbination of performance ele- 
ments, the original 118 modules ha^^e been reduced to -lOO. 

The module format is standardized into four majbr components- 
(1) Title Page,- (2) Introduction; (3) Module Structure and Use; 
and (4) Learning Experiences. Some learning experiences provide 
students with the information and background knowledge they need 
to perform the competency. Other 1-sarning experiences give stu- 
dents the opportunity to practice tl|e competency in a simulated - 
situation.' The fitial learning^ experience ^Iways requires the 
student to demonstrate in an actual school situation that he or 
she has achieved the competency described in the terminal objec- 
tive of the modig.e» Each Ifearning experience includes devices 
which allow the students to get immefliate feedback on his or her 
progress. See the following , page for an illustration of the typi- 
cal instructional sequence for CVE modules. 
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NATIONAL Ibi-STITUTL TOR PLKi'-Ol<f4ANCE-liASF^l) TLACHLK EDUCTATION 

- July 30-31, 197!> 



Pui pose : 'Jc acivisu tho Institute Staff uurinq critica] planning 
and aocxsion-iuaKiny periods. 



S p e c - i f XiC J e c 1 v c s : 

1. '*-^o bccuiue acqu.iri|iteu wi tn CVh ' s PIVYL curricula and^ 
irGlattjJ material{3. 

'2* To nake rocbnirrtendations on the selection of Institutre 
par tici^/ants . ' * 

3. .To advise on tiiG selection of trainin^j strategies and 
^ the sequencing of activities for the Institute. 

4. To review and make recorninendations regarding follow-up 
technical assistance procedures. 

5. To review plans for and make reccxnmendat ions regarding 
the : 

a. State-of-the-Art Report 
b * PBTE Iniplemen tation GuicJe 
c. ' ResourcG Person Guide 



Performance-Based Curricula ^^r on ram 
The Center for Vocational Education 
The Ohio State University 
1960 Kenny Road 
Colurnbus, Ohio 4 3210 
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AGENDA 



Wednesday July 30, 1971; 




a.m. 



9:30 a.n, 
9:50 a.iL, 



10:20 a.u. 

11:00 a.m, 

11: 30 a.n. 
1:15 p.m. 
1:30 p.m. 



3:00 p,i:u. 
3:30 pirn, 
3:40 p.m. 



4:40 p.m. 
5:0U p.m. 
6 :00 'p,n, 
7:15 p,ni. 

ERLC , 



Introductions 

Welcome to CVE ' 

Purpose of Mectin'j ^ 

Institute Activities to Date 

An overview of CVE's Proqrarr. 

Cof f ee Break 

•jrientation to PBTE Curricula 

- The Research Bascy 

- Coope ra ti\^e Dove lopnen t 

- Preliminary Testinof^ ano Pe^viinv 

Review of Sample Modul^^ 

- Questions 

Advanced Testinq 
L va4 uaj:. i on 1 ns t r uine n t ^it i on nc i 
Procedures , 

Luncn at Jai Lai 

Review of Advanced Testing Guidelines 
Review Institute Applications 

- Review of Selection Criteria 

- Discussion of Review Procedures 
Individual Reviews and 

^ecommenda tions 

Coffee .available 

- S^iimarize Recoirmienda tions * 

Prepara tic^n of the State-of-the-Art 
Repor t 



- Prt< 



3cedures 

- Progress 

- Questions and Recominenda tions 

Tour of I960 Kenny Road Facilities 

Return to Stouff er 's Unit^ersi ty Inn 

Dinner - Chatham Room at Stouffors 

An overview of CVK's flission uid 
Program 



Bob Norton 
Jim Hamilton 
Bob Norton 



Lois Harrijigton 
Karen Quinn 



Lois Harrington 
Jan Gill 



Shelby Price 
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Thursday' July 31, 1975 

8:00 a.m. ric];-/ap m Stout ft^r's UjMiy ' 

B:3U ajiA. P;'eseatation of Student Guide 

- Questions ana Kccominenda tions 



9:00 j.n. 



9 : 30 a.'^m, 
10:00 a. Hi. 
10:13 a . . 



11:30 a. in, 
1:15 p.m- 



2:00 p.m 



2:^0 p*n 



2:40 p.m.. 



^''i ep*ara t i on of Resource Person ' s 

Guide ' - * 

- Ouest it_.ns ^ na Rccojnne^nda t J on^^ 

Toui of 1900 Kfc-nny koad Facilities 

Coffee Break 

PreF'.arut j on of Guidt; to PBTi: lr?|.ie- 
nuntation _ 

^ - Uuos tions^ -and Recommendations 

\unc!i at._OSU GoJ_^f Cour.- 

Re V i ew of Te n t a t i ve Ag e n da a n d 
Procedures for Workshop 



- Topics . 

- Strategies 

- Sequence 

- guestions and Kecoirrr.cndr* t j ons 



Review of Tentative Aqenua for Oa-^ 
4^ i te Orientations 

- Topics, Strategics, and 

Sequenfe 

- Ques tp.ons ami Rticoinnionda t j ons 

i<eview- o f Plans ^or J'o I J ov/- up 
''cciinicai Assis ttiiict? 

- n u e s t i o n s a n d r;e c on n d a 1 1 o n s* 
V^^rap-up 

- Ne X t Mce t i n ci 

- Keep. in Touch 



Bob Norton 



J-iui Hajnilton 



Glen Fardiq 



Lob Norton 



Jim -Hamilton 



('Jen Fardia 



Boh Norton 



3:00 J. 



Adjourn 
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THE CENTER FOR VOCATIOINIAL EDUCATION 



The Ohio State University • 1960 Kenny Road Cofumtous* Ohio 432W 
Vel (614)486 3658 Cable C*i VOCE DOSU/Colunnbus. Ohio 




June 1 
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We ricivt- been notified by the L',3'. Office of Education that 
The Center will scon be receivinq a contract for conducting the - 
National Institutes for Performance-Based Teacher Education (PBTE)'. 
To ailovv as nuch* time as possible for the nor.iinaliion and selection 

«of the most qualified p/articipants and institutions, we need 'your 

✓assistance at this time. 

Vlease read the enclosed brochure which describes in 
considerable detail the objectives %jf the 14 month Institute, its 
major ^activities , the criteria for participation, and important 
deadline dates^- If, after carefully consiciering the objectives 
and se.U-ction jrjteria for the Institute, you feel one Institution 
involved in the preparatii^n of vocational teachers v;ithMi your, 
static (or territory) is particularly deserving of nomination, 
please conplete the enclosed nomination lorm and return it to me 
not later tlian June 213, 1975. 

As explained on' tfi*; enclosed rtommaticTi form, you or a 
n:ember of your staff is asked to make a coKimitment of support and 
participation,^ We feel that a cooperative team approach is 
essential to the successful iiTiplementa t ion .<?f PBTE programs and, 
hence, request your active involvemeiit should Uie institution you 
nominate be selected as the reqiorial representative. As soon as 
we receive your nor infition, applic^ition forms and related infor- 
mation will be mailed to the contact person you specify. ^ < 
* * 

Your assistance in this important nominitioji and selection' 
process is very much appreciated. 

Sincerely, * ' r 



Robert E, Norton 
Institute Director 



Enc. t Brochuix 

Nomina tion-^orm 

REN:acr 
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#PrelH¥)tnary plains have been' formulated by the 

' * ¥6q<3riojj3l department fpr the ifnptemematfon 
' of perfdrrnartce^tkSed.t^acher education 

«#Attf)ough institutions/agencies prepa ^ teach 
*efs in a singje vocations) service area WiH De 
comidefeff, preference wiM be giver "ta tbose 
providing pfeservice and «n'servi€e teacher pre 
P4fat«3n in, a number "Sf vocatio^nal areas 

Both large and smaii vocat4onal teacher educa 
tion institution? • will be involved in the impte 
mentation procesi. The Institute staff will review ihe 
^^tcattons using the specific selection criteria >n 
order lo identify the most appropriate teanj of par- 
ticipar^ts for each of the ten USOE regions 



For additiOf*af nfu'mdt>on 3f«:._jt the tn^t'tuu- 
please contact 

Or Robert £ Ndrton 
PBTE In'.titute Director 
The Center for Vocdt o'^3t tdjcaf jo 
1060 Kenny Road 
Columb,^ Ohjo 43210 
^ Phone ^614' 486-3655 * 406 

% 



The Center does not discriminate against any 
tndividyal for reasons^of race^.color. dVeed, religion. 
O 3f igin, age. or sex ♦ 

ERIC" . 



The National Institute for^ Performance Based 
Teacher EhUcatioh is iponsored.by Zhe Center for / 
Vocational Education in cooperation with the 
U S- Office of Education under the prowsions pf 
EPDA Part F, Section 553^and The Ohio s/ate 
Board for Vocational Education 



NAWAL INSTITUTE 
FOR : J 
PERFORilANCE BASED 
TtllLCHER EDUCATION^ 
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tl^t ma^^ purpose of th? Ifef^u^^ Imtitute for 
^tmmm^^Bmi&d Te*c*^ Educition iPBTEl to 
#Mi60 ikfll a^l^rted vocational te^er edu 
nets dtcnion makers to adapt, utilise, and 
IH^^c ptfforft^nce^l^ied vocation^t teacher edu 
*«*0f* cufrwutM Mrfthin ihsif own fnsiitut*ons The 
li^fid tt|d(^w «Jycttors wilt be invoKed in the 
Jtmy^ifitm^^ of WTE cufficutaf ftiateriafs which 
htm 9kmm^ bem de^te^d for tht p^rpo-e of 
t»»f^Oif^ tht Qutlif^'of vocat tonal education per- 
sonfiti Reparation ^ 

l/*i*riiCtfOrttl packa§#»- ca!«ed rnoduies, wiil 
b€ ft^^ jKimary f&r jnstrua'O-i The modules, 

JM-Jig. are ^s^oeu *oi use by students .n both 
^«trvfce and m^rvfce vocattonat teacher edi^ 
P^sffan^s ^ of the var-ous vocat.ona^ 
"s€*v'*ce afea^ The modules which have beenWsTgr^ 
tof on m ff^itfidsaN^ed^asis may also be a%ed 
m smafi i?Kf large grou^. ; istruttionaJ sett»ngs The 
ileifor|na?K$ obiectives for the modules focus on 
mmp4\mcm venf:^ by The Center for Vocal «onal 

Educ aiapn^ jesea^c^en m^rtani icj successful 

i^tf t?OBiil tfactsers 

ll^n SD?^ptei.f^g alf the » Institute tfajninq 
' aa=¥it each participant wdl be able to 

• Descrsb* the concepts and ratJonale underlying 
ihev f>BTt ^t^roach^ to teachei*^ jeducdJicm 

.^•QlsasfefrlHe nature ^nd use of performance 
tjJlpd profess Ofiai teao«er education cur^cula 

#Djmpare afMf'ejTpiatn the differences bet%%*»en 
.-'^T£ ^ogfams trad'tional programs if 
teacf^ef ^ucat^oi 

• Explain altern^ive approaches for {nr^plement 

pr#$enftce ^nq m service p^ffoynance bssed 
^fea^*w education programs X 

• Msess in'^'vt'^uai student needs- arid select 
40Oropr L.sf*cu1^ friateriais lu- meptrig 

^ .ht j^o -a' presjafatior- netnls 0*5^1=^^^- ? 
pfD^?»v*4ve ^€>^t«onai le^che? 

•Pe¥^^ and ma^e operational 3n appropriate 
^ta^iifig ^^r*if^g design for imp!ef'ien*^ng Per 
TQfmafH^ Saisd Vocat ^n^i •Teache*^ fdijcation 
Q /TEl &^r»c«?tf m their *$pec-ifie> letting. 
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as resource person, advisor, and evaHiatOf. 

••Oii«fnt prospective and in-service teachers to 
their role and responsibilitfes in using per 
formance-based curntutar materials. 

^Evaluate the quality and effectiveness of 
performance based curncular materials 

♦ More -objectively assess a teacher $ ability to 
perform specified competencies m aaual 
classroom situat 10 ns. % . 

• Assist With the training of other vocational 
teacher educators und administrators who 
desire to adapt, utilize, and evaluate PBVTE 
mate*^ials 



_ MAJOR ACTIvr '^'^ 

• T^p major activities of ti*. ^nal Institute 
for Performance-Based Teacher Education include 
the follcwirr^ training and related follow up act.vities 

d A national workshop on P8T£ concepts. 
' curncular materials and implementation pro 

cedures. ' The one-week workshop, held ir. 

August 1975. at Columbus, Ohio included 

a team of three participants from each instt 

tution and state chosen, 

# A r.ree-day on site orientation to P8TE con 
cepts, curncular materials and implementation 
* procedures at each of the sel ected institutions 
IVIembers ef the I nstitutTttaf f will assist the 
site coordinator in conducting the on site 
orientation program. In addition to the work 
shop participants, an average of twelve ad 
ditional persons will be trained af^ach of ten 
sites. 

0 Inditf idual on-site technical assistance for 
adapting 3f>d imolementing PBVTE programs 
Technical assistance will include mforrnatian 
gathered by means of regular telephone calls to 
each site, quarterly site visitations by In^ itule 

^ staff and a review of monthly progress teports 
submitted by each site cuordmator ^ 

In addition to the P8VTE curncular materiajs and 
fdi-i ng activit^s. the Institute staff y ill devetop 
und make available to participants the following 
matenals- 



^ PBTE implementation proqKfyr^ guide , 
mprehensive institute final report. 



4 

CRITERIA FOR PARTICIPATION 

Only one team of participants will be setecte ' 
from each of the ten USOE regions. Eacfi team win 
consist of three person-two teacher educators froiA 
the selected institution and an individual from the 
state department of education who has responsibil- 
•ity for professional development of vocational edu 
cation personnel Selection of the teacher educators 
and institutions wdl occur concurxently 

Criteria for selection of the teacher educators are 
twofold ^ 

• Degree of personal commitment to PBVTE 
efforts 

_ •Potential ability to implement the Curricula 
within their instuution m a ^performance- 
based mode 

Criteria for selection of the cooperating institutions 
include- t I 

• The ad mi nllt ration and staff of the vocational 
department approve of and support the CQOcept 
of performance based teacher education 

• A history of cooperation e)(ists between pro 
fessional personnel in the state department of 
educatior^ and the vocational teacher education 
faculty. 

• Evidence exists of the ability of i*-« teacher 
education institution ager>cy to - ii\ re- 
sources ^facilities, adequate number of stu 
denti. and professional ^ personrmll to the 
implementation of a P8V^E pioq^dm 

•The mstitution/agency has demonstrated lead- 
ership in the preparation of vocational teachers 

, ^ •The institutioo/agenry is anxious to work 
cooperatively with The Center in graining 
personnel to uie and evaluate P8VTE materials 



Nomination Form 
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Deadline Date — June 25, 1975 



Institution Nominat ed 
Person to Contact 



Last First Middle 



Mailing address 



"zip Code 



hone 



Area Code 



Describe why you have nominated the above institution, listing any 
research and/or program developments the^t. have aided you in making 
your- choice* 



I agi-ee that if J!he institution J have nominated is chosen tc be a 
participant in #ie National Institute for. Performance-Based Teacher 
Education, I will cooperate with and support that ine.titution in 
developing the concept of performance-based teacher education. I 
further agree to participate in the National Institute for Performance 
Based TeachiRX Education including attending the 'national workshop to 
be held in Columbus during the last week of August and the on-site 
orientation session to be held at the selected institution. 



. _a 

3 iyna^ure ar.d Do^c 

EPDA Coordinator 



Please complete and mail not later than June 25, 1975 to: 
* • " 

~. ^ pjrT Robert E. Norton 

PBTE Institute Director 

The Center for Vocational* Education 

1960 Kenny Road 

Columbus, Ohio 43210 

Phone: (614) 486-3655 x 406 

ERIC . . " 1 jO 



APPENDIX D 

List of Teacher Education Institutions Nominated 



%5 



no 



LIST OF INSTITUTIONS AND CONTACT PERSONS BY USOE REGION 
NOMINATED FOR PARTICIPATION IN THE PBTE INSTITUTE 



Region 1 



1. Dr. Raymond Ross, Ceiitr.tl Connecticut State College 

2. ^ Dr, Authur Berry, University of iMame, Por tland-Gorh 

3. Dr. John Nevxns, Westfic Id State College 

4. Dr, Robert Wenig, Keene State College 

5. Dr. Janies C. McCrystal, f^hode Island College 

6. Dr. Gerald Fuller, University of Vermont 

Recjion 2 

7. Dr. Sherman F. Dreyer, State University College at - 
Buffalo 

Region 3 ' ' " 

8. 'Mr. Santo Ilarzulld; Washington Technical Institute 

9. Dr. Rutiierford Lockette^ University of Pittsburg 
10, Dr. Dewey Adajis, Virginia Polytechnic Institute and 

State University 



11. 


Ms. 


Recjion 4 


12. 


Dr. 


13. 


Dr. 


14. 


Dr. 


15. 


Dr. 


16. 


Mr. 


17. 


Dr. 


Kegi 


oif 5 


18. 


' Dr. 


19. 


Dr. 


20. 


Dr, 


21. 


Dr. 






Reyion 6 


23. 


Dr. 


24. 


Dr. 


25. 


Dr. 


26. 


Dr. 


Region 7 


27. 


br. 


2U. 


Dr. 


29. 


Dr. 


30. 


Lc. 



Henry Ziel, Fiojrida International University '' 
George O'Kelly, University of Georgia 
Herman Ehresman, Western Kentucky University 
M. M. Hawkins, Mississippi state University 
Tom Haigwood, East Carolina University 



Aaron J, Miller, Ohio State University 
Walter Bjoraker, University of Wisconsin-I^ 
Eessie^Jiackett, Illi^oia State U niver sity 



Charles Curtis, Louisiana State University 
Albert Bettina, Eastern New Mexico University 
Lloyd Briggs, Oklahoma State University 
j3onald Clark, Texas A & M University 



Arnold Frei tag. University of Northern Iowa 
Ben Vineyard, Kansas S't^ate Collt^ge 
W. R. Miller, University^ of Hissouri-Coluinbia 
Hazel Crain, Upiversityj^of Nebraska 



Region 8 

31. Dr. Harold Anderson^ Colorado State University 

32. Dr. Nie±l Slack, Utati Statu University 

33. Dr, Jim Durkee, Unive'rsity of Wyoming 

Region 9 

34. Dr. Herbert Langen, University of Arizona* 

35. Pr. Lorraine Furtado^-^.California State College^ Bakersfield 

36. Dr. Maurice Ansolabehere , University of Nevada. Reno 

Re-^ion 10 

\ 

37. Dr. Jai.tes Bikkie, University of Idaho ' • ' 

38. Dr, Wayne Courtney, Oregon State University 

39. Dr. Duane Patton, Central Washington State^ College 
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Application Letter and ^ Form 
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THE CENTER FOR VOCATIONAL EDUCATION 

4 * 

The Ohio State Utiivetsity • 1960 Kenny Road • Columbus, Ohio 43210 
Tel (€14) 486 3655 Cable CTVOCEDOSU/Columbus. Ohio 




June 2G, 197 5 



You and your institution luive been noFiinated by your state 
EPDA coordinator as th^ institution within tho state (or territory) 
that is iuost deserving of selection to participate in the Natiohal 
Institute for porf ormance-'Based Teacher Education (PBTE) • The 
Institute, to be conducted by The Center^ is sponsored by the U.S- 
Office of Education and involves the use of pcrf ormance^based 
vccatioHal teacher education curricular materials that have been 
iieveloped under the National Institute of Education (NIE) sponsor- 
ship, 

Most State coordinators have noioinated an institution that 
they would like to see participate^ and since only one institution 
per USOE region can be selected^ we are nov/ asking the nominated, 
institutions to complete an application form which will provide " 
us with tho additional information needed for final selection. 



Enclosed please find the following 



ERLC 



1. 

4, 



6. 
7. 

8. 



Application Form 



Attachment A 
Attachment B 
At tachment C 

Attachnent D 



Description of the Institute 
Criteria for Participation^ 

Description of Perf ormance-Based Professional 
Vocational Teacher Education Curricula ' 
Inventory of Estimatfed Use of Professional 
Vocational Teacher Education Modules 
Responsibilities of Cooperating Parties 
Institute for Performance-Based Teacher Education 



Attachment E 
Two National 

- bracbures > ^ _ _ 

Sample Module E^7, Assist Students in Developing Self- 
Discipline 

Sample set of module evaluation instrumentation as follows: 

a. Estimat e of Perforjrance {this is used as pre- and post- 

b. Teacher Trainee Feedback Booklet -- to be completed by 



test) 

Teacher 

each student 'on each module. 

Resource Person Feedback Booklet --- to be completed once 

for each module on whiQh a 



by each 
student 



resource^ person 
is advised • 

100 



li4 



June 26, 1975 
Page 2 . 



Please reviev; all materials before completin»j the application 
form. Because of the nature of the activities and commitments 
involved, you will also want to discuss these, materials and activ- 
ities v/ith other vocational staff members and appropriate adminis- 
trative officials. J 

On Attachment D, which /s to bx^ returned v/ith yotir application* 
we ask that you carefully consider your likely enrollment and 
conservatively estlnate the number of preservico and in-seivici 
persons, if any, who could likely complete each module duri tg the 
coming^ academic year. We also ask that because of developmental 
copyright regulations you not reproduce the sample module sent 'ou, 
and that you return it with your application. 

Please mail your application to me as soon as possible^. Tc 
be ^considered * in the final selection process, your application 
miist be postmarked not later than July 1?, W75. If you desire 
additional inforntation about the Institute, please" contact me at 
614-4B6-3655 Ext: 406, 

Congratulations on being nominated, and good luck in completing 
a successful application. 

Sincerely , 



Robert E; Norton 
; Insti tute Director 

Enclosures 
REN/lv 
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APPLICATION FORM* 
NATIONAL INSTITUTE FOR PERFORMANCE-BASED TEACHER EDUCATION 

I» Institutional Data 



A. ^Name of^ Institution 



B,, Name of College/School 



C» Name of Department/Division 



Number of full-time vocational -teacher education staff 
{1974-"75)^ 

Number of part-time vocational teacher education staff 
(1974-75) 

P» Checking only the vocational service areas and levelW £01: 
which personnel are trained by the Depat tment/Divl^2lfi7Ji 

Pr'^service In-Service ' 
Preparation Preparation 

Agricultural Education ^ 

.Business & Office Education - ^ 

^Distributive Education , ZZ^ZZZZ" 

Health Occupations ^ucation ZZZZIIZZIZI 
Home Economics EtJucation ' 
Industrial Ar^s Education . — 

Technical Education - ^ " 

Trade . & Industrial Education 



G, Indicate the number of preservice personnel prepared^ last 
year (air s ervice "^rea& ^ ' 

H. Indicate the number of in-service personnel prepared last 
year Call service areas) 



♦Application must be postmarked not later than July 18, 1975 



fll. Personnel Data : 

(This. ^section tcrBe~~c6mpieteci by the site coordinator designate.) 

A» As the person who would serve as -site coordinator if this 
institution is chosen as the r'egional representative; 
please answer each of the following: 



1 Name 



2* Mailing Address 











* * 












3. Phone 


(Office) 


Area 


Code 


Number 


Phone 


(Home) 


Area 


Code 


Number 



4. List your current major responsibilities: 



5. 




scribe PBTE activities you have been involved in, 
if^J^8M^y, to dates 



Approximate percentage of tinte that you would be able 
to devote directly to PBTE 'implementation efforts 
during the 1975--76 academic year %. 

In a short stafement indicate your feelxnas towaiEd 
PBTE; T 



8. Indicate briefly what you view to be the possible 

advantages of PBTE programs over traditional teachet 
_ _education progr* 



9» Other relevant data, if any: 



10. Please attach an up-to-date personal resume. 

O , — — 
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(This section to be completed by the assistant site 
coordinator designate,) 

B. As the person who would serve as assistant site 
coordinator if' this institutiqij^ is chosen as the 
regional representative; please answer each of the 
following: 

1, Name 



2. Mailing Address 



Phone -{Qtlicej 







Area 


Code 


Number 


Area 


Code 


Number , 



4, List your current ma jor responsibilities : 



5. Describe PBTE activities you have been involved it\,^ 
if any, to date: 



6* Approximate percentage of time that you would be able 
to devote directly, to PBTE implementation efforts 
during the 1975-76 academic year_; ^1. * 

7. In a short statement indicate your feelings toward 
PBTE : 



8* Indicate briefly what you view to be the possible 

advantages of PBTE programs over traditional teacher 
education programs: 



*9. Other relevant data, if any: 



10. Please attach an up-to-date personal resume. 



/ 



III. Institutional Planning for PBTE 

A, %Describe the extent of institutional (college and/or 

departmental) planning for PBTf implementation that has 
already been completed. Please submit copies of any 
plans formulate^, official policy positions adopted, 
etc. that would support your description of staff 
planning and/or involvement to date.^ 



B. Please briefly describe wh y your institution should 
be selected as the regionaT representative for the 
Institute, 



i 



r 
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IV. ' Institutional Resources 

3 . 



A, ^ Indicate the number of instructional .personnel (tea^cher 
' educators, cooperating teachers, state su|^rvisors, etq.) 
that you would propose to involve in PBTE implementation 
activities: * . 



B. 



C. 



Indicate the approximate number of presetvice students 
you' could involve in using the performdnce-based curricular 
materials during the 1975-76 aca(^em|c^ year 



no 



Indicate the approximate number Qf in-service teachers 
(secondary and/or postrsecondary ) that you couid involve 
in using the materials during the 1975-76 academic yeai: 



'The ftature of the perf orjnance-based materials to be used 

as basis for instruction requires de^monstration and 

assessment of the c ompe t ency x nvol ve d in an actual 

school setting^ (during stl^dent teaching, while, an intern 

or 4s an in-service teacher) as the final learning 

experience* Does the department Have sufficient travel 

fupds for 1975-76 to make this p9^sible? 

Yes No . 

■ ' * ■ ^ — — ~ « 

Although moat of the performance-jDased curricular materials 
are, sei'f-;contained by design, som^ outside resources are* 
re^j^jred/anS others are recommendled but optional , Does 
• yojir department own have available to its staff and 
students the following faciliticd and/or equipment: 



^ \ Item 

Overhead projectors 
Slide projectors 
Tape recorders 
Videotape recorders^ 
8mm projectors * 
l&mm projectors 
^partmental library 
or. resource center 



' Available ^ 



NO 



' 9 
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Potential f.(^ pbte Cu'rricular Materials uso 



Y*rr approximately 1,00 perforr •. U-based professional voca- 
-txonal^teacher education modules that will be provided fo? 
i?e Us^^ni ^'ti"'"' Preservice and in-ser:i?e personnel 
t97i-7r«?.«L^''^^ °" Attachment D. For the Academic year 
197^-76 please give m the spaces proxtided on Attachment n 

■ nuaber of an-service students who would.use each ' ' 

Other Qualifications '. ■■ .' .* 

Mter reviewing the selection criteria outlined in the 
yCu"«rwou?fh:r P;-- P-vide any.6ther";?orrt«io^%hat, 
•your'?^-stit:;t?«n?s^^S!i?Jil?I-2/°"""'^^ better understand' 



r 



Personal and Institutional Conroittment 

belfeJelt'trbr^r^^'aff " f^^^^ «ith this application and 
oe^ieve it: to £)e ^rue and accurate in everv rf^^indn^ t k^,,^ 

sibllines outlined on Attachment E, and agree to assist -nrt 
support in e»ery way possible the use of pl^l m^eriais and the 

Sic™f :r?^e°Lair'f xnstUutiln Se 

seiectea as the regional ^fepresentative. 

{Signature of Site Coordinator designate ' nai-^ 

Signatur* of Assistant Site Coordinator " 

designate 

Signature of Department Chairman or : 

Coordinator (if one of the above, 

please so indicate) 
Signature of Dean or other admin- ~ ~ 

•istrative official to whom the 
, Department is directly responsible " jjate 



Date 



Date 
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APPENDIX F 



Title Page and eontents Page of the 
State-of-the-Art Report 
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PKKFORMAN( K HASlv!) FtlACHEH KIJUCATION: 
THE STATE OF Tllj/ ART 

General Education and Vocational Education 



t 



Robert E. Norton 
Lois Harrington 
Janet (oil 
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Prol'essional Development in Vocatif)nal l^dutalion 
The reenter firf \'oralit)na| Edtu .ition 
The Ohio Stale Univcrsit v 
Columbus, Ohio 43210 

November 1*^)76 
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APPENDIX G 



List of Materials Used in the National 
and On-site Workshops 



PBTE Institute Workshop Materials 
The following materials were developed by the "^Institute 



staff and used in one (Tr more-of— the-vwer^tsiiops^ 



ERIC 



a. Module X-loi - Adapt, Utilizer and Evaluate Performance -^ 

Based Teacher Education Curricular 
Materials - This module was used as the 
basis for the national workshop training- 
ptogram. 

b. Module X--102 - Adapt, Utilizer and Evaluate Performance - 
i! , ' Based Teacher Education CurriciXlar - 

Materials - This instructional module 
was used as the basic structure for each 
of the ten on-site workshops. 

c. Vocational Teacher Competency Profile chart - This pro- 

file chart which lists the ten categories and the 
100 titles of the individual PBTE modules being 
tested was widely utilized j^nd disseminated. 

< ~ 

d. Performance-Based Teacher Education--The State of the 

Art: General Education and Vocational Education 

e. Guide to, the Implementation of Performance-Based 

Teacher Education 

f. . Transparencies - A set of 26 different transparencies 

dealing with PBTE concepts, nidterials, implementa- 
tion procedures, etc. were prepaifed and used in ^ 
the workshops. A set was also given to each par- 
^ ticipating ins^titution for their use in conducting 

orientation ^^^d awareness workshops. 

The following materials were developed under contract with - 
the National Institute Education. Because of their rele^^ance 
to the PBTE training and testing effort, they were also reproduced 
with Institute funds for use in the various workshops. 

/ a. Resource Person Guide to Using Performance-Based 
Teacher Education Materials . 

b. Student Guide to Using Performance-Based Teacher 

Education Materials 

c. Resource Person *s Feedback Booklets 

% 

d. Teacher Trainee Feedback Booklets 

e. Estimate of Performance Instruments 

f . Advanced Testing Guidelines . ' „ ^ 
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National Workshop Agenda 
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AGENDA 

NATIONAL INSTITUTE ON PERFOI<MANCL-BASLD TEACliER EDUCATION 
NATTOuAL WORKSHOP AT THE CENTER " ^ 

FOR VOCATIOiNAL EUUCATTON 



August 25-29, 1975 



Objectives 

Each participant will be able to: 

1. Identify the need for improving and providing alternative 
approaches to personnel development jin vocational educatioh* 

2. Describe the concepts and rationale/underlying the PBTE 
approach to teacher education, j ' _ 

3. , Describe the nature and use of modular i/ed performance-based 
professional teacher education curricula. 

4. Compare and' explain the differences between PBTE programs 
and traditional programs of teacher education, 

5. Explain alternative approaches for implementing preservice 
and inse^yice performance--based teacher education programs 
and materials. 

6. Assess individual student needs and select appropriate 
curricular materials for meeting the professional preparation 
needs of 5>resent and prospective vocational teachers. 

7* Develop and make operational an appropriate teaching- learning 
design for implementing PBVTE curricula components in a 
specific setting. 

8* Serve effectively in the teacher educator role as resource 
person, advisor, and evaluator. 

9. Orient prospective and inservice teachers to their role and 
responsibilities in using performance-based curricular 
materials . 

IQ, Evaluate the quality and effectiveness of performance-based 
materials in developing specified professional teacher 
competencies. 

11* Objectively assess a teacher's ability to perform specified 
corripetencies in actual classroom situations. 

12» Assist with the training of other vocational teacher educators 
and administrators who desire to adapt, utilize, and evaluate 
PBVTE curricula. 
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DAILY" AGENDA* 

* • - 

August 24, 1975 - Sunday 

8:00 p.m. Get Acquainted Social 

^ Canterbury Room, Stouffer's University Inn 

August 2S, 1975 - Monday 

8:30 a.m. Introductions 
Welcome 

Purpose of Institute ^ 
Activi ties to Date 
Purpose of Worksaop |y 
• Objectives 

- Aqenda 

- Physical Arrangcinonts 
V/orks-hop Pre-Estinatc of Performance 
The Workshop Module, X-101 

9:30 a.m. PBTE Case Study 

10:00 a.m. Peer Group Critique of Case Study 

Discuss State of the Art Questions (optional) * 
Review Available State-of -the-Art Publications 
(optional) 

* 

11:00 a.m. Proqraia Comparison 

11:15 a.ip. Skit: CBE and Its Enemies (optional) 

» 

11:30 a.m. Lunch at Dill Knapps ^ 

1:30 p.m. An Overview' c€ ^^VE*s Curricula 

2:00 p.m. Orientation to CVE's PBVTE Curricula 

3:00 p.m. Review of Sample Modulo C-'S 

3t45 p.m. * Indi^vidual Review of Module C-18 . 

Review of Other Modules (optional) 

y " 

4:30p.m. Adgourn 
August 26, 19 75 - Tuesday 

8:30 a.m. Review of Resource Person '^s Guide to PBTE 

9*: 30 a.m. ^ Presentation on i':csource Person's Role in PIp'E 

10:3C a.m. Role Play of Rescfurce Person's Role, and Role Play 

of. Student's Role in PBTE 

# 

*The listed activities represent only the major topics and events 
y of each day. See the VJorkshop Module X-101 for specific details 

^ " 117 129 





• 

11:30 a.m^ 






1:30 D.in. 


Module Listing 




3 : 00 m 


V X t:W wX rlLiLlUX*' ^ j 




.3:45 p.m. 


, Assessment of Student 'Presentation 




4:00 p.m. 


* A ^ Li ^ O A W i i J- / »0 O Vj. ^ O I ' Iv- 1 1 L> *l\C_t 5^ J. 1 i * J O Vi X V. 1 1 * " X o 




Aug us t 11 f 






8:30 a . ni ^ 


PBTI^' PVoqram ImplcmGntat ion Considerations* 




9 • 30 a m 


"cvxt^w oxr ijuxue CO taiG xmpxcmonr ac X on or ptixi!* 




10*00 a m 


i 1. 11 U<i L. XL/11 1 15 1 Hi X liip X tjlllt;? 11 1. c4 t X Oil i JTOC^QUXjcS 

, Review of Descriptions of Es-tablished Programs- 

♦ 


• 


1^' 30 a m 




4 


1-30 D m 


r^>^orTT"^Tin r^onci k' K on<s» OiiricI- -i /^r^ c n 7\. ^«.t 

i i.tjv^iciiu v^ui J is X Lifc:^ ct ux ijiio ♦ vuescxons anu Answers 


• 


3:30 p.m. 


Panel Discussion of Implementation Concerns 




4: 30 p.m. 


^Adjourn _ 




August 28, 


19 75 - Thursday'' 



8:30 a.m. Develop Implementation Plan of Action 

* Discussion of Site Implementation Plains (optional) 
Refinerflent of Implementation Plans 

11: JO a.m. Lunch at the OSU Golf Course 

1:30 p.m. PBTE Orientation Materials and Strateqxes 

2:30 p.m.. / Planning for the On-Site Orien;tation ^* 

I^Gview of Orientation Workshop- Plans 

4:30 p.m. Adjourn - 

August 29, 19 75 - Friday 

8:30 a.m. ^ Advanced Testing Evaluation Procedures ^' 
* and Ins trumen tation 

9:45 a.m. Completion of Solf-Check an<J Review of Model 

Answers 

* • 

10:00 a.hu Review' and Update of Module Needs 

10:45 a.m. Discussion of Unanswered Questions 

Er|c - 118-1^^0 



11:30 a.m. Lunch at MCL Cafeteria 

1:30 p.m. Wrau-Up Session 

Travel Forms 
Newsletter 
Monthly Reports 
Loose Ends^ 

1:45 p^m. Post Estimate of Performance 

Workshop. Fiiwl Evaluation 

2»:00 p.m. Adjournmeht of Workshop 

Trips Airport and Other Places 
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APPENDIX I 



Title Page and Contents Page for 
Guide to the Implementation of PBTE 



4 

4 * 
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Estimate of Pe^rformance 

s 

^- ^, (Confidential) 



Pi*.;,«o i f contains several easy-to-complete items, 

nif g?!;?'* ^° ^^""^ frankly as possible. You need 

not respondNto any item about which you feel reluctant. 

i-r. ^uT'r '■i^^^^''^ designed only to collect information related 
i^f- ^o^^^^esponses will be kept .confidential and 

not used to raake any judgmental statements about you or anyone 
else. In order to tnatch instruments while raaintaining anonymity, 

^ttlLT^ P''^"^ ""^^^ to identify this and subsequent 

materials you turn in. - ^ , 



Home Phone No, 
Date 



^ Module No. 



National Insti tu.te~#or Pi^rf ormance-Based Teacher Education 
The Center for Vocational Education 
J'he Ohio^tate University 
, 'igeoyenny Road 

Columbus)^ Ohio 43210 



1975 



O * 
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A. At this time; how well can you 
perform (execute) the following 



tasks? 
1. 



Identify the need for 
improving alternative 
approaches to personnel 
development in vocational 
education. 

Describe the concepts and 
rationale underlying the 
PBTE approach to teacher 
education. 



3. Describe the nature and use 
of modularized performance-* 
based professional teacher 
education curricula . 

4. Compare and explain the 
differences between PB^E 
programs and traditional 
programs of teacher education. 

5. Explain alternative approaches 
for implementing preservice 
and in-serviced performance- 
based teacher education 
programs and materials. 

6* Assess individual student 

needs and select appropriate 
PBVTE curricular materials for 
meeting the professional 
preparation needs of present 
and prospective vocational 
teachers. 

1% Develop arid make operational 
an, appropriate teaching- 
learning design for 
implementing PBVTE curricula 
^omponents in your ins titut i<jn , 

8. Serve effectively in tao 
teacher educator role* as 
resource person, atlvisor , nnd 
evaluater . 



LEVEL OF PERFORMANCE 


Poor 


Fair 


Good 


Excellent 
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9. Orient prospective and in- 
service teachers to their 
role and responsibilities in 
using performance^based 
curricular materials. 

.10. Evaluate the quality and 

ef fectiveaess of performance- 
based materials in developing 
specified professional 
teacher competencies. 

11. Objectively assess a 
teacher's ability to perform 
specified competencies in an 
actual classroom situation. 

12. Assist with the training of 
other vocational teacher 
educators and administrators 
who desire to adapt, - utilize, 
and evaluate P13VTE curricula. 



JPoor 


Fair 


Good 


Excellent 




\ 

\ 


• 





























How 4nany timeg have you already adapted, utilized, and e/aluated 
PBVTE in an actual institutional setting? 

0 

1-3 

4-6 

7-9 

10 or more 



At this time, how well do you feel you could adapt, utilize, and 
evaluate PBVTE in an actual institutional setting? ^ (Consider all 
of the tasks involved.. ) ^ 



Poor 
Fair 
Gpod 

Excellent 
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natxo::al vnaA^:;c? for pbte 

0AILV l*r.GG*V.M SURVEY 



oi?.zcTio::s 

The title of each of today's activities appears across tnc fcp of the table below.- Please r^t:e e^ch activity accord* 

in9 to the iter.s listed at the left of the table. Xr. ench 5ell, enx.er tne nunber frc.T. rhe fcllc^^ng scale which nost 

appropri-itely rcp::e^er.t:3 your feelir.^s regarding tnat aC-ivi::y, Each cell shocld ce filled whan you fin-^sh. 

, Ratirq Scale 

1^4 S 2 i 

j S::ror.gly Agree Keutral Disagree Strcng^y 



1 



3 



7 



"^"--w Activity : 


Pro Jw.; tat:, on 
oi R.P. Guide 




q — 

. Case Studies • 


5 

i : U"^ j 


3:4 5 


I 

nt of I 


i 

* 






Role'?lay 
Activity 


Review of 1 
Module 1 




Cone*? -it wa3 andir- 












• ♦ 4 

• <• 4 
9 9 

9 9 * 
9 f^9 < 

• • < 


• * 




\ i 
1 r 


*-;:.3 £chv:Jilev; to 
jc ^^r tc:...- 










i 

! 


1 
f 

1 

t 


P^rcicipation was 
ercoar ig^a 








^ , 


i i i ! i : 


I 

i ! 


^.'-jLz^L^r, j I ; ! ; : I 
iv^iu^^i^ . r ; '* I I • 

i ! ! I I C ! 








i i i I : i L . . . ; . , ! 


: ^i*" j.v*tir..; 








• ••••• 

• • • • • • 




k • • • • 


• t 


"c>.- -^t \'ae -3'^ iL- 
^^l^ for ::uccr^ii 
-rait VI tr. 


1 














Topic nc-- 

a^ tr.<i .vor/.fi: -.jo 

















o 139 



DIRECTIONS 

Iriefly indicate what you felt to be the strengths^ and weaknesses 
t^oday's activities and your recommendations. Include comments 
regarding any aspect (s) of.specific activities, facilities, 
lecommodat 4ons the total program, etc. 



Strengths 



Weaknesses 



eneral Comments and Recommendations 
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NATIONAL WORKSHOP FOR PBTE 
FINAL EVALUATION 

^- ' - ' ' ~. 

fkK ht Looking BackT., 



U Along each dimension below, circle the number^ which most appropriately expresses your opinion 
; regarding the item.m question. ^- ^ ^ ' 



A. 


THE WOICkSHOP (in general): 












< 

* 


• 




Stimulati.ng 


s 


4 


3 


2 


1 


Dull, drab 






Useful to me 


5 


< 

4 


3 ' 


2* 


1 


> 

Not useful to roe 






as a participant 


5 


4 




2 


•1 


Did not address needs as a participant 






Contained an rf^prcipriate ^ 
ajnount of activities 

* 

% 


Si* 


4 


3 


2 


1 


Contaiiied an inappropriate amount of 

activities ^ 
NOTE: If you circled #1 or #2, please also 

check one of the following regarding 

the number of activities: 


- 




i^roviaeci ample oppor 
tunity to* interact 


J 


A 
H 


•J 


t. 


1 

X 


n too many Qtoo few 

Provided no opj>or tunity to interact with * 
others ^ , 






Met my expectations 


5 


4 


3- 


2 


1 


Did not meet ny expectations * 




8. 


WORKSHOP MATERIALS 


















Well written 


5 


* 4 


3 


2 


1 


* Poorly written 




* 


Understandable 


S 


4 


3 


2 


1 


^ Confusing 






Content appropriate * 


5 


4 


3 • 


2 


1 


Content not appropriate 




C. 


DAILY PROGRAM SURVEYS; 


















l^ccssary 


5 


4 


3 


2 


1 


Not necessary - 






Useful to me fo.: providing 
input ^ 


5 


» 

4 


3 


2 


1 


Not useful to met for providing input 




B. 


FACILITIES/ACCQMODATICNS : 


















Excellent 


5 


4 


3 


2 


1 


Poor - 




E. 


STAFr/PARTlCIPATlON INTERACTIONS : 














Excellent 


5 


4 


3 


2 


1 


Poor 





2. Most valuable aspect (s) of the workshop: 



K Least useful aspect's) of the workshop: 
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* PART^P* tooking Ahead, 



* _4, How can this workshop be improved? 



5# What kinds of additional assistance from the Institute staff do you need prior to* the on-si^c 
workshop? 



6* What particular ideas or issues related to the workshop would you especially like to pursue 
further? 



GENERAL COMMENTS i^ftjD RECOMf^ENDATIONS : 



N2mie 
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APPENDIX IC 



-Final Reports of the Ten 'Cooperating 
Institutions of Higfier Education 

Report #1 - University of Vermont 

#2 " University of Nebraska-Lincoln / ^ 

#3 - University of Pittsburgh / ^ 

#4 University of Minnesota i 
#5 - Oklahoma State University 
#6 - Utah State University 
#7 - Central Washir^ton State College 
18 - State University College at Buffalo 
#9 - University of Arizona 
#10 - University of Tennessee 

Note: These reportfs were prepared and submitted by each of the 

respective site coordinators in September or October 1976. 
. The period covered by the reports is August 22, 1975 to * 
August 31, 1976. 

The reports, which follow a uniform format, have undergone 
some editing but are presented in almost their entirity. 
Selected portions of each report have been omitted because 
the data (e.g., on the number of resource persons trained 
ard on module tests completed) are presented, in condensed 
table form in Chapter ^11 of ^the report* 
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FINAL REPORT 
OF THE 
UNIVERSITY OF VERMONT 



Major Activities and Accomplishments : 
August 1975 




Obtained preliminary estimates of module titles and 
.quantities for Fall 1975 semester . * 

Attended trainirig session at Columbus^ Ohio (3 j^rsons) . 

Contacted vocational teacher educators in other units 
in Vermofit, and met 4*^ discuss the PBTE Institute 
(5 persons) . ~— 

^Discussed PWLE Institute with department faculty 
(4 persons) . 



lanned Vermont site meeting, 




Conducted Vermont sice meeting (40 persons)^ General 
sessibn and resource person training. Representatives 
from all New, England States were present. 

b* Conducted PBTE orientation session for new teachers'' 
(20 persons) . 

c. Conducted PfiTE orientation session for student teachers 
(15 persons) . 

d. Conducted PBTE orientation session for students in 
courses, other than student teaching (40 persons) . 

» - - 

October 197 5 

a. Hired one student to manage module inventory, disburse- 
ment, etc* 

b. Developed inventory control system* 

c. Visited resource persons at Castleton State College (VT) 
November 1975 

% 

a* Met with Vermont^' s Cooperative Vocational Education 
Coordinators and developed a plan for them to become 
involved in the PBTE field testing of J-cate^ory modules 
in the spring semester. 
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b. Met with Vermont ' s Vocatioijal Guidance Coordinators and 
dcveroped n plan for them to become involved in the PBTE 
f xeld- testin^q this spring* 

c. Mot with Vermont's Area Vocational Center Directors and 
^ arranged for an intensive ^orientation session to 

acquaint them with the module concept, 

d. Department faculty meeting devoted to discussion of the 
PBTE 'fieldr testing. - ' ^ . 

December 1975 . . a- . - 

" ■ a 

Participated in meetirg of s-ite coordinators and Center for 

jftVocatj-cnal Education ctaff at American^ Vocational Association 
- Conventions^ California. 

January 197 6 

« 

flet with 12 Vocational Guidance Coordinators and conducted 
PBTE orientation session, 

February 1976 ^ ^ 

a. Site visit by Dr. Robert Norton, Center, for Voc-a- 
ticnal education* During visit ,v talker^ with: 

Dr. Konneth Fishell, Associate Dean , *Co±lcge of Educj^ion 
Dr, William Macmillan, Dean, Graduate College 
Dr. David Weller, Associate Dean, College of Agriculture 
Dr* William Kellv, Assistant Vice President for Academic 
A f f a ins 

Dir. John Mocre, Associate Vice President for Academic 

A.^ f airs ^ 
Vocational Education Program faculty 

Home Economics Education Proqram faculty ^ * ^ 

Cooperatinq teachers and vocational director , Middlebury 
Union High School 

L. Met with, 18 Cooperative? Vocational Education Coordina- 
tors and conducted PBTE orientation and implemontal 
proqr-am. |' 

April 19 76 

'"onductcd an awareno*5S meeting for Vermont ^rea Vocational 
Center directors (17 persons). 

Max_ir76 

:^ . Conducted proiect presentation, for ,;ow England Voca-' 
tional Educators at Regional CBTE Conference held in 
Vermont (50 persons). 



b. Conducted project presentation for Morth Atlantic' 
Regional Teacher Educators in Agriculture Conference 
held in Maryland (20 persons) / 

2. Methods of Use: 



The field/ testing involved the VOTEC\ Department , the School 
of liome Economics, Castletori State College, and Trinity Col- 
lege (Vermont) . Instructional modules which would be .sub- 
stituted for uni^^ within existing courses were selected for 
the ma:)ority of tne field testing* In a few cases/ modules 
were selected by inservice educatbrs as pc»rt of "self-designedf" 
independent study or special problem^ courses. 

University of Vermont 

Introduction to. Career Oriented Education 
Teaching Internship^ in Occupational Education 
Teaching Practicunb in Occupational Education 
Developing Instructional Materials for 
Teaching 

Org^nizi-ng and Managing Occupational Educa- ^ 
tion Laboratories 

Methods jfcr Teaching Occupationally Oriented 
Subjects 

Independent, Study 

Vocational Guidance Coordinators' Seminar 
PBTE Workshop 

Methods of Teaching * ' , ' 

Student Teachi-^g ' , 

Communication Methods 



VOTC 


152 


VOTC 


153-154 


VOTC 


155 


VOTC 


156 


VOTC 


157., 


VOTC 


251 


VOTC 


29 5 


VOTC 


295 


VOTC 


295 


HEED 


171 


HEED 


172 


HEED 


173 



Castleton State College (VT ) 



BUS 309 
BUS 4 09 

BUS 495 



Principles of Busiiiess Education 

Methods of Teaching Business Education in the 

Secondary School 

Independent Study 



Trinity College (VT) - ^ 

— d — _ - ^ 

3U 401 M^hods of Business Education 

A thumb rifle was developed for awarding one semester hour 
credit based upon the completion of two approved modules. 
This thumb rule was modified in cases where modules varied 
in intensity — Module A-4 was considered worth one __cre.dit , 
while some "C" category nodules were considcrodworth one- 
third to onc-foa^h credit^. 

Courses in which modules wore' integrated into c^x^sting units 
aid not have credit directly attached to the completion of 
nodules. Rather, credit was awarded for completion of all 
the objectives specified for the courses, including the 
rrodules. ' ^ ' * - 
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3* Problems and Successes : 

Vermont's participatio n in C/PBTE revealed a variety of suc- 
cessful activities. ^ These can be explained accordinq to 
three J.evels- The three levels include general > preservice 
^ edncation, and mservice education; The general successes 
of- Vermont participation included the foliowinq: 

P/CETE underscored the many^-^ommali t ies which exist 
acros^thef various service axeas i>i vocational education, 

The adapt^tt^ility of many modules to traditional teacher 
education cotH:^se» units . 

' • ' - > ^\ ! ^ 

An increase in obje^ivitv in evaluation of student 
- perforniance. : 

A .possibility of individualized learning for different* 
students. 

Assi-st teacher educators / students, and cooperating 
,teachers to focus upon same objectives, terminology, 
etc. ' ' 



0 



The preservice area of / involvement offered various successful 
activities- These inc^lude: 

The activities- fotused upon actual classroom activities. 
• < / 

A variety of teohniques are provided fcr different 
learning experiences. * - 



A common base bf. expectations anong students, teacher 
educators, and cooperating^' teachers . 

,The inser\^ice teicher education activi ties revealed a variety 
cf successful experiences. These inTClude: 

The modules^ met the felt needs of the students. 

The modulv/s provided learning experiences which could 
be applie/3 to students' situations ♦ 

\ 

\'ho leaynif^g experiences offered greater fl-exibility 
than trAditlo>ial courses. 

The^ma^ules generated discussions among staff iti schools 
with ^wo or more stAidents which enabled helping situa- 
tionj^ 

The/modules eniohasi^cd open entrance • ^"or students. 

The modules enabled individualized learning experiences 
for the students. 
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The St.at<^ of Vermont oxperienced some problems during the 
Institu ThoHe problems are presented-in three areas of 

t:acher educat<ion perceptions. The t;hree a^reas are general, 
preservicer and inser^7ice. The ^problems, o'Kperienced under 
the general heading include: . , ^ ; . - 

There was a lack of modules and materials when needed 
because of publication d^aiys. 

Th*^ focus was -on modules rather than curriculum develop- 
ment. ^ * . 

The ;uc Jules created greater teacher educator time 
- reqiixrt^nen ts for class preparation. 

The National Institute of Education required information 
that needed major management support and information. 

The modular approach reauiratf a new^ type of record 
keet^inq system in the d^artment* 

-.The niodul^ir approach required a greater amount of time 
for instructional purposes. 

The preservice problems, which- were experienced, mcludecJ 

the 'Oil ow i nq : 

> * The students h'^'l to learn the new process of tne modular 

approach ♦ ' ^ " ^ 

"he arount of activity in modules appeared to be more 
wark when students compared this to, traditional course 
work , 

THo field touting emphasis failed to allow aJequatc 
tin^e to train resource people. ^ 

There v.ere ^-^lassroom management procedural difficulties 
when suhsti tViting PETE activities for course units* 

The procurcinent of actual classroom situ .ions for the 
c^valuation of student performance's jos difficult. 

The i>roblems identified with inservice teacher, education 
act J VI ties include.'- ulie following: 

It was sonetimes difficult for resource uersons to be 
available when students de'feircd. 

The local f^ducational agencies do not have adequate 
resource centers for modules. 

The modulep. of fer a panacea, in the eyes of some admin-' 
istrators, to solve teachcjrs' problems. 
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students experienced time conflicts since preparation 
for teaching responsibilities and modules often created 
anxiety. 

Future PBTE Plans and Activities ; 

a. Institutional Plans \ 

\ 

(1) Modules will be the major focus of oae course; a 
year long course, for n^w teachers. \ 

(2) Modules will be integrated into several courses to 
replace or supplement selected units. \ 

(3) Modules will be used to provide students with art 
optional alternative learning approach for selected 
units, ^ . ' 

(4) Modules will be used to expand and excend learning 
opportunities beyond the scope of a course (for 
the more capable students) . 

(5) ^ Modules will be used as a4)asis for self -designed 

undergraduate and gra'duate independent study and/or 
^ special workshops for inservice educational per- 
i^cjinel . 

Long-ranqe goals now focus ons the development of fl) a con^ 
tinuing self-assessment system for educational personnel, 
(2) a process for designing pr6fessional development pro- 
grams at the local level, and (3) the preparation of resource 
persons and centers at the local leve^l . PBTE materials are 
the base upon which this effort is beinq designed. 

b Related PBTE efforts 

(1) EPDA project to assess professional development 
needs of vocational teacher ^DTE competencies 
will serve as the basis for identif^^ing needs* 

(?) EPDA project to prepare locaU resource persons. 
Instruction w^ill include preparation to use PBTE 
materials. 

c. Payment for materials 

(1) Students' purchase through bookstore (consumable) 

(2) Library purcha?;e (reference copies only) 

(3; Special project budgets for "one'-shot" purchases" 
(consumable) 

(4) Local education agencies purchase for inservice 
education (consumable) 
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R&D priorities 

(1) Develop strategy for inservice vocational teachers 
for initial professional development efforts and 
continued professional development. 

(2) Develop a^^ternative approaches to PBTE other than 
the module^is approach. 

I 

(3) Design strategies to assist students in process 
aspects of PBTE modules* 

Reactions to 1975-76 National PBTE Institute ; 

a. Most helpful Institute aspects 

(1) Enabled implementation of PBTE into existing courses. 

( Provided stimuli for inter-institation cooperation 
in vocational education. 

(3) En^ibled department an opportunity to obtain support 
materials for PBTE modules. 

(4) Offered opportunity to expand PBTE efforts in the 
department, university, with state, and within 
:eqion. 

(5) Provided department an opportunity to demonstrate 
leadership rol^ xn PBTE efforts in university, 
state, and region. 

b. Least helpful Institute aspects 

(1) Large amount of time spenf^ in obtaining feedback 
informa ti^%*". for Insti tu-te, 

(2) Awareness meeting, since participants varied so 
greatly in PBTE knowledge. 

Institute recommendations 



(1) Increase emphasis upon various roles of resource 
person (in terms of time, simulation, etc.). 

(2) Assist people in planning and preparing centers for 
inservice students, especially centers in LEA's. 

(3) Plan for training time which can be used to deter^ 
mine ^our-year PBTE schedules for preservice stu-- 
dents, 

(4) Emphasize the positive evaluatio, received from 
inservice students which may be highest priority 
fur implementation • 



Materials and Dissemination Accivities: 



a. Materials developed 

(1) Flow chart of key events, for local management of 
project. 

(2) Student progress record fornt. 

b. Dissemination activities 
August 1 97S 

News roloaso re^:^arding Columbus (OH) i^ession. 
Septemb er 1975 ^ 

(1) Newsletter to Vermont Consortium for C/PBVTE (50 
persons) . 

(2) News release. 

(3) Attended Vermont Vocational Guidance Coordinators 
meeting to explain C/PBVTE and project (15 persons) . 

(I 

(4) ProMded CVE-PBTE brochures to University and Colleg 
administrators. 

(5) Provided CVE-PBTE information to College of Educa- 
tion, Teaching-Learning SpeciaJties program. 

J a n a a rv 1 7 6 

Newsletter to members of Vermont Const.rtium for PFWTC 
{50 persons) , 

Other: 

The foliowinq statements reflect some of the recommendations 
which Vermont would like to share at this time, based upon 
the ^iold- testing experience. 

People learn in different ways. Teacher education 
should offer alternative aoproaches to meet differina 
neeos of students. Tho performance-based vocational 
teacher education model developed by .The Center for 
Vocational education i5t one alternative to the tradi- 
tional program. 

When initiating this PBTE model it may be best to iden- 
tify modules which could be substituted for units in 
existing coures, as an alternative f. r students. As 
teacner educators and students gain (experience with 
this model, a total cotirse might be shifted to the PBTE 
model . 
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It is essential to have well trained resource persons 
available to work with students. Resource persons 
should be available when requested by students. 

It is essential to have an adequate instructional 
Resource center available to students as needed. 

Small and large group instruction and activities are 
essential, as well as individual independent study. 

This model represents a major advance in knowledge 
regarding PBTE. Experiences gained through using this 
model should contribute to even greater advancement in 
knowledge within the teacher education profession. 
Follow-up, analysis, and dissemination of what is 
learned as the model is more fully tested is essential 
to the profession. 

Not all of the modules are appropriate for preservice 
preparatory programs. Some modules might well be 
utilized with experienced teachers in advanced study 
programs . 

Several recommendations regarding preservice preparatory 
programs are: 

Initiate this model by selecting and using models which 
relate directly to student teaching. 

Spend adequate time in the training of students in the 
process of this PBTE model. 

Use modules as unit substitutions througnout the preser 
vice program {freshman through senior) / and schedule 
the final school based experience during observation 
and/or student teaching courses. 

Specific recommendations for inservice programs are: 

Attempt to have two or more teachers in a school, or 
nearby schools, working on the same module. 'Arrange 
for them to work together, as dipcussions and ideas 
sharing is important. 

Inservice teacher education is a likely place to ini- 
tiate this PBTE model. There is evidence of a strong, 
positive reaction from teachers using the modules. 



Final report prepared/submitted by: Gerald R. Fuller 

Site Coordina'^or 
September 30, 1976 
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FINAL REPORT 
OF THE 

UNIVERSITY OF NEBRASKA-LINCOLN . 



1 . Major Activities and Accomplishments ; 

a. Awareness sessions were provided for a variety of per- 
sons. Those ranged in time from very brief presenta- 
tions of less than one hour to sessions which covered 

. more than one day. Incidental situations which were 
not specifically structured are not included. 

a) September 8 and 9, 1975 - Approximately eight State 
^ Department of Education personnel and graduate 

students in vocational areas attended a segment of 
the training session for awareness training. 

(2) , October 15, 1975 - Five vocational Coordinators 

from other teacher ed'^ication institutions in the 
state. 

(3) Deceniber 5, 1975 - Personnel from State Department 
of Education in Kansas. 

(4) January 28, 1976 - State Advisory Council* for 
Vocational Education with approximately 18* in 
attendance. 

(5) February 13, 1976 * Approximately seven persons 
representing departments in Teachers College, UN-L. 

m 

b. Resource person training sessions were held on two 
dates as workshop sessions. 

{1) 



(2) 



(3) 



c. Four learning centers were used for the T:>roiGct. These 
centers wore in existence in the Departments of Busi- 
ness Education, Education and Family Resources, and 



September 8-10, 1975 - This training session was 
conducted by the site team and two consultants 
from The Ohio Center, Jiiu Hamilton and Karen Quinn. 
This was original]^' viewed as the training session 
and involved approximately 27 different people* 
Not all completed the training. 

October 22-23, 1975 - A training session was hc^d 
for 33 cooperating teachers* '^ 

Other training and retraining sessions were held 
on an individual or ^small group basis as resource 
people were needed. 
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Agricultural Education as well as the Vocational Edu- 
cation Resource Center. Equipment was relocated as 
needed and resources used with the modules were dis- 
tributed as necessary. 

d. Individual meetings were held with University personnel 
important to the project. These included the Deans of ' 
the Colleqes ofi Agriculture, Home Economics, and Teachers 
College; the Dean of Adrrissions; the registrar; the 
Vice-chancellor for Public Relations; the Research 
Coordinating Unit personnel; the Executive Director o*f 
the State Advisory Council for Vocational Education; 
and, persons from UN-L and the public schools who were 
responsible for student teaching . • 

e. Orientation of students was conducted by individual/ 
resource persons as appropriate. 



Methods of Use ; 

Modules were ^nascd within existing^ course s 
whole. Because of the late start and limi 
modules^ in most instances individual modu 
used to subst*itute for units of worK. In 
special workshop for new post-secondary in 
modules. In another, a special section of 
methods was utilised in an experimental ma 
secondary instructors. 

When used on a credit base of modules only, 
modules for one semester credit was used, 
utilized in the followinq courses: 



tructures, on the 
ted availability of 
les or sets ware 
one instance, a 
structors used the 

unijergraduate 
nnor for post- 



a ration of five 
Mgdules were 



Business Education 



Tndustria 1 Iiducati on 



321b . . rMethods of Distributive 

Education 
321U , . Methods of Basic Business 
« and Bookkeeping 
425/825 . . Coordinating Occupational 

Training Programs 
^24/824'. .'Development and^ Organiza-- ' 
tion of Vocational Education 

321F . , Methods of Industicial Edu-- 
cation 

321Z . . Methods *of Health Occupa-- 
tions education 



Secondary Education * 

Q 

Agricultural Education 

\ 



423 . . Student Teaching 

405 . • Methods of Instruction 
4 31 . . Apprentice Teaching 
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Education and Family 311 . . Programs for the Dis-- 

Resources advantaged 

310 . . Teaching Materials 
410* . . Developing Home Economics 
Programs 
414A . . Student Teaching 
412 . . Teaching Adults 
918 . . Teacher Education in Home 
Economics 

- Vocational p:ducation 904 . , Seminar m Vacational Edu- 

I cation 

420/8^0 . . ImprovciTien t of Post High 

* ^ School Occupational Programs 

3 . Problems and Successe s: 

a. Ma^or problems were related to the structuie of the 
project and»deait with items of staff time, money, 
module availability, timing of modules and deadlines, 
finding sites for TPAF assessments, and helping fa^-ulty' 
and students adapt to the ?BTE concept and module struc- 
ture. : 

b. Major successes were viewed as the availabiiicy of well- 
develoT^ed materials^ to utilize in onqoing ?BTE program 
segments, the component parts of modaies which may 

' improve iriStruccion (such as the detailed assessment in ' 
the TPAF's), the opportanity to blend a *P3TE segment 
^nto a niore traditionally structured course, and the 
opportunity for resource oersons and students to express 
a new form of role. 

The use of Tne Center *s PBTE, curriculum in launching a 
new vocational approval system was viev/ed as a success* 

^ • Future PDTE IMan s and Activities : 

a^. Institutional plans include the fnllov^ inj^i ^ 

(1) Conversion of curr^^nt CBTE courrics to th--^ module 
approach, m whole or partially. (Coordination, 
teaching materials , methods) 

(2) EXc^imine the Drof ':\^sipna 1 education i;enui remcnts , 
in Trade and Industrial c.nd in Hcilth Occupations 
and nu^vo to PBTE programs. ^ 

(3) Use of PBTE curriculun materials for inservice train-' 
inq for vocational teachers. ^ 
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b. Related PBTE efforts: 

(1) ^ Establishment of a statewide program for voca- 

tional approval of post-secondary instructors us-ing 
a PBTE' option utilizing the Ohio modules. 

(2) Project for inservic^e activity for regional * \ 
' . teacher educators on. PBTE. 

(3) Others are in developmental stages. 

c. Payment for materials: 

" (1) Module cost willtbe covered by the student. 
* 

(2) Resource materials will^be provided and/or developed 
from operating funds. 

(3) Mod.ulcs will be purchased as part of cost of any 
research or development project. ' ^» 

d- PBTE priorities needing research and development:" 

■ (1) Validity and reliability of TPAF. 

(2) Resource utilization vs, studertt needs, learning 
styles,. rx>sts , availability. 

(3) Comparisons of CBTE materials and systems with 
"traditional" materials and systems regarding 
effects on teacher performance. 

. *^ - 

(4) Modularized resource person training materials, 
particularly on counseling and evaluatiorf skills. 

Reactions to 19^5-76 National PBTE Inst itute; 

a. Aspects of the Institute that were most helpful: 

(1) Training provided through the Institute for t 
site team^ 

(2) Assistance in planning- and implemnnting the cm-site 
training for resource pcrsorts- 

(3) Materials developed to aid in on-site field testing 
and implementation activities. (Resource Person 
Guide, Studeat Guide, State of the Art Report, 
iModules X-10^_ - »102) 

{ 4 ) Continuincj contact with test Sites durin<| the year. 
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b. Aspects of the Institute that v;ere least helpful: 

. (1)^ Revision and prirftinq* schedules for modules result- 
inq in planning pr*obloms on-site, 

(2) Administrative structure imposed by data collection 
. requirements during field testinq created some 

implementation problems . 

(3) Costs for the site were higher tha^^-4^id been anti- 
cipated and were difficult to cover ^xt\\ no pre-- 

1 i mi nary planning. 

c. Recommended changes for l976-'77 ♦ Inst itute : 

(1) No changes -in training sessions except to elimi- 
nate field " testing di rections. 

(2) Provide financial assistance in securing resources. 

(3) , Specify all data to be collected at the beginning 

of Lhe year, 

« 

Mater i als and Dissomination Activities : 

a. Materials developed: 

Materials suqges,ted in the Resource ^^irson Guide and 
the Inplementation Guide were utilized, i^upplemen tary 
material for use with modules is in the development 
stage. ' ^ 

Material ; were developed to implement the options for 
post-secondary ^ vocationa 1 approval. 

b. Dissemination activities: 

(1) Sessions identified earlier as av/^reness sessions 
or conferences iP.ay also be considered ^ns (Uss^mLna* 
t ion act i vi t ies . 

, •« * * • ' 

(2) ^ There were a few nev/.^ releases durin^i the year, but 
^ ^ conios are not now available. ' 

(1) The RouLon VII Ins-rvice- Pro joct for Teacher Edu- 
cators en PBTE can also be vjc»v/ed as dissendna tion , 



7. Ot-er: 
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a. Opportunity to work with Tht^ Ohio Ccntor staff was a 
fine experience. It also provido(3 ofir^ortunity to 
become mor^, faniiliar with ^thcr Center projects 
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b. Opportunity to share^ experiences with other institutions 
of similar interests has been helpful* Contacts have 
been established that would not otherwise exist. 



Final report prepared/submitted by: Hazel Grain / 

Site Coordinator 
October 25, 1976 ^ 



FINAL REPORT ' 
OF THE 

UNIVERSITY OF PITTSBURGH 



Major Activities and Accomprishments : 

The fol lowing list of activit ies and accomplishments is 
small due^ in part to the small number of identifiable activ- 
ities carried out for this project and to the difficulty of 
documenting subtle but important changes in attitudes and 
procedures of teacher educators and preservice and inservice 
vocational teachers. Some of those changes seem too .small 
to report, others are lost to the rremory of this-, reporter • 
However, the fact that the Department of Vocational Educa-- 
tion was heavily, if not totally, involved in the - implemen- 
tation of PBTE modules has had impact on the total depart- 
ment , on departmental planning for the future, and has iden- 
tified the Department as an "early adopter" of- the PBTE con- 
cept and methods. 

\ 

September 16-18, 1975: T^e Departmental orientation workshop 
was held with the able assistance of two Center consultants. ' 
This workshop formally announced the irrplementat-ion' of PBTE 
in the Department and ,provi^ded all those present with an 
understanding of and^ as"later conversations revealed, 
respect for the plan and the materials. Those present 
included all Departmental faculty members and graduate, stu- 
dents and sever 1 local vocational education administrators , 
supervisors, and teachers, many of whom would serve ulti* 
mately as on-site resource persons* This workshop also pro- 
vided stron*;] encouragement to all faculty merrbers to parti- 
cipate in the field test of the -modules and to develop their 
individual implementation plans. A large portion of the 
workshop was *qiven over to the preparation of individuals to 
serve as resource persons — both University faculty and 
supervisors and teachers from vocational* education programs. 

The Fall issue of the Departmental newsletter announced the 
participation of the Department in the advanced test and 
briefly described the program and materials. The newsletter 
W-iich is occasionally issued, is distributed throughout the 
School of Education at the University, to vocational educar 
t3rs and other vocational teacher education institutions in 
the State, and to interested individuals outside the State* 

October, 1975: Approximately $400 was secured from Univer- 
sity funds tp purchase resource materials to support the j^se 
of the PBTE modules. For a project with no budget, that i^s 
no smal 1 feat . 

December, 1975: With the assistance of the State PBTE liaison 
representative, approximately $1/500 was secured from EPDA 
funds to purchase resource materials for use with modules. 




February, 1976: A resource center was established in the 
library on Pittsburgh's main campus to make available to stu- 
dents and faculty the instructional resou^tes purchased with 
University and State funds to support the PBTE instruction\ 
Faculty members who teach at off-campus sites were encouraged 
to use the materials on a longer-than--usual loan basis so 
that students off campus could. also benefit from the mate- 
rials* Multiple copies of many resource items were pur- 
chased for this purpose. 

Also in February, as a spin-off to the Department's involve- 
ment in PBfE, the site coordinator became a, member of the 
CBTE Committee of the School of Education, That committee 
membership has placed the Vocational Education Department on 
the cognitive maps of University faculty members relative 
to competency/performance-based education, 

April, 1976: A modified testing procedure was agreed to by 
the PBTE Institute Director which allowed for the use of 
PBTE modules without the teacher performance being ei/aluated 
in an actual school situation with a certain group of stu- 
dents. This was done to provide some feedback on modules 
which had yet to be tested and to allow interested faculty 
the opportunity to use the modules with a mixed group of 
inservice and preservice teachers, all of v/hom could not 
3emonstrate performance in a regular school situation. 
Speajcing for the faculty and students, that testing was very 
successful* The, testing is further descri'yed in Item of/ 
this report. 

May, 1976: The site coordinator presented the PBTE concepts 
* and modules to the first of three CBE seminars sponsored as 
faculty dGFvelopment by the GBTE Committee of the School of 
Education. Other seminars wi^ll be presented in the fall of 
1976 td' larger groups of University faculty and teachers and 
administrators from local schpol^* and other teacher educa- 
tion institutions. /'-A 

The informal preparation of on-site resource persons does 
" not show up as an activity' of a given date. The faculty 
members who fiiould use the modules with th^ir f^eld-based 
students worked cooperatively With those students iden- 
tifyinc individuals* who could and would serve as on-site 
resource persons and in helping those individuals serve in 
that capacity, Thi3 activity should have been supplemented 
with more formal prep^tration which is in the plannincfTftr 
the near future within the Department. / 



Methods of Use : 

All testing during the Fall and 
^Bcne with field-based teachers; 
or preservice teachers , enrol led 



Winter terms, 1975-1976 was 
that is inservice teachers 
in student teaching. In this 
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way the integrity of testing performance in an 'actual class- 
-room or school situation with students was maintained. 
Adhering tC that .testing criterion limited the number of 
courses in which module's could be tested since nearly all 
vocational education courses are about equally divided 
between preservice and inservice teachers. The courses 
identified for testing modules during the first two terms 
were VE 191 through VE 194, the student teaching sequence 
cari^ij^g six semester credits; student teaching in Business 
Education, carrying nine credits; VE 59, planning and orga- 
nizing for vocational instruction, carrying three • credits ; 
and an experimental course in vocational student organiza- 
tions, carrying three credits. The number of modules 
associated wi,th one unit of credit varied from one to three* 

During the' Spring term an agreement was reached between the 
site coordinator and the PBTE Institute Director to allow a 
modified testing of some modules. The mo4ification was that 
the eva]uation of performance in an actual' 'school setting 
would be set aside leaving the evaluation .tcp the faculty 
member to devise. This agreement was of mutiual benefit 
since it provided an opportunity for student^s to use and 
evaluate modules which might otherwise not hpve received 
widespread testing and it provided an opportiinity for faculty 
members with preservice and inservice teiichels'in the same 
class .to use some of the modules. The modv i^s were used in 
one course in vocational guidance (VE 81) €.nd, in one course 
in methods in cooperative vocational educatioh (VE 200} , 
Ther^ are five modules in the guidance, serie^ F used in VE 8 
for which three semester credits were given; there are ten 
modules in the coorc^nation series J used in '^E 200, eight 
of which were required for that three-credit <±)urse. Some 
students completed all ten of the J series modules for that 
three-credit course* ' 

Successes and Problems 



The members of the faculty and the students who have worked 
with the PBTE modules consider them excellent materials. The 
modules are concise and, for the most part, self contained; 
when additional resources are needed, those Yesources are 
also concise and to the point. The PBTE Institute Director 
wisely "insisted that the publisher of these modules maintain 
th'3 integrity of the separate modules. The individual 
modules not only allow, but encourage, flexibility in pre- 
senting the material to students in classes or to those in 
^special interest workshops. 

The faculty members feel the need now for determining the 
scope of courses in terms of competen<^ics and modules. When 
each faculty member had full opportunity td select any module 
for use in any course, the duplication of instruction in 
sone courses was discovered. Some duplication is desirable, 
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especigilly the competencies dealing with survival skills of 
-new teachers, and those instances can be identified. The 
modules provide an easy way to determine the scope of all 
the courses offered in the Department, 

rhe individualization of instruction through the use of the 
modules is dramatic. Students are more involved in their 
own learning and faculty members are more involved with 
those students and their learning , 

The exclusive use of the modules seems to preclude nearly 
all of the traditional teacher education acti'^ities unless 
ca^e and foreth<5ught are. given to this matter. Students 
develop very little in their writing skills and in the asso- 
ciated gitills of researching a topic and synthesizing facts 
ard ideas for a written pxesentation of the topic* It is 
al-eo possible to isolate^ students and their learning from 
each other with a trtal and sole implementation of the 
modules. The modules regularly contain suggestions for work 
in small groups — this probably should become a stronger sug- 
gestion or, better yet, an integral- part of implementation. 

Th^* ^ed for field resource persons has been both a blessing 
and a curs^J for implementing pBTEv , It is a blessing^ in tha* 
individuals are ideptified wh^ vare-^^cipable of giving students? 
assistance when and where studentir. 4^eed that assistance in^^ 
using the modules. The curse; cdjft^^; through the lack of ^cor 
porating. tJbe efforts by thes^e;- field j;^es->u persons- in /ah 
c^^-going system c * rewards.. .^During J the orientation woi;Jcstiop 
for this field test s4te, one of the local directors aske$ 
if the University vas ready to' share*: the iuthority_g,f^ ^val- 
gating, students. This sit6 doordinator immed,iirrtfely t^ugl^t 
of the other side of that^ sJ\aring coxn->-tfhat of sharing tHe 
responsibility of teacher edtication. The use of field \ 
resource persons, usually expeoenced teachers, supervisors, 
or directors, is most assuredly a sharina by the teacher^ 
education institution of both the responsibility and.^author- 
ity of vtlfiRtional teacher education. But at the mcffient, 
chose field coordinators have done nothing to encourage 
;:heir quality and continued support except infrequently to 
express appreciation and a small amount of visibility 
within their professional setting.- It is easy to get quali- 
fied persons to agree to .serve field^ resource persons--it 
is quite another things to ^et their continued service 
without some appropriate reward. 

Fu ture Plans ; 

a. Institutional plans: The involvement with the PBTE 

project this pa^st year has had tremendous impact on the 
values and methods of many vocational faculty members 
. and has had no impact on others. The faculty members 
are coming to grips with a departmental need for a plan 



for their deqreo of involvement with PBTE materials and 
methods. The riqht oj. any faculty ^mber not to parti- 
cipate in PBTE implementation may somewhat threatened, 
only to be preserved ^y their teachincL.cDurses in which 
there are_ few-or- no -appropriate modules and courses 
where PBTE is optional. Whatever is decided will be 
workable only with the support of the total faculty. 

The importance of identifying and preparing field 
resource ocrsons has been addressed previously in this 
reoorc. It is evident to the faculty of this Depart- 
ment tha± formal as well as xnformal efforts must be 
made in working wit^h resource persons, and that will be 
a goal of ^his coming year. ^ i \ 

The faculty feels that the use of PBTL modules, call be 
especially useful to preservice anc^-*in^*^A^'ice tea&hers 
in the geographic areas served by' of f-can](pus site^. A 
plan is currently being developed by the 'faculty member 
who coordinates off-campus classes and the PBTE site 
coordinator to identify a core of modules which will 
represent the instruction in the course core. Students 
entering the teacher educa'tion program at any time will 
be given a pattern for progression through the modules 
in a loqical order and receive approf.riate credits 
toward certification. 

Helated ^ BTfr'^f forts : The faculty is jnov: ready to work 
wi th scopirvj, of courses for compef one i|cs and PBTE 
mpdules, as previously described in Ttjem 3 of this 
report.- This efforr is beginnini] now.j 

Planning., is in process nov; for offer3ri,g formalized ' 
preparation to identified resource persons for their 
roles as resource persons. This, too/' was discussed 
more fully in Item 4* 

The site coordinator, who seems uo bo ii\i an ideal posir 
tion to provide leadership to continuod PBTE implementa-. 
tion, will do some of those leadership activi* ies 
which prob/ibly should have been done morei deliberately,' 
during the past year^-that of identi fyinq\ implementa- 
tion tecHnic|ues and sharing those tcchnicii/^s with the ' 
entire vqcat ional" education faculty. It i^ not clear 
yet how or when that can be done on- more tJ'^an an infor- 
mal, occasional basis; but that will be pant of the chal- 
lenge. I \ 

Payment for materials: Ther^ is little c^uestion that 
the students will .have to iWrry the n iior poHion of; 
the cost of PBTE materials by purchasimi the Wdules/' 
sel3Cted for any given course or block of creciit. Punds 
just are not available for purchasing alJ the\modul0s 
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to be used by students.- and -students are accustomed to 
-bu^/imr textbooks ; the modules will replace required 
textbooks in many instances. Funds will have to be 
sought, ho\'ever, to secure instructional resources and 
to support continued faculty and resource person 
development . 

d. Research and development activities; The 384 compe^ 
tejicies addressed by the 100 PBTE modules are not all 
inclusive of the competencies needed by preservice and 
inservice vocational teachers. Some of the competencies 
seem more the role of individuals other than teachers; 
namely , counselors . Still other competencies are more 
appropriately developed by teachers with two or three 
years of experience. These have been the reactions of 
some faculty members on an informal basis. Formal 
research efforts could be valuable in identifying those 
a^ itional competencies needed by beqinning teachers, 
those which should be developed by experienced teacher's, 
and those which really are the primary responsibility 
of individuals other than teachers* 

Fori? 1 research efforts are very much needed for iden* 
tifying alternative techniques for implementing PBTE, 
both as a pure method of vocational teacher education 
and as a method supplemented by other* approaches. Too 
pure a traditional approach or too pure a PBTE approach 
seems to hold less promise for success and satisfaction 
of those involved than an approach using parts of both 
approaches • How much of which approachv^s in ccmbina-- 
tiou with each other holds more promise for success? 

Last, but not least, is the basic challenge to the PBTE 
approach~-does this approach produce better teachers? 
riost educators recognize or at least feel, educational 
significance of things which are not accompanied by 
G ta tic tical significance . 

Reac tions : 

a. Helpful aspects: The master plan for imp l,emen ting the 
advanced field test of the PBTE. modules was well organ- 
ized and gave national recognition and credibility to 
the effort ani to participating institutions. That 
built'-in reward for participating ^institutions will 
linger for some time. The assistance of The Center's 
PBTE staff in professional matters, such as the on-site 
orientation meeting, and in support matters, such as- 
communications and materials production, have been 
superb and very much appreciated. The backup materials 
(implementation guide, resource person guide, pr^^^file 
sheets) are excellent, ^albeit in limited quantity, and 
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have done much to support th*^ implementation efforts at 
this site. The whole cfforc has certainly identified 
vocational education as a leader in PBTE/CBTE. 

Iicast helpful aspects: The problems which were incurred 
by the delay in availability of some modules were many. 
The Director of the P^TE Institute made the wise choice 
of quality modules r,ver ambitious publication deadlines 
but the situation created ^/ the delays did have an 
adverse impact on the number of modules which could be 
tested at this site. In a' couplp of instances, the 
attitude of faculty members was affected when they had 
reluctantly agreed to participate in the. project but 
were closed out by the unavailability of chosen modules. 

The completion of 'feedback data forms by students and 
faculty was recognized^ as the "payment" for the modules 
us&d at this test site. Gathering^ al 1 that data on 
those forms represented a good deal of work. The feed- 
back forms were to be handled confidentially, the con^ 
tents of which were known only to the individual reict- 
mq and The Center, This sine honored that confiden- 
tiality but nov/ finds that there are no data available - 
to show what the student reactions to the evaluations 
of the modules and implementation proc^edures were. The 
site coordinator did not dare to introduce another feed- 
back form for local use. Results of those feedback data 
^^^iia^/a not been received by this site* 'The faculty mem/- 
bers, and especially the site coordinator are curious 
and professionally interested in that data. Faculty 
members were making decisions about continued use of 
the modules based on their bwn reactions to the mate- 
rials rather than on that plus data relative to student 
reactions to it. 

Changes for 107G-J9/7 Institute: The new Institute hAs 
a somev^nat different cliarqe now tliat the materials have 
been fiolvl tested. That charge should now shift to 
i den ti fi cat ion of implementation techn Luues---both those 
that work and those that do not worf? m given situa- 
tions, rhe publication of a new^Jctter among the 
instituticms m both last year's ':^nd this year's PBTE 
I ns 1 1 tutes. could r)rovide the vehicit- for more impetus 
to implementation than any other L^inqLe ai^tivity. The 
newsletter 'could also servo to identify r,nd occasionally 
summarize items appearing in the professional literature 
on materials and techniques for CB/\ ]^ education* The 
two national workshops should identify to participating 
institutions where) assistance can be obtained in addi- 
tion to that from The Center, 
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Materials: 



A module tally sheet was developed at this site out of 
necessity but its usefulness ended with the testing 
phase . 

Two items which come to mind were tho article which 
appeared in tho Department newsletter announcing tho 
participation of the Department in the advanced field 
testing and the article which appeared in the January, 
L9 76, issue of the CENTLRGRAM announcing the National 
Institute ^and our participation in it. Both documents 
got v/ido dissemination in the University and the State, 
and some- national dissemination by our staff. 
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O ther : 

The implementation of PBTE will probably vary almost as much 
as the faculty members implementing it. This site coordina* 
tor could participate only in ~the modified testing of modules 
where no in-school performance was evaluated; but neither has 
this individual been more irivolved with a ^^roup of students, 
or observed a group of students more involved with their own 
learning. Class meetings were held and the quality of class 
discussion was far better than had been the experience of 
this faculty member in any other class and tho topic for dis- * 
cussion stayed in focus. This faculty member' and those stu- 
dents became better acquainted and knew more about each others' 
backgrounds than is the usual case. There is a danger of 
using these excellent materials in "watered down" situations 
which are, by no one's definition, performance or competency 
based. However, they do hold promise for bett^sr learning 
and student interaction than most materials ^^nd techniques. 

A word of thanks: The quality and cordial offJ^ts by everyone 
at The Center connected with this project are leeply appre- 
ciated. Their support services and encouragement* not to 
men' j,on all those modules, made this past year a standout 
year for Vocational Education at Pittsburgh. ' The faculty ^ 
and students have benefited greatly by these efforts and the 
site coordinator is proud to have been involved in and 
identified with Tlie National PBTE 'Institute. 



\ 



Final report prepared/submitted by: 



Ruth M. I.ungstrum 
Site Coord ina tor 
Octobcrr 26, 197& 
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FINAL REPORT . 
OF THE 
UNIVERSITY OF MINNESOTA 



[gjor Activities jmU Ac coMp I i s hm en t s ; 

PBTE On-Sito Workshop, October 6-8, 197j 

This was the basic means by which Resource Per.sons were 
trained in the use of the PBTE modules., Tw^nty-ooe 
people from the follow m^j vocational areas completed 
tno orientation program. 

# 

Agriculture Educat ion 6 
Distributive Education 3 
Business Education L 
liome ECQnomics Education 6 
Trade & I n d u s t r i a T • 4 ' 

E.P.D.A. Coordinator i 
General Vocational 3 i 

Establislmiont of PPTE -Resource Center, /)ctober, 1976 

All required and recommended materials were ordered and 
received from the Cerfter or commercial publishers. These 
materials were marked accordiaq to the module for which 
they wt^re intended to be used- 

Resource Person Twining 

One -instructor from the area of Trade and Industrial 
completed an individualized PBTE tramim^ session. 
November 18, 1976. 

PBTE Planninq and Evaluation Meetinci, April I4/1976 

This meetinq was specifically for the seven Resource ' . 
Persons who were actively usinq PBTE r.odules, Majon 
areas of concern that were discussed wore: 

1. Information m 'rcqard to contrac^tual matters 
relatinq to f lelc} test inq , 

2. Discussion of major stren(jths and/or woaknt-ss^^s 
^ of the PBTE moduLc-s. ' 

Identification of major proi.^enis of jnp lenentation 
, of the PBTE program. ' ^. 

* 



''Has 



4. Identification of modules to be used in the future. 



5, General discussion of the PBTE program. 

e. E.P.D.A. Conference on Performance-Based Vocational 
Education , May 14, 1976 . 

This conference was attended by approximately fifty > 
vocational educators f rem Minnesota • The PBTE 
program was discussed in detail with particular 
emphasis .given to operational procedures. 

Methods of Use: 



PBTE materials were used in the followinn courses: 

Agr icuJ. tural Education 5090 Independent Study 

5128 Methods of Teaching 

Business Education 5102 Teaching Basic Business Subjects 

Distributive Education 3601 Student Teaching 

3303 Methods 6f^ Distributive Education 
5900 Directed Study 

Hume Economics Education 3530 Curriculum .Instruction 

Industrial Education ' 3706 Student Teaching 

5303 Instructional Aids ' 
5330 Industrial Course Construction 
1301 Introduction to Vocational^ 
Industrial Teaching 

Generally, the modules were ysed in ^regularly orvjanized courses 
as a part of -tptal course requirements* When used on an in- 
divic^alized basis a it was estimated that two modules be 
completed for each quarter hour credit. The number pf learning 
experiences within a module would be a majOr factor in deter- 
mining exact requirements. 

Problems and, Successes: 



Maior problem of not havimi modules printed early 
testing phdsc . 

Sonie.. administrative difficulty in fulfillinq testing 
reqn iVements , i .e. , keeping track of pre/pcst tests, 
feedback booklets^ an(i T^P.A*F. forms (this would be 
much easier in the future) . , 
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Generally weil-w-ritten information sheets and excellent 
self-checks. These represent a major strength of the 
modules. * ! «^ 



d. Provides an alternative approach to Vocational Teacher 
Education. ^ 

e. The 100 modules provide for flexibili*:y and individualization 
of instruction . 

f. The terminal and enabling objectives are well stated and 
helpful to both students and resource persons. 

q. Some checklists are too long and involved for practical 
. application, i.e.. How to Write a Lesson Plan. 

h. The illustrations when used, are generally of poor 

quality and not helpful to the presentation of the lesson. 

Futu re PBTE Plans and Activities: 



a* Institutional plans: 

1. ' The PBTE system will be made available to all approved 

resource persons. The continued use of the modules 
will be essentially the same as during the on-site 
^ testing. Vocational teacher educators may elect to ' 
=use them as part of course requirements or as a 
means of individualizing instruction as in the 
internship program- 
fa. Related PBTE efforts: 

1» Several vocational teachers will be given resource 

person training, so they will be in a position to ^ 
use the modules as required by. the program.' 

2. An explanation and dicussion of competency based 
vocational teacher education and the PBTE program 
will be given as part of a" State EPDA, program 
November 16 . 

Payment Jor materials: \ 

« 

Generally, Special Services will make- payment for 
modules used. 
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Reactions to 1975-76 National PBTE Institute: 



^ a. The most helpful procedure was the use of the X-191 and 
X-102 modules which allowed the pa.'ticipants to experi- 
ence the method while learning about it. This actual 
use of a module vas an excellent approach to the prep- 
aration of resource persons. The activities are well 
though out and proved to be comprehensive and interest- 
ing. The interaction of the participants and Institute 
staff was excellent. The mix of group and individual 
assignments was effective. 

b. None of the activities were rated as not helpful-. . 

c. Uo recommendation for chanqo. 
6 . ' Materials Developed: 

a. Guidelines for advanced testing of jnv?i: nodules, 
♦b. Module accounting sheet. 



Final report prepared/submitted by: Milo Sulentic 

Assistant Site Coordinator 

* David J. Pucel 

Site Coordinator 
October 18, 1976 
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FINAL REPORT 
f OF THE 
OKLAHOMA STATE UNIVERSITY 



Major Activities and Accomplishments; 

National iQSJLitute VJorkshop - August 25 to 27, 1975 



The Oklahoma State University site Team, composed of 
Wayne Lockwobd, Beulah Hirschlein, and Zed DeVaughan, 
attended a workshop for National PBTE Institute 
^ participants in Columbus, Ohio. The purpose of the 
workshop wa£, to orient team members to the PBTE 
materials being developed by the Center and to help 
site teams develop plans for ,the testing of these 
materials within their institutions. Given the fact 
that the start of the Fall 1975 semester at Oklahoma 
State University coincided with the start of the work- 
shop, and that time would be i?equired to orient 
faculty and obtain PBTE mateials, Oklahoma State 
University's site plan called for only limited initial 
testing, with more extensive testing to occur in the 
Spring. 

b. On-site Orientation - September 8 and 9, 1975 



An on-site orientation program designed to introduce 
vocational teacher education faculty at Oklahoma state 
University to PBTE materials was conducted by the Site 
Team and a team from The Center for Vocational Education. 
The format for these sessions was similar to 'that' used 
in Columbus.- Howevor, while nearly all members of the 
vocational teacher education faculty were involved in 
sone of the sessions, very few were able to attend all 
sessions (27 total paj-ticipants) . 

Resource Person Orientation - November 8, 1975 

Part of the Fall Conference of Cooperating Home Economics 
Teachers was used to orient and prepare participants for 
PBTE module testing by Home Economics Lducation student 
teachers. The session was jointly conducted by the Site 
and Assistant Site Coordinators (36 FJarticipants) . 

Awareness Programs - September 8, 1975 

The Site Coordinator and State Department member of the 



* 
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Si*tG Team presented a 40 minute program on the 
National PBTE Institute to a ^meeting of the ad- 
ministrators and state supervisors in the Oklahoma 
State Department of Vocational and Technical 
Education (approximately 40 in attendance) . 

January P4 , 1976 

The Si^te Coordinator presented a proqram on the 
National PBTE Institute to the O^klahoma State 
University Student Education Association. 

Presentatrons on the National PBTE Iifstitute by 'the 
< Site Coordinator were given to six 'dif f erent graduate 
blasscs and a number of individual conferences wer^e 
held -with administrators, faculty members, and other 
^ interested persons within the University and from 

Qthor instp. tut ions in Oklahoma. ^ 

Methods 'of Use: 

Wi^h twc> exceptions, module testing occurred in regularly 
scheduled, resident classes. The exceptions were in Home 
Economics Education and Business Education where students ^ 
were* reguired to Wj|rk through and complete one or more 
modules while they were student teaching. Following is a 
list of courses^Tn which testing was conducted. 

Agricultural Eckication: 

AGED 4103 - Methods of Teaching and Managemefnt in 
Vocational Agriculture 

AGEN 4220 - Advanced Methods in Agriculture 
' . Mechanics 

Business Education T 

BUSED 4490 - Student Teaching in Business Education 

Home Economics Education: 

ilKED 4720 - Student Teaching in Ifomc Economics 
Education » 

Technical Educr.tion: 



OAED 4101^- Methods of Toachmf^ ^nuustrial Education 
OAED 51S 3 Curr iculum Plann ing in Occupa t ional 
Education ♦ 
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Trade and Industrial Education; 



TIED 5U2 - Guidance, Placement, and Follow-up 

The use of PBTE materials in OAED 4103 caused the Department 
to restructure the course so that Technical Education students, 
who are generally not required to student teach, would have an 
opportunity to demonstrate their competence in a- real teaching 
situation. Students were assiqned to faculty members in the 
University ami in area vocational schools so that experience 
in teaching could be obtained and the conditions established 
lor modulo testing could be met. This represented a change 
in the course that had- been discussed over a several year 
period and, with PBTE servinq as a catalyst', has now- been 
implement(?jd on a continuina basis. 

P roblems and Successes: y ^ s 

•The maj^r problems with Oklahoma State's participation in the 
-National PBTE Institute this past* year are centered in three 
areas. First, the scheduling of the PBTE Institute was such 
that, module testing during the Fall 1975 semester was virtually 
.elimin£.ted. Consequently, there was no opportunity to improve 
upon the many mistakes and smooth. out problems encountered in 
the Spring -1976 semester testing. Further, in order -to ap- 
proach -Ok l^ahoma stats University's commitment to the PBTE 
Institute in regard to the number of rqoduJ es" rested , it 
necessary, in some cases, to order more modules than cc 
reasonably tested without making maior course revision^,, 
should be noted, that at no time was pressure' exerted bvl pro- 
ject personnel from the PBTE Institute to increase the\jumber 
of module lests, 

one other dlnension of the sch.-'dui inq probl em^wa^^he^f-actr — 

tnat^ .jTc txaiiij.ng— uc.'^.^ifEHV ftJi^facuFLy " members preceded module 
fostjng by approximately five months (September to February) 
with data collection occurring several months later. No 
systematic tramihg was conducted in the intervening period of 
time, resulting in a large number of data collection errors 
and oR'i.ssions. 

A^second problem ai-ea in mo.]ul.' tostinu wus the larqo quantity 
of data requir d from Cach participant for each module,' 
Future fTKjdale users will not bo confronted with this problem, 
but It certainly Tiad an adverse affect on participants at 
nklahoma_ State Univa>rsity -- particularly if thoy wore involved 
in testing a large number of modules (i.e,, lour or morei . 
Even thou.jh extensive report intj wi ] ] no lonqer be required, 
many of the irrpressions developed during the tostmq phase will 
rt'main. ^ 
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Finally,, the third problem area was the unavailability of 
some ^modules requested by faculty members-. This was *not 
^expected to be a problem for Oklahoma State University since 
most tesiting was to occu.r in the Spring semester. However, 
over 1'50 modules requested by faculty members had to be 
cancelled because the requested modules were being revised, 
or arrived after the optimum point' for their use. In fair- 
ness the project staff of the PBTE Institute, the reverse 
also occurred. Ninety modules were ordered and delivered 
for testing in a course that was subsequently cancelled. 

IndividuaJ ly , the problems listed are noh severe. Collective- 
ly they have created some barriers to the future use of PBTE 
modules on the part of individual faculty "members . Since 
Oklahoma, State Universal ty is no longer obligated to test ad- 
ditional modules, tfie modules are no longer free, and the use 
of PBTE modules does require both lead-time and course re- 
visiqn, any growth in the use of those materials will probably 
be &1.0W. 

In a short test period, similar, to the on'^^ just completed, it 
IS much easier to focus on problems than is to identify 
successes. The problems encountered tended to be short term, 
easily resolved, and ususally associated with factors other 
than tne PBTE materials being tested. On the other hand, 
successes tend to be less obvious^ appear to take longer in - 
developing and are a function of rather complex and less 
easily manipulated factors. However, given the difficulty in 
specifying successes, t^ere ha^e been several notable ones 
associated with Oklahoma State University's participation in 
^ h e_jaa t_i.Qxi al- -Xn^-4:t-trte~-t:tTt^ pa s t "year. One ^example is the 
practice teaching component that has been incorporated into 
the methdds class for Technical Education majors (OAED 4J03)- 
Many of the faculty i^'ombers who served as resource persons 
for these students commented favorably on the program and 
were highly in favor-or its continuation, and their continued 
involvement in it. 

i 

Individual faculty members in the various departments involved 
m module testing have expressed an interest in tl^e continued 
use of some of the modules they tested* While thd quantity of 
modules used will bo reduced over what it was during testing, 
it represents an acceptance of the materials and a\ belief that 
chey will help improve vocational teacher preparation. In fact, 
now that some of the constraints present during testing have 
been removed, several faculty members' are actively investigating 
creative ways of using the materials in workshop and inservice 
education settings. ^ j3 
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Future PBTE Plans and Activities: 



a. Institutional Plans 

PBTE materials will continue to be used at Oklahoma 
State University on a limited basis. Thtjre^ is a 
feelinq among facility members that additional use is 
essential if ^the materials are to 5e qiven a fair tes't 
under real conditions (i.e., no c\^rta collection re- 
quirements and materials purchased by students) , Each 
of the departi]>ents involved in testinq the' modules has 
expressed an intdrcis*^ in ordcrinq materials for the 
Spring semester (1977). 

One of thtj important questions yet to be dealt with 
IS the balance between the PBTE activities that have 
been a part of Oklahoma State University's vocational 
teacher preparation programs in recent years and the 
PBTE materials developed by The Center for Vocational 
Ed'--ation for the. National PBTE Institute. There is 
li le question that in cases where Center modules are 
s..f.f-rior to current practices, the issue will be re- 
solved in favor of using Center materials. 

b. Pelateci PBTE Efforts 

At this point, there are no specific plans for related 
PBTEAaetivities . Okidhoma Gtafc University is preparc^d 
to support Center efforts and ^to share' its i^xperiences 
with^ other institutions so that; implenientat ion of PBTE 
iniuht be smoother. 

c. Payment' for .^5ater^ials ' ^ 

Do[)artr?iehtar' budgets at- Oklahoma State University are 
" not largo c^nouqh^ to allow the purchase of large quanti- 
ties of materials for stuJents, without some sort of pay- 
btack arrarigoment * Since materials for Spring usage would 
need to be ordered by October 31, 1976^ it is necessary ' 
for departments to speculate' 6n the number, of students' 
who will enroll m classes Vhere^ the- mateiials are to be 
usod-and pay fur the materials with operations monev. 
While the preferred method for handling this would be 
through the bookstore, 6n a short-term bas^is, departments 
sfiould be able ,to handle their owr arrangements. 
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PBTE Priorities Needing R and D 



Probably the highest priority in PBTE R and D is the 
determination of the lonq-^term effects, of PBTE on 
the practice of vocational education teaching — do 
teachers use the skills developed, are they better 
tea jhers^^ and in what we^ys are they similar to or 
different From conventially ^prepared vocational ' * 
education teachers? - _ ' 

Another f rui t f u 1 ' area would be the development and 
study of a total PBTE praqram* This would provide 
a t^ue test o.f PBTE something that was not possible 
.asa'Part oF the National Institute testing program, 

t.ac ions to 1 9T5 - I^7f > Nati onal InstitutQf ; 

Aspects of ^he Institute that were most helpful 

I^* The workshop in Columbus it was at least 

"one day longet' than it needed to be, but 
pro*/ided ah exor ' lent orientation to the 
Centt*r*s PBTE prdgram, 

2. ^- The support materiaxs — transparencies, 
t charts, slide-tape series, and brochures. 

Aspects of the ^Institute that were least helpful 

1. The on-site workshop for faculty — it provided 
qood orientation to the PBTE materials, but 

W3.S not very effective in preparing partici- 
pants for coHectiag the required data* 
Additionally, _.s€>me f acuity ^ir embers chose not 
^ to par ticipa ' c iTi testing because respo^ises 
to- their que. cions were :.either not given, or 
were presented in an unsatisfactory manner. 

^^y^ ^ The Resource Person Guide an the Implementation 
Guide — both are well dpne and could have been 
helnful. 

Recomnerded Changes fp-r 1976-1977 Institute 

. Shorten tue length of the Institute 
orientation meeting* i 

2, ' Increase the supply ?f support materials 
available to participants slide.^-tape 
presentations,, brochures, ere. 
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Use only vocational education personnel 
in conductinq on-site traininq. i 

Eliminate any unnecessary reading materiall 
since PBTE is already very readinq intenslive 
for both students and faculty members. j 

Simplif-y data collection — focusinq onJ^^ 
on hiqhly useful and essential informaticjn. 

9 

Develop a PBTE management system for use 
by participants. j 

and Dissemination Activities: 



a. Materials Devt^loped 

, 1. A workshop designed to tram persons was 

conducted and included a number of trans-- 
parencies developed by the Center as wel'l 
ks several locally developed ones. 

' 2. r jrms developed for the project included a 

monthly report form, and a student report 
form for recording data collection 
instruments submitted* 

b. Dissemination Activities 

1. Press releases were gix^en to the campus, 
inewspaper and the local newspaper, resulting 
(in a total of three articles. 

2. , Presentations on PBTE are described in 

section 1 of tlixs report. 

C D elusion : 

I4^^is difficult at this time to make any firm statements 
regarding jPBTE at Oklahoma State University as ^ result of 
the Institute. The faculty m the University believe in - " 
the performance based concept and have been working towards 
its implementation in vocational prep..iation for a number 
of years. It is ncc a question of whether or not the concept 
vill be adopted, but rath-.^r how it wili^be implemented. The 
National Institute has been very helpful m allowing Oklahoma 
State University to examine a very carefully developed PBTE 
program, one that has great p' omise. However, the limited 
exposure of the faculty ai- Oklahoma State University to this 



3. 
4. 

5. • 
6. 

Materials 
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program precludes the devGlo{)ment of specific conclusions 
and recomnienda t-ions about the adoption of the materials 
that .were tested. The materials will continue to be used 
and It is virtually certain that part of the PBTE materials 
developed for the National Institute will be adopted as a 
regular part of cur teacher preparation program. 



Final report prepared/submitted by: Wayne N. Lockwood 

Site Coordinator 
October 4, 1976 
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FINAL REPORT 
OF THE 
UTAH STATE UNTVFRSITY 



- Major A c tivities and Accomplishments : 

The major activities con55isted of the following areas: 

Departmental meetings to introduce and develop the concept' 
of (Industrial and Technical Education, Agriculture Edu-^ 
cation. Business Education, and Home Economics and Con- 
sumer Education) 

Training of resource persons within the departments 
listed above. Training conducted on an individualized 
systen rather than a group process. 

Application of modules to preservice and inservice stu- 
dents. 

Explanation of the concept and development to Extension 
Service personnel. 

Explanation of the concept and development to State pf 
Utah personnel in the Ideational Education Division. 

2. Methods of Use : 

All preservice students v^ere enrolled m "Methods" classes 
of the four subjept areas. 

Industrial a'nd Technical Education, Agriculture Education, 
and Home Economics and Consumer Education used them to 
supplement regular class work.** Each student completed 
approximately two (2) modules, but net necessarily the 
same two. 

Business Education required students in the "Methods" class 
' to complete app^roKima te'ly twelve (12) modules m order to 
Receive three (3) cj^uarter hours of credit. Failure^to com- 
plete the twelve m^odules gave the sj:udent an incomplete (I). 
Additional enrichment modales were suggested to some stu- 
dents. • ' ' - 

3 . Problems and Successes t 

Successes : They do work! Stude'nts had great praise for 
the modules. At the inse^yice level they permit instructors 
to advance their skills without a formal class structure* 
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The State of U^ah and Utah State University are developing 
a set of guidelines which will establish the equivalency 
of certain modules to the^ requirements for vocational 
licensing. Also,- guidelines are being developed to estab- 
lish university credit for pre--determineH groups of mod' 
ules . 

« 

Probl em^; The major problem was the completion of modules 
in a real ciassroom^sett ing due to tim^ restVictions and 
* numbers of students. Alternative methods of evaluation 
such as self ^evaluation only, peer evaluation, or simula- 
tion could be developed, . ^ 

A second problem area was student motivation. Many students 
were not able to budget thei# time, nor were they able to 
complete modules without many reminders fr^6m the staff. 

The videotapes were not particularly good*nor useful in 
the use of various modules, such as C-16 — Dernonstrate a 
Manipulative Skill. Also, the listed prerequisites in each 
module were unnecessary and usually ignored. 

The establishment of university credit to module completion 
is a problem not yet solved due to the extreme variations 
in module complexity. 

4 . Future Plans and Activities : 

a. Institutional plans: Modules will be used 3*n conven- 
tional classes as supplementary material and refsource 
material. ^t)dule cost will be borne by the student. 
Modules wili\be available within a regular class st'ruc^ 
ture via the Extension Service for off campus credit. 
The State of .Utah and Utah State Lniversity are coor- 
dinating efforts for module use in vocational certify 
icate issuance and renewal. 

b. Related efforts; Continued work in explaining the 
positive effects of modules in vocationaT centers in 
»tah. 

c. Paym^ent"; Normally the students will purchase the mod- 
jules. In some districts, the vocational administrators 
wil*^ purchase modules via the normal school budget. • 
Modules will be sold at cost. 

d. Priorities needing R&D: R hi S priorities wDuld be in the 
. granting .of credit 'per modulo, . alternative methods of ^ 

module evaluation, 'and module revision arid developn^ont * ^ 
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Reactions to 1 9 75-197^ National PBVTE Institute : 

a. Helpful Aspects: All ntatorial well 'written and reviewed. 

b. Least Helpful Aspects: Institute at CVE was' longer 
than necessary. 

c. .Recoiranendod Changes: ThV- resource person still has 
some confusion as to how to start, ahd maintain module 

' use^^y th«_' stCidont. Perhaps a more detailed outline 
of procedure could be developed. Available material, 
which IS very nood, could ^ be ejqjanded. 

Materials and Dissemination Activities: 



Materials Developed^ No special material developed. 

t 

Disseminat jon Ac tivi ti €_vs : Information supplied to all 
interested persons by personal vasits of staff, con- 
tinued efforts to expand use of modules ,in off-campus 
vocational areas. * 



Final report prepared/submitted by 



Neill C. Slack 
Site Coordinator 
October 1^76 
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FINAL REPORT 

OF THE * 
CENTRAL WASHINGTON STATL* COLLEGE 



!• M ajor Activities and AccSfciplishments : 

A three-day workshop was held on the Central Washi^^^ton State 
Col leqe Campus for t hree different q roups of educators : 
(1> vocational education acLminist rators from community colleges, 
common Schools, and state agencies, as well as Cen,tral, were 
provided an overview of PBTC, (2) vocatif?nal directors f r^om ' 
throughout ,thc state were provided more detailed information V 
anrj, (3) potential resource persons were checked out on the 
proper procedures for conducting PBTE in their local situations. 
The workshop w3s conducted October 1, 2 and 3, 1975. (50- 
a ttended) 

Individual training sessions wore conducted to prepare resource 
persons who used the PBTE materials throughout the year. These 
training efforts were for persons who did not attend the October 
workshop* (5 involved) 

The site coordinator presented information about the PBTE ^ 
program at Central tu participants in two regional meeting^ftnd 
at a state meeting concerned with competency-based vocational 
education. Information about th^ PBTE program was presented 
at the following meetings: (1) Four**State Consortiunr on 
Competency-Based Vocational Education- Personnel Development, 
Seattle, Wrishinqton, September 10, 1975 {exploratory meeting), 
f2) Comperency-Ba^ed Teacher Education In The Northwest, 
Portland, Dregon, November 5 and 6, 1975 (exchange of ideas, 
materials, and procedures) / and (3) Washington State 
Vocational Association, (status of PBTE in Washington). 

The site assistant coordinator conducted ,a series of individual 
and small group meetings throughout the state during the term 
of the contract to consider' the feasibility of PBTE in in- 
ser'/ice vocational teacher education. 

On campus, tentative moves to incorporat-e PBTE as a part of 
preservice teacher education have been made. 

The PBTE materials were used both op- and off-campus in both 
pre- and inservxco situation?' in rural and urban situations. 
* One /Unique group that used tht! materials successfully wCre 

Indian para-prof cssional s js well as vocational- instructors. 
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Methods of Uso: " ^ 



The modules wore used in the following Vocational teacher 
education classes: (1), Methods in Teaching industrial 
Education, (^) Selections and Development of Instructional 
Materials, (3) Evaluation in Industrial Educafion, (4) 
Vocational Guidance, (5) Youth Leadership, (6) Occupational 
Administration, (7) Cooperative Education, and (8) Laboratory 
Planning. These courses were upper division undergraduate 
and graduate level courses. 

The modules -vere also used for mservico certification non- 
orodit classes for preservico and mservico teacher develop-- 
mcnt programs. 

Some i\rrd^n^^^^i}. courses wero of f-r-d on an "i rri i vidua 1 basis 
lismq the nodulc^s.^ 



Modules were selected to meet the established course objec- 
tives; thus, credit worth was established. Generally the 
courses were 1 quarter credit and modules per course ranqed 
Irom 7 to 12. ( Lecture-di scussion'and work session ^ format ) 

Problems and Successes : 

a. Problems: d) students procr ist inatinq , (2) 'student 
resistance at the onset usi^q considerable ' time to 
become adiusted to the system, ^3) difficulty of finding 
appropriate "real" situations for inservice students^ 

(4i quality of videotapes, {5) evaluation form needs 
revision for better acccp ance by evaluators, and (6) 
loaistics of inservice aini preservico programs. 

b. ^c^uccessef; : AW listeninq-tapes qood, (2) conten*: re^ 
lated well to the various experiential levels of stu'^encs, 
{^) quickly iden-ifieo nrocrastinat inq and la/y students 
for -arly correction, (4) allowed for individual differ- ' 
ence^, and (5) provided a well-referenced set of review 
nt>t^s for later use by students. 



Fu tuX^ PB TE Plans and Actiyities; 



a. Institutional plans include: (i; continued use with' both 
pre- and inservice courses, (2) \^G3.(zY,^^r education depart- 
ment is considering using selected mcidules, and (3) study 
the issues involved in phas ing int'» tireater use of the 



moaulcs. 
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b. Rplhted PHTF: efforts : (1) vocatioricil quidance, (2) off- 
coinRUo vocational teachinq methods courses, and (3) study 
of PBTE fc*asibility in cooperation with the State Board 
for rommunity Colleqo education and : he Commission for 
Voca t iona l Education . 

c. PHTF Costs: P^y^^en^ by students, sturient Zees, contraccs 
V ith other aqencies for instruction. 

a. PBTR priorities neeninn R u D: The ^^valuation component 
of PPTF ntf-'vis further R 6c 

m 

• 1;^ - '!£ ' } on s to 1975-76 Na taona l P P^TF ^ ins 1 1 tjj t 

a* • bvivjjus 1 y , the modules v;ere the r^iost helr^ful materials. 

Vho persoiial cont'^c^s on-site and .it the first workshops 
were valuable in provi-'inq a qood unaerstandinq to the 
proqram and point mq out some of the problems. 

b. The least he]pful ittiins were tlie ori^-ra tional manuals 
which tended to be too', lenqthv for practical use on^the- 

■ . / 

C' One recoirj^endat ion tot the 1976-77 Inr.ticute would be 

to provide a form for Jiho now people to use in accounting 
for the ir.aterials tit rhe onset. A more impiort ant item 
w*juLi he to provide source of finar.cial support for the 
mcrea'scd workload resultino from the D effort. 

6. ^'4:3^^3^ 1^1-^ ^ . r :d D i s ^^gni t lo n Activities : 

a. MaCerijls ue-^^eloped: rone ^ \ 

L. r^issemnat ion ictivitie:;: , DL-sc^ribed in number ''1" above. 



Final report prepared/sabiT,i tted hy: C* Duane Patton 

Site Coordinator 



/ 



September 22, 1 76 
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FINAL REPORT * # 

OF THE 

STATE UNIVERSITY COLLEGE AT BUFFALO 



M ajor Activities and Accomplishments: 

. _ _ — , — — , — _ — 

a. On site orientation for tlie State "University College ^at 
Buffalo faculty and interested parties, October 10-11, 
1^575. 

b. • Resource persons seminars. On three occasions (December 14, 

1975, January 25; ^976 and April 19, 1976) seminars were 
held for resource* per sons^at the State university College 
at Buffalo to identify pmblem areas, plan implementation 
strategics, etc. Eight to thirteen persons a.ttended 
these meetings. , • ^ ^ 

/ 

c. Resource packages containing the nee<ied resources for each 
module were established throughout the year and were made 
available on a check-out basis fo^ those who required * 
t hem , 

Methods of Use r 

The modules wcte utilized in existing courses and took the 
place of block? of formal classroom instruction. The followio^g 
courses utilized the modulos: 

VTE 300 Introduction to Vocational Education 
VTE i02 Course Organization 

VTE '306 Shop/Laboratory Organization 'and Managemf?nt 
VTE 307 Uso of Instructional Media 

VTE 404 Methods of Teachinq Vocational Technical Subjects 
VTE 411 Evaluation of Instruction 

♦ 

VTE 412 Teachinq Clinic 

VTw 41J Practice Teachinq and observation « 
f 

lA 414 Professional Semester 
# 

IIEL 460 Professional Semester 
lIKE ^61 Professional -Semcister 
HEE ^*62 Professional Semester * 
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CBS 490 Field Experience 



Probljitis and Successes; 



Concerns : 



(1) The lack of "seed" monfy to support released time 
for pianninq , etc. 

f 

(2) Deadlines for orderinq materials are sometimes un- 
tealistic In terms ol- dates of faculty assignments 
at the State University Colleqe at Buffalo. 

b . ^ Successes r 

(1j The nodules are a fresh approach. 

* (2) Much of the initial work has been completed at the - 
national level, lending credibility to the modules. 

(3) ^ The modules are self-contained. ' - 

luture PBTE Plans and Activities"! 
"'~ ^ 'N 

a. Institutional plans: Our Divison is" under state mandate 
to develop a CBTi: proqram. We will atili^.e the modules 

='in desiqninq a CBTE system around the model for CBTE 
system developer' Ipy Dr. Robert Flouston. 

b. ^^elaiied PHTE efforts: We -are in the process of planning 
a state-wide 'orientation program desiqned to foster the 
development of CBTE programs. ' \ 

c. Payment, for Fiaterialsi ihe modules will have to be 
purchased by the students in lieu of textbooks. 'It is 
also possible to utilize pur library budget to some 
extent. 

d. PBTE priorities needing R and D: We need v on initial 
^ program development . We have m^ny problems in "starting 

up". Also, data comparing the sui^cess^^of students in 
traditional programs to ^ihose in CBTE programs would be 
•helpful. 

'Reaqt4p n to 1975-"^6 National PBTE In sti tute; 
a. Aspects of the Institute that we're most helpful: 

. (1) The wdrkshop at ^:olumbus and the on-site workshop, 
(2) -."^ho ' Implementation Quide 

• i 

t • 
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(3) The State 6f the Art 
i'4) The Competency Profile Chart 

b. Aspects of the Institute that were least helpful: 

At this 'time ] cannot think of any materials or 
a'.'tivi ties that were not ndpfu I . 

c. Recorru*nende(i changes for 1976-77 Institute: 

^ More formal contact needs to be developed between 

The Center and the site. Perhaps two, ol even tlj^ree , 
workshops dealinq with the training and implementation 
n*:^eds to be developed over a two to three month period. 

6. - Materials and Diss'emina t ion A ctivi ties : 

Y' Material developed: 

<5» Module test procedures 

Module inventory forms 

, b* Dissemination activities: 



(1) Program highlights were prepared for the State 
University College at Buffalo Faculty Digest. 

(2) A /presentation was carried out to the New York 
State Advisory Council on Vocational Education 
(very well received) . 



Other : 



^Buffalo State^has profited from the experience. We remain 
ready and willing to work in whatever way possible to develop 
a PBTE program. 



Final report prepared/submitted by; N. John. Popovich 
^ * ^ " Site Coordinator 

' /. October 4, 1976 
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FINAL REPORT ' 
OF THE 
UNIVERSITY OF ARIZONA 



Major Activities and Accompli^shments : 

The UA team consisted of Dr. Robert Korwood from the State 
Department, Dr. Doris Manning from the School of Home Econ- 
om,ics, and Dt- R.vA- Kidwell from the Business and Career 
Education DepartiriGnt , The -team began training in PBTE by 
attending the' Institute in Columbus, Ohio, during the week 
of Aiigust 25-29, 1975, 

u * 

After returning to Tucson, the team made a joint presen- 
tation of the concepts and scope of the PBTE evaluation 
program to a' s.tate-wide EPDA meeting of 50 vocational e<ju- 
caters held in Pheonix on September 18, In the meantime, 
plans ^were being completed for an on-site workshop. Rep- 
resentatives of CVE met with a group of 25 vocational edu- 
cators and administrators on September 23, 24, and 25 in 
Tucson for the on~sife training session. Two members of 
the team attended a group meeting at the AVA convention on 
December 7, 1975, at'Anaheim, California. 

Team members worked individually with resource persons in 
the various vocational departments, helping each department 
plan for use and evaluation of the modules to be tested. 
Individual conferences were arranged on the basis of appar- 
ent need. ^ 

Each participati»g department worked out its own method of 
record keeping and a^warding credit . Implementation con-- 
straints were cai;;efully explained and suggestions made for 
various ways of ubil.izing the modules within the parameters 
the testing p^ogriam. 

Two ccnter^-,for filing examinatxon copies of completed mod- 
'Ules were establishell oh opposite sides of the campus for 
the convenience af cboperating departments. 

Monthly reports were* solicited from each participating de-- 
partmeht. Their reports were merged into site reports as ' 
requested by CVE. 

Methods of Use : 

In Home Economics, e^alijation modules were used with pro- 
service home economi<!:s education teachers. Six modules were 
offered in a one unit independent study course between sem- 
esters. The competeihcies were evaluated during student 
teciching. I 

f 

\- ' 
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The same six modules wore used with insorvice home eco-* 
nomics teachers. One ynit of irijcpcndent study credit was 
given through (?ontinuing Education. The evaluation of 
competencies was more^ difficult, but the Jnservice Teacher 
E'ducator was able to make the assessments. 
N 

Several modules were used 'ir. the preservice education 
methods of teaching classes in 1 icu of ||eac;hcr directed , 
activity. No additional units were given .for the complc- 
^tioti of theso^ modules . ^ 

Health Services usced the modules as a basis for .several 
mservice workshops. Thq. presentat j,on 'jf the nodules and 
introductory work were presented at '^one st^ssion; the stu- 
dents then com[>lebed the mouuVer; and^ were evaluated mdi- 
viduaNy.^ In dnother sesfsion, the m^gdules were assigned 
as preparation for the workshop, thus. -is:-urinq a' common 
back-jround as a basis for disv:ussion. \- ' 

Problems a r \o S u c c<? s s e s : 

The major problem is related to the eva'uatxon of the com- 
petencies in "real" situations; m fact, one department did 
not participate because^ of tho final evaluation procedure^. 

As our program is set up, students must In^ followed for twp 
semesters to ^^ompletc the evaluations. Sufiervising teachers 
m the pubiic schools are willim^ and able / however , to do 
tf\e final assessments for us, / 

Some difficulty resulted from modules boing received^ too 
late. to be usod iJi the firs^ semester methods classes ahtt 
evaluated in :-^ec^oV)d semester student teaching experiences;- 

Jnservlce teachers h.ad difficulty disciplining themselves 
to do the modules. Considerable' encouraqement^-support and 
mild coercion- v/ere used in order to keep -the teachers from 
abandoning the work on the nodules. 

Several resource persons u'sed modules, hofjing to 4rrangr- for 
"real situation" evaluation, but were unable to complete^ 
that portion- 
Use of the evaluation moduler. in .forest rv ice home economiG^ 
education added a valuabl*^ dir. ensio- to tne Homo ncono!nic& 
Education program. It has not be^n ossiDle to provide 
adequate preparation in evaluation in tlio preser^>ice program 
Students m the one unit course developed self confidence 
as well as cognitive abilities. It has b^M:^^ recommended 
that the modularized course become a permanent part of * the 
program. 
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Most of the teachers havinq experience with the modules 
were very pleased with ^he content and organization. Sev- 
, eral ar^ maki.ng plans to adapt them for use in their pre- 
service and inservice programs when they become commer- 
cially available. No plans are identifiable at thi§ site 
to move immediately into a completely individualized^ PBTE ^ 
prQgram • 

^\ ^^^tur e PBTE Plans and Activitie s: 

a. Home Economics Education: Home Economics Education 
this year is conducting a^ mi ni-research project, com- 
paring two groups — one without and one with experience 
with the^ evaluation modules--on selected variables 
to provide an information base for the decision about 
adding the modularized course. ^ 

In Arizona, teachers m'-'business or industry who wish " 
to be certified temporarily to teach home economics, 
related occupations need six clock hours instruction 
in education. This year one person m food service 
is enrolled for one unit of Independent Study, She . 
wi'll complete ^ix modules--probably C-7, C-12, 
C--16, C-17 and at least one from among the evaluation 
module — for the one unit credit. 

Modules Will continue to be used in the home economics 
education methods class. Some modules which were not 
available in time to be field tested last year will be 
"iised in the Curriculum Decisions Class this yea^r^.^ — 

Thp. Division is purchasing the modules this year. When 
the decision is made to include any modules on a reg- 

irlar-^^ir^^t- probably will be n^cessar? to ask the 

bopkstores to stock them so students can purchase the 
modules. 

Business and Distributive Education: Progessional prep- 
— - — — ara t ion in this- area pr^^s^^^tly involves a ^egu^n ce ^f 

' * three courses including a theoretical background course, 
a practical activity methods course, and a^^course empha- 
sizing the requirements of working^with federally reim- 
bursed vocational programs. Plans are developing to 
utilize about 12 modules to supplement and/or replace 
som*^ scheduled meetings of these classes, the evaluation 
in tnis preservice area to carry only to the peer-review 
^ stage. Some planning for Inservice credit for use in 
. independent study anc3.,in workshops is underway. 
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''Health Services: This department is pr imarily ^in- 
^ service in utilization of modules. Plans include fur- 
ther use of modul^es to supplement^ v^orkshops and" con- 
ferences, 

fc 

Nursing Education: Module.s arrived too lat6 to be 
used'thxs year. The department head has expressed ^ .* 
an intentipn to use some of the modules on a trial 
basi3 before definite adoption plans are made. 

Agriculture Education: This department did not, par- 
ticipate m the testj^ng program because of the diffi-- 
culty m mee^ting the testing constraints. The depart^ 
ment has developed. its own competency based program; 
however , ' considerable inter'est in the CVE modules is 
apparent and' some usage on a trial basis is expected. 

The institution as a whole appears to be somewhat luke-- 
warm to the concept qf a pure PBTE pro'gram. The vocar 

tional departments are developing better communircation 

channels, and some slow progress toward greater use of 
PBTE materials may be anticipated in the future. 

b. Related PBTE efforts: -Institutionally, no projects, 
workshops, or courses are being conducted or contem- 
plated. Withj^n each vocational department, meetings 
have. been held to discuss departmental objectives and 
the advisability of using PBTE materials. Thus, each 
department will proceed independently with a PBTE pro- 
y ram * • - 

c. Payment for materials: Two alternatives have been sng^ 
gestfed for purchasing PBTE materials : • (1) the student, 

T vill purchase^ TTtodtrl^s through: tl^ l>ook store ac cord i fig 

to his required and optional needs, anci (2) the depart*" - 
ments will purchase class sets of the materials to be 
use'd again and again by students enrolled for credit. 
Departments are aware of drav/backs in cither approach, 

Should the teach er require a textbo ok plus a nu mber of 

modules, th^e cost to the student becomes prohibitive. 
Should the department purchase class sets, the student 
has no reference to take with him for review and future 
guidance. The indications at this institution are that 
both alternatives will be used by the different depart- 
ments. ' • ' . 

d. PBTE priorities needing R £f D: No concensus has been 
reached at this institution as to which modules consti-*' 
tute "survival skills" for the beginning teacher. Some 
concern has also been expressed that the modular approach 
is not conducive to developing the grom^-act ivity set- 
ting which constitutes much of our educational activities. 
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^here silso an expressed feeling that some exposure 
to the philosophical and psychological aspects of the 
specific learning ^situation, cannot be adequately assim- 
ilated 'in a purely ^dividualized program. 

Reactions to 1976-1,^76 National PBTE Institute : 

a. The 1975 institAite was very complete. Members of the - 
•UA team felt coVifident in explaining the program and 

in pointing out alternative uses of the modules within ^ 
a " traditional*' training situation. The use of an 
actual module as well as the^^X-lOl and X-102 modules, 
was particulajrly helpful. ^ 

b. For some reason we had difficulty in "training resource 
persons in a limited time. Using the same institute 

•materials, we had problems in, say, a two-*hour ses'sion 
with atrespurce person in explaining exactly^ what was 
expected of .him. If I were to' do it again, I would 
develop a one- or two-^page document stating: "The 
resource person will (1) do this, (2) <3o this, etc. 
Also, we founds ^e suggestions for keeping track, of 
modules were somewhat haphazard. Generally, documents 
were too lengthy to use for a quick review; the length, 
however, was probably necessary for a thorough intro- 
duction. ' ' , 

c. Recommended changes: I would suggest a summary page - 
^at the end' of each section of the pr-esentation to in- 
sure that vital points %^re not-oyerleokedr and Jb hat^ 

'facets of the 'program be assimilated in proper order. 
Although we carefully presented' the steps involved in 
the testing process, we had to eliminate a number of 

^nodules, submittad. aiter the class had di spjersed iiut 

which omitted one* of the testing instruments* 



Materials and Disse minati on Activiti es: 

' — . ^ . X ^ = " i^^- — ~' — " 

a. The only such supplementary materials brought to my 

a 1 1 ention was one t ent ative pro g r a m ^of hi o dules -^^— be — — 
used, including management of classes #nd independent 
study, financing, and credit allocation developed by 
the Business and Distrib.utjive Education field. These 
materials are still in the development process, pending 
some solution to the financing problem. Home' Economics 
Education has also developed a similar plan. 

b. Publicity for the PBTE program was disseminated through 
inviting administrators and interested faculty to the 
on-"Site' trailing session . In additio^n, the program 
activities were presented to an EPDA conference of about 
50 educators in Phoenix. Their presentations were fol- 
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lowed by. explanatory articles in the State Department 
newslet'ter and in the University *f acuity newsletter. 
Short oral descriptidns of the program were presented 
at several local confetonces and workshops attended 
by vocationa-l teachers. 



Other : 
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Working with the'--PBTE materials has been aii informative 
and rewarding experience. The most difficult factor in 
coordinating the testing program has been arranging commun- 
ications and securing information from- the cooperating 
departwnents. An amalgamation of all" vocationaP teaching 
departments under a central authorl ty ' would have been in- 
valuable in such as interdisciplinary effort. I strongly 
recommend that the first priority' in any such future effort 
should be the devejopment of regular, two-^v/ay communications 
i»n larder that the status of modu*le usage may be immediately 
ascertained at any time. Resource persons should be pro- <^ 
vided with a brief outline of responsib^ili ties and encour- 
aged ±o t:onstiltr-supervisors on.any questionable aspect of 

the program. 



Final report preparod/submi tted by: 



Richard A. Ki dwell 
Site Coordinator 
September 24, 1976 
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FINAL REPORT , 
OF THE 
UNIVERSITY OF TENNESSEE 



M ajor ActiuitiGS and Accomplishments : , 

a. Dr. David Craig and Dr. John Stallard attended the PBTE 
Orientation session at The Ohio State University during 
the last week of August, 1975. 

b. The UT on-site orientation session was conducted on 
October 8, 9, and 10, 1975, at the UT Student Center. 
Approximately 40 people attended various sessions in- 
cluding state directors of business and office educa- 
tion, home economics education, health occupations 
education, trade- and industrial education, and the 
state EPDA personnel director. Several UT undergrad- 

, uate and graduate students were in attendance. Faculty 
members representing all five service areas wore in . 
attendance^. _ „ 

c. Reported to VTE faculty on Columbus on-site orienta- 
tion during early , October . The Dean of the College _ 
of Education was also given a report concerning both 
the Columbus and Knoxville orientation sessions. 

d. Announced UT participation in project in UT College , ' 
of Educatio^n newsletter. 

* 4 

e. Conducted overview of project for new Vocational Office 
Education teachers in East Teisnessee giving implica- 
tions for utilization of materials in some inservice 
training. (Stallard) 



f . Conducted overview of project for new Vocr.tional Office 
Education teachers ^working for Vocational Office Edu- . 
cation certification, Kingspoft, Tennessee. (Stallard) 

g. .Presented overview of project to a seminar of EPDA 

dDc tur^TT^Tuden^ts^ on Tfovember 1 2 , 197 5. — Repr esen t i o n 
at the meeting included persons- from our College of 
Education Department of Educational Psychology and 
Guidance* (Stallard) 

h. Presented a report of UT participation in project to 
our Departmental Advisory Committee at the UT Faculty 
Club^'on November 12, 1975. (Stallard) 
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i- Conducted workshop for Tennessee CBTE consortium mem- 
bers on February 19 and 20 • A large paxt of the con-- 
ference was devoted to the PBTE Institute project.. 
Representatives were in attendance from the following 
institutions: East Tennessee Statip Uni ver-sity, Walters 
State Community College, University of Tennessee, 
Middle Tennessee State University, Cleveland State 
Community College, University of Tennessee at Martin, 
Memphis State University, and Memphis State. Technical 
Institute. (Stallard & Craig) ^ 

j: Presented a talk at the Memphis State University Bus* ♦ 
iness Education Conference in April, 1976, on "Compe-- 
tency-Based Education V/ith Implications for Business 
Education Much of the presentation was devoted to 
the PETE In^^tute project and our participation «in 
the f ield-teseing efforts of The Ce*nter. There were 
55 people in the session, (StallardJ 

Methods of Use : 

Course credit or academic credit was not awarded based [ 

soledy upon the use of modules. Our faculty merely incor^ 
po^^ed a modtrie or modules in^c the basic 'requirements for 
specific cot^rses. ' In this manner the modules were con- 
sidered^ a supplementary activity to be completed in con- 
junction with respective course, requirements. Some of the 
followirfg courses and seminars that used modules as a part . 
of the requirements were as follows: 



AG 


3460 


BE 


4120 


BE 


4130 


BE 


5120 


BE 


5514 






DE 


4320 



workshop for business teachers who were working 
toward certification in VOE) 



HE 2240 Introduction to Teaching Vocational Home Economics 
HE 4 310 Student Teaching in Home Economircs 
VTE 5310 Supervision of Vdcational^Technical Education 
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(Industrial Education students were a part of 3/TE 5310 both 
in Unoxville and Memphis. Npne of our T&I teacher educa- 
tors used modules' as a part of course requirements ) . 

Problems and Successe s; 

Concerns : No releasecf time was permitted to serve as 
coordinator of the UT project. The coordination efforts . 
and the responsibilities assigned for accountability of tlje 
materials should definitely be taken into consideration by 
University administrators. I woul3 make a specific recom* 
mendation that if a Universicy is planning to implement 
CBTE, even on a trial basis, that someone be given released 
time to coordinate the project. 

A second concern is that there- must be a centralized loca- 
tion for distribution of ' appi^opriate materials to the 
faculty. An office is not sufficient. Such aids as modules 
videotapes, necessary forms, etC* , should probably 'be dis- 
seminated from a curriculum materials, center. The magni- 
tude of theoob is more than a one or two person operation. 

A third concern relates to the number of individuals who 
say they will use th^ material^But newr do. Several of * • 
our faculty ^at UT idade rather defiAite commitments to use 
modules but nev^r:^ Seemed to carry out their part of the 
bargain. This caiiS^ us to over-order modules. Then 
problems arose in thes^trieval of the materials for sub- 
missioji _to The^ Center a^xOhio State. 

^"X "~ ~ — - - 

strengths ; We have been-giVen the oppor6unity to partici- 
pate in one of the most contemporary facets of eclucation. 
We have been given sufficient insight into the most up-to 
date materials available in the area of CBTE. I believe 
that the coordinated effort of the across-the-board approach 
to utilizing curricular materials has served somewhat as a 
catalyst to unify our five serve areas as a comprehensive 
Department of . Vocational-Technical Education. I feel that 
the reactions of students to the materials themselves has 
'been the most beneficial. Participatiou an4 access to the 
materials has prov ided new a venues to wor k with not onl y 
prospective teachers but alscx preeeiit ^oc at i onal - tecHn i cat 
teachers and administrators. _The project has given uf the 
opportunity for further research efforts. A statewide 
effort (see 4b) has resulted from our knO^wledgfe and partici- 
pation in the PBTE Institute endeavor. The past year's 
experience has also caused other departments of the College 
of Education and other state institutions in Tennessee to 
look to us for leadership in Competency^Based Teacher 
Education. - 




Foture PBTE Plans and Activities : 
* «^ 

a- Institutional plans: Our faculty plans to contihue 
using som^ of the modules as'a part of course work- 
* At this t^me, however^ our department has not committed 
themselves totally to a CBTE approach- We feel that 
the materials have some definite merits; however, until 
the College of Edacatign mandates a total PBTE effort, 
we do not plan to discontinue other methods of teacher 



education which have proved effective 
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t>- Related PBTE isfforts ;' Approximately 150 i\ew Veacher^ 
of vocational education will fare trained in Tennessee 
* -this coming academic year, with the use of modules as ' ' 
the major medium of* ins^tructionj Two schools leach will 
be represented from the" areas ot East/Middle^'i and West 
Tennessee. ^J^' addition, another 10 schools' wil-l be ^ 
, given an 'overview of the project- with implications foir 
additional|training efforts. This project has been 
funded by ePwA 553. 

! ' ' 

Payment , for materials ; . The student will bear the expense 
for modu'^es used in conjunction w th classes, The proj- 
ect discussed^nder 4b will be a part of EPDA 553 fund- 
ing, 

. PBTE priorities needing ft h D ; More substantial con- 
, Crete evidence that PBTE is abetter method of traiiving * 
than traditional .methods of teacher education. 

Reactions t o 1 97 197 6 PBTE Xnst±tute ; 

a. -The most helpful parts were the transparencies, the blue ^ 

sheets (profiles), and the interaction with other teacher 
educators and state personnel. Also, the strategy for ? 
implementing a PBTE program was beneficial. 

b, A week is too long for an orientation workshop. Two 

- or tfyree days would have been sufficient- Sometimes, 
I felt that we were being given an indoctrination that* 
wa s too excessive. Maybe this was not intentional. 
=^T— over— ^3cp^«r^^^€^ll tha^aa4^rials.-4s±^ent guid^^ 

resource persons' guide, etc) could have b^en minimized. 
Most of th^ material contained in those sources (and 
others) could easily be comprehended by us without 
having to be led through the manuals. Less verbiage 
and a little more practical •*how to'* would increase the 
e|fectiveness of the orientation sessions. 
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c. I F^ecommendcd changes for 1976-1977 Institute : Consider ^ 
' above when planning orientation sessions. Too, the 
. oh-site orientation sessions could be reduced substan- 
, tlaLly. All we need to do is point ojjt successes' with 
1 CSTE throughout* the -country, g^ive basic- informat-4ioi^ 
And rationale, have a knowledgeable coordinator to 
answer questions' from faculty, and let them go to wOi^k 
on their 'own. We should not try to convert them to CBfE 
overnight. Such a process is a slow and gradual one.' 
I |The process of influence is probably much more effective 

'in this reqard. 

6*1. Materials ap.d Pi sseminatirTn Activities i 

I " • 

aj Materials developed: None . 

b.j Oisisemination activities: Section 1 (major activities) 
should account for thi^ section of the report. 



Final report prepared/submitted by: John J; Stalla'rd 

Site Coordinator 
SepteiTd^er 28, 1976 
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APPENDIX L 



Selected PBTE Institute Publicity Materials 

PBTE Brochure - 
PBTE Institute News Release 
Centergram Article 
yermont Consortium Newsletter 
Pitt Note 
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' •^ej^minary. pla'^s h^ve beerf formulated oy the 
J«3C3tiliradl ye0^rtrTt^nt for. the ifTifSf*jfnental*on 
W performance ba^i'd teacher "tducat'on 

•Atthougn mstitut«ons ^agencies prepa'fng teach 
•efs ifi^^ Single voc^jionat service area w ll be 
considered. preferenGe will be given to fhose 
^ provfding pfe^ervce aftd \n service teacher pre 
paratton m a* number of vocationaf areas 

* Both brge and small vocational leachet cduca" 
tion ff^stitutKjns wi^l be involved m'the implex 
mentatior^ procesf '^he Institute staff wiff review the 
applications using the specific select ion cntena m 
order to identify the most appropr.atp feam^of pa^ 
ticipants for each ot th ; ten USdE regions, ' 



NATIOrlAHNSliTUTE 
FOR 

PERFORMANCE BAS@9 
TEACdER 




J 



^ For add.tfdnai 
please contact 



Dr Robeit E Norton 

PBTE t'^st'tutf: O.r*-ctof 

The Center for Vocational Edjcat^i 

1960 Kenny 

Columbus Oh-u 43210 
Phone (614) 486 3r55 x 406 



The Kattonal Imtitut^ for Performance 8osed 
Teacher Education is sponsored by The Center for 
Vocational Education cooperatidn -.vtth the 
US Office of Education under the provismns cf 
^BPDA Part F, Section 553^ ana T-he Ohio State 
Board for Vocational Education 
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Y M Center does not discnrrrtnate against any 
hl\IC*** reasons of face, color, creed, religion, 
ummmwrnm \ ofigtrf . age, or ye%. 
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CiMTCA fpf VOCATTONAtlOUCATtG^ 



fesoufce person, advtw, #ftd evaiuator 

♦ Or*ent pfospect»ve and m service teachets to 
thetf cole ard responsibUitNfS in using per 
%r?*^:ince-based curncular matenafs 

• Evatuate the quality and effecttveness of 
tK»rformanoe-based curncular maienats 

• More objectively assess a teactier's abtntv to 
peiform specified competencies in actual 
clafsfoom situations 

# Assist With the trammg of other vocational 
leacher ' educators and administrators who 
desjre to adapt, ut.li^e, ando evalifate P8VTE 
rnatena-s ^ 

MAJOR ACTIV 

I he nia|Or activities of the Wduonal Institute 
fcr Performance Based Teacher Education intlude 
the following tra-ning and related follow up activities 

® A ha^onal workshop. PBTE ^concepts, 
^urncuiar materials an^ impiement|f^n ps^o 
cedufes. The one-^yeek Workshop, held in 
August --^S7S. at Columbus: Ohio included 
^ ^ team of three' participants from each insti- 
tutinn'and state chosen 

0^ A thregjday on-site orientation to P8TE con- 
cepts, curf cutar materials and implementation 
prpcedures at eae^h ul' l^*e selected institutions 
Members of the Insiitute'staff will assist the 
site coordinator m conducting the on-stte 
ofitntation program. In addition to the work 
shop participants, an average* of twelve ad- 
ditional persons will be trained at each of ten 
sites. 

^ I ndividual on sfte technical assistance for 
adapting and TmpletT^nting PBVTE programs ' 
Technical assistance will include information 
gathered by means of regular telephone calls to 
each site, quarterly site visitations by Ir.iitute 
staff, and a review of monthly progress reports 
submitted by each site coordinator 

In additior) to the PBVTE curricular materials and 
training aaivities. the Institute staff will develop 
and make available to participants thg following 
materials 



S PBTg tmplemeMation pfocedum ^i^. / 
^Compfehenyve institute final report. 
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• CRITERIA FOR PARTICIPATION ^ 

Only one team of participants will be selected 
from each of the ten USOE regions. Each team wih 
consist of three persons- two teacher educators from 
the selected mst'tuiion and an individua* from the 
state department of educat.o" who has responsibil- 
ity for professional development of vocational edu- 
cation personnel Selection of the teacher educators 
and institutions w.ll occur co^carrently. 

Criteria for selection of the teacher educators are 
twofold 

• Degree of persondl romm!tment to F8VTE 
efforts 

• Potential ^bihty to imp^^-ient the curricula 
within \h£ir m%VX'jUG^ .n a perforrpance- 
based nrode - 

Criteria for beloct-on of the cooperating mstituttons 
.nclude / 

• The admifusttation and staff of the vocationa 
department approve of and support the concept 
of performance based teacher education. , 

• A history of cooperation exists between pro 
fessional personnel m the stafe department o* 
education and the vocational teacher education 
faculty 

• Evidence exists of th* ability of rhe teachoj 
education institution/^ency to tiit re-^ 
sources {facilities, adequate number of 0u- 

. dents, and professional personnell to the 
implementation of a PBVTE program. 

•The mstitut ion/agency has derTw^nst rated l#3d 
ership m the preparation of.vOcational teachers 

•The mstitution/agency is anxious to 
* ' cooperatively with The Center traming 
perspnnel'to use and evaluate PBVTE materials 
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pbtf: institute news release 

(August 15, 197 5) 

Dr. (Name) (President/Dean of University/College 

announced that the (Oepa^tment/Division ^of , in the ColleqeCs) 

) '^^s i^eqn selected by-The Center' for Vocational Education as 

one of tc:rn higher education institutions in the United States to 
ivirtjcipate in t*ho National Institute for Perf orniance-Based Vpca- 
tional Teacher Iducation durinq 1975-1976. Department of Vocational 
i:ciu<::at Lon staff moinbers will cooperate' with The Gojiter ^fof" yocation-. 
aJ Hducation located at The Oliio Stato l^niversity, Columbus, Ohio 
m trainxny activities tiesigned to help tliem adapt, utilize, and 
evaluate [>er f orniance--based vocational teacher education curricu-lar 
naterials. The Institute is sponsored by The Center^ for Vocational 
Kducation in cooperation with tlie U.S. C3ffice of Education- under the* 
prcrvisions of EPDA Part F, Section 553, and The Ohio State Boar4 
of VocationaJ Kducation,^ The materials li^vc been developed- by ,The " 
Center, a national educational research and development organization 
under the sponsorship of the National Instibiteof Education (NIE) 

The ptftf ormance~l>ased teacher education materials are designed 
to iinpr;o''ve the preparation of teachers for all vocationa'l education 
service areas* A major emphasis of performance-based teacher 
educrttion programs and materials is 6he recfuireinent that ' teachers 
prQjVe their coKipetoncy hy demonstrating their ability to perform 
critical tcachinci skills in actual classroom situations, rather 
than bv answering questions on written examinations. 

The materials are J>ased on a Center research study of the 
firofessional performance requirements needed for successful vocational 
teaching, Three-liundred eicihty-four competencies (performance 
elements) were verified as important to teachers in all vocatioVial 

service areas. One-hundred individual learnina packages, called 
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^lO^:uies, haw bi^^n '<:vc loped to lu^lu toaciiorH ac^quiru thoso coinpetencxes 
The luoUuies fu';i ts {'Ml ti wide Vciric ty cif jircvis — f^royrt^ni plcinninc|^ 
dovoiopment, ani (^valuataon; i!:struct ional planning; instructional 
cxocution; mst rui'l. lona 1 mana^jorionl; quidanct^ ; scnoo.l-cominunity 
r.jftitions; studtHit vocatioial orqani.^at ions ; professional role and 
Jove lopnon ; iUil coorci m ition . 

The ntociui'M^ mo reiated ii!ipi oninnrat ion pialorials are desianed 
ftiT 'iiy^ij 111 iJofAi [a '^service and in^-SL^rviCf vocational teacher 
'.Mi'icjtion pro<n.i!ns 'or all secondary and post-secondary vocational 
an<i tochnxcal ^^niucation teachers. The nature of the instructional 
doL>iar4 of the i^'du]*- ler^rninq experiences allows either individual/ 
se J ! -pacern, ^ r ^iroup instruction to be, useci* Proarams can be 
tailored to iiif td th»' needs of indi'-idual teachers by selectimj the 
coMpe Lcncir^s and !\ouule.s nost apj^ropriate for them. 

Startin • 'his ft^l] tl\e ( De^^^artinent /Division ) will be using 

the r..ater lali^ , witli ,the approval and support of the ( state najne, divi- 

sion of Voc. hd.) i^epartment <^>f education, m their vocational 

teacher cducati^^n prnara^\, Tlie ( rv^partpon t/Di vision ) will be 

fatiieriii.: feedback data frori the ir;struct6rs and resource persons 

who use the^ materials and imp lament the proqram. Feedback from the 

tr^sting and imp Ic^K/n ta t ion efforts will be used by the Center for 

Vocationai EducatM*n to evaluate the effectiveness of the materials 

and program. Dr. [ name ), Chairman of the ( Department/Dl visioft ), 

indicated that Dr.^f-TN^me ) and Dr. { name ) will be coordina^^ing 

tile trcianin<| any impiememtat ion activities for the University, 

serving as- Site? Coordinator and Assistant Siti? Coordinato-r , 

respectively.. Approximately ( # ) instructors and resource perscns 

and ( # ) students will be paK,t icipat ing in the Institute activities. 
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Activitic^s anf- 'p^d-:rway the last wpf^k of y^uaust when thr» Site* 
Cotn'dinator r; Jiul Stiitc' Pf^[;resen tat ivo «to to Coluirbus, Ohio to 
par ti,cip.i to i?r a five day intensive^ oriental ion ana traininq work- 
shop^ T!if- workshop will- bo fc^llwofl by a t-ivo-throe day on-site 
</f-iontat ion worksliny in Scptc^tujtx' (or ^ictobor) at the l;nivcrsity 

« 

fen addi iona ] vocational staff ncnbers who v/ilj l^e using the 
^,..1 ti:r 1,1 1 s v/itli Lh^'ir prostrvicc an^i/o!: m-scrvico teacher education 
studentjs. ' ' " 
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VERMONT 



CO\SO!?TIUM FOR PEKFC^JlAi'-CE BASED 
VOCAJIONAr, T}::ACi:UR EDUCATION 



Vo::ationai Education and TcchnolcTJ Dcpcrtmenu I No 1 

Agricultural Enqine»:^ring Building 
Unl^rsity of Vermont, Pu^. lingrton, Vt. 03401 Octc^er 1975 

This is the first of what ^ve- hope will become a continuing publication. We hope it 
>/ill serve to provide V€:::mont educators witli current information related tcT jier- 
fprmance based vocational teacher education, 



VERMOOT SELECTED TO PARTICIPATE IN NATIONAL INSTITUTE 
FOR PERFORWICE BASED TEACHER EDUCATION 



The Universxi:y of Vermont has been selected as one of 10 U. S, higher educa- 
. tion ins titu*: ions to participate in a National" Institute for Performance Based 
Vocational Teacht?r Education during 1^75-76, , ' 

The Institute is sTonsorod by the Center for Vocational Education at Ohio State 
University in cooperatioa with the.U, S» Office of Education under provisions of the 
•EJucation Professions Dcvclopujent Act* ' ' ^ ^ 

Dr. Gerald R. Fuller, chairman of the department of vocational i^ucation and 
t^^-hnoloqy in UVH's College of Agriculture, will be coordinator of UVM*s partici- 
p:,*ion, with Dr, Richard Jensen, assistant professor of occupational and extension 
education as aaciistant coordinator* 

Jorcph Risko, yncational technical consultant for tho Vermont State Departstent 
_ of I^4L:cation^r who is state coordinator for EPDA, will also participate in the r 
prujcc::. 

The Center at Ohio Stat^ has developed performance b^ised teacher education 
materialr basod on a research study of tlie professional performance requirements 
needed for successful vocacional teaching. 

Tlie toacUing^ learning materials are designed for use in both pre and in-- 
service vocational teacher education programs for secondary and pori- secondary ^ 
vocational and technical educatic^ teachers. 

•J 

Progr.nns may be tailored to m^et the needs of individual teachers. 

Sorting Uiis fall, UWI's vocational education and technology department and 
the State D^^partment of Educatlcn will be a-mong the 10 supporting groups which 
will be using the materials developed by the Ohio St^te Center. The participating 
institutions include, in addition to Dvn, the State University of Hew York College ' 
at Buffalo, Uniyorsity* of Pittsburgh, Univi^rsity of Tennessee, University of 
Minnesota, OklahCTta State University, University of Nebraska-LinoDln , Utah State 
University, University of Arizona, Central Washington State Collage* 

Full^, Jensen and Kisko participated in a v«>rkshop at Ohio State the last 
Q ' ia% August* 
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Note 



NEWSLETTER OF 
OCCUPATIONAL AND 
VOCATIONAL EDUCATION 
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Vocational Education Program, Univeriity of Pittsburgh 



VCH AI IONAL Kin ('A'nC)N PKOURAM 
TOFAKTKirATKlN 
OHIO ST \TK PBTK PHOGHAM 

X hv rhiV4»rsif% of PittUuirt^h's V<H'atu>nal Kdiiratiun 
I'rnirnini has Ix't n I hy I hf CrnhT Un V^jratiuiuii 

K^luralKHi an on*- f*f ^-n high<T i dth iit inii instihition?; in 
%\w t JitliHl St.iti - tt) piiftu ipatt' in lh<' \aiion:ii Institulo 
' for Pi'rfoniiiHH^^-H.tsfd Vot atjonal T*»a* hff Kdiuatujn 
«lurinu 1!*75 TTi. 

ViH ationa!>.dia'aUi>n Program m*'mlMTs will ruo|^»rat<* 
With -rh«* ( Vntrr for Vot aticinal Fkhic ation loraM^l at 
€)hio Stair rniv<*rsity in f'nlumli i%,Ohi«>, in tr*iintn{^ 
;«-ti\itM*s fli'su»n<n! to h«»l|> them adapt. iiliti?^e. and t*valu- 
atr |H'rfnrmanrr l>a?it*d voc ational t<*a^'h<T iHJtic ation 
«;iirri« uiar mat4*riaK. Th«^ Instttutt- is h|^nson-d bv The 
Vvntvx for Vot alumaU'kluration, m ruopf^ration with 
the l*-S. Offufxif UfiM*Mion uiulor IlKvpnj^tsioiKS of 
l':pnA PaYl K. Sorbin 553. and I N* C^io^att* Board of 
Vui ational Fklnrauon. Thr malmals havi- lm»n 
^ d<*v«'lMp^f hy I h<' { Vnt<T. a iiati<inal iHlucational rrsean h 
\ and ilrvrlopm* 111 organization, undor Ww npinsorship ^-^f 

Ihp National Institute* of Kdiiiation (NIEl. 
• \ flir |w»rfornianrr hasi'd tearher eduration mat^^rials 
' an- d<'*»i|nit*tl to inipnuTc \he preparat»on of teac hers for 
all vorationaJ oduratM»n sorviro anMs, A major ^-mphasis 
^ «>f pTformaitT r haM*<l t<;ac hor vi\\\r aion pro|*rams and 
mat4»rials \s thr rrcpiin»ni<MU tha; iiNirh^Ts prove thrir 
omiH't<-nt y hy dl^monstratin^^ thnr ahilit^- to perform 
" criliral It^ai hfni: skills in ac tual i lussroom situations, 
rather tha*! hy answrriniiqiiestions,on wntti^i <*xami- 
nations^rhi» modules and related implomentali<>n 
matter laLs dio <lrsi|»nrd for use in hoth pre-s^rviee and in- 
?wviee vf n ati'onal learher iHiuc ation programs for all 
^M t»ndary and |Klsl*s^^ondary vorat tonal and teehnical 
c»duealUm f«'aehers. 

Htartingthis fall, the Vorational F.ducaiion Program 
at Pitt will lj€* using the materiaN, wifh the approval 
Q Upp«rt of the Bureau of Vocational Flduration, 
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Depart m< nl of f-khiealmn. in their vocational teaeher 
<Klnration pi1>*^ram. The Voc ational Edue.it ion Program 
ttill lie feathering feedbac k data fr«)m the instrutHors and 
resourc e pTson^ who u?;*- th** materials and implement 
th<* progPiim. Keedbac k from the tesUng and imple- 
mentation efn>rts will be usc>d hy i'onivr for 
VocatKinal Kdueation to evaluate* the* effeetiveness of 
the materials and program. Kuthc^rfurd E. l^ocketCe. 
chairman, of Pill's Vocational Rduratiort Progi^im, int^- I 
cated that Ruth M: l.yngstrum and Johri G. Lippswill 
Ih* coordinaimg the training and im pie mentation 
activities for the I -nivcrsity : ihc*y wiirserve as Site 
Coordinate :r and Assi-^lant Site Coortlinalor. resp<?c- 
tively. .approximately 18 instructors and resource per--' 
sons and 1 50 student,^ will lx» participating in the 
Institute activity's. 
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